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ABSTRACT
This study sought to investigate the factors influencing the provision of instructional materials in Early Childhood Development and Education (ECDE) in Keiyo North Sub County. It determined the availability of instructional materials, established the source of instructional materials, assessed the classroom environment, examined the roles played by the stake holders in provision of the instructional materials and investigated the perception of the stakeholders towards the provision of instructional materials in the ECDE centres of the sub county. It was guided by the systems theory which is an approach looking at different systems, sub-systems and supra-systems together with their characteristics and relationships with one another. The study employed a survey research design. The target population was 688 comprising the DQASO, DICECE officers, 376 ECDE teachers, 66 head teachers, 120 ECDE centres and 120 Centre Management Committee Chairpersons. The sample size was 230 respondents drawn from the education office and 120 ECDE Centres. They were selected through purposive, stratified and simple random sampling respectively. Data was collected using questionnaire, observation checklist and interview schedule. Data was analyzed using descriptive statistics including frequencies and percentages. From the study, the instructional materials were either inadequate or not available. The sources of instructional materials were most frequently improvised by the ECDE teacher and less frequently purchased through fees payment while borrowing from libraries, Income Generating Projects, fund raising and publishers were not utilized at all. The classroom environment including outdoor playfield and furniture were available but not adequate. Most stakeholders played their roles inadequately. The perception of the stakeholders towards provision of the instructional materials included low support by parents and other stakeholders, inadequate finance, low motivated ECDE teachers and incompetent primary school head teachers. The study recommends the Center Management Committee, ECDE teachers and other stakeholders to activate and maximize their roles, sources, classroom environment and facilitate sensitization and mobilization of the stakeholders towards effective provision of ECDE instructional materials. The findings of the study will be of paramount significance to the head teachers, ECDE teachers, education officers and other stakeholders towards improving provision of the instructional materials for a successful instructional system.   
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BOM

Board of Management
CBO

Community Based Organization
CMC

Centre Management Committee (for ECDE Centres)
CSG

Community Support Grant
DEB

District Education Board
DICECE
District Centre for Early Childhood Education
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District Quality Assurance and Standards Officer
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Early Childhood Development and Education
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Education For All
FBO

Faith Based Organization (Religious)
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Kenya Certificate of Primary Education
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Kenya Institute of Education
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Millennium Development Goals 
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CHAPTER ONE
INTRODUCTION OF THE STUDY
1.0 Introduction to the Chapter
This chapter presents an overview of the study as relates to the background to the study, statement of the problem, purpose of the study, the objectives, research questions, assumptions, the significance, scope and limitations of the study, theoretical framework and definition of key terms.
1.1 Background to the Study
The world conference on Education For All held in Jomtien Thailand (1990) articulated the significance of early years as the foundation of an individual’s successful growth and development hence determines the kind of future adulthood. It confirms that quality education is one of the fundamental rights of every child regardless of the race, sex or nationality.  According to World Bank Report (2005) concerning studies on ECDE, only 30% of young children are participating in the ECDE programme and centres are run by parents especially in the disadvantaged communities thereby lacking adequate suitable financial and quality learning support. 
The fees collected from the parents for their children’s learning or running of the ECDE programmes are inadequate and irregular. As such, they are unable to adequately provide for key needs e.g. teachers’ salaries, instructional materials including physical facilities and maintenance of families and stakeholders for providing the health, nutrition and care services. Urbanization, involvement of mothers in job opportunities and demand for secular education has led to emergence and establishment of ECDE as the main foundation for quality education. 65% of young children in Kenya then come from disadvantaged backgrounds and inadequate quality services offered in the ECDE centres. Thus, however access level of the ECDE centres, this children face multiple problems due to insufficient trained teachers, inadequate instructional/learning materials and health nutrition and care. 
The ‘Looking-glass’ instructional system illustrated by Lewis Carrol a British educationist and reported by Tujman (1994) is a master-piece approach looking at ‘instructional quality’. The concept challenged the British government white paper education entitled ‘A framework for expansion’ in the Department of Education and Science which led to an emerging contradiction in educational provision in Britain. The framework for expansion emphasized on providing ‘quantity of instructional materials’ while the looking-glass concept advocated for ‘quality of instructional materials’ as an eminent vehicle towards a viable success in instructional/learning performance. Eventually both arguments were highly and anonymously recognized as significant hence married them as a effort emphasizing for adequate and quality materials towards improving the instructional system. The department further asserts that the system regards education as a destined target, instructional materials as the generator and teachers as the vehicles which deliver it, lest the British pedagogical sophistry or the white paper would have been a passing cloud. 
Gottleib and Cornleth (1989) state that current trends in Britain have overcome the treats against provision of adequate and quality instructional materials while in the U.S.A ‘Tomorrow Teachers’, purportedly a prospective for the ‘professionalization’ of teaching has been seen successful through effective provision of adequate and quality instructional materials. The looking class concept then assures that the definite success of instructional/learning activities is anonymously determined by effective provision of instructional materials. The concept has equated quality with high standards, namely a set of criteria against which an instruction or system is judged. Even then, it is the endeavor for improvement that constitutes quality. In order to enhance quality, it is imperative to have well-qualified and highly motivating instructional/learning materials, capable of cultivating understanding in the needs of the learners and the curriculum, in order to be implemented effectively. 
The looking glass system further expressed that theoretical understanding of providing quality instructional/learning achievements relate to thorough preparations and effective provision of the necessary instructional materials for use during the instructional/learning activities. This help teachers and educationists to improve the quality of their instructional activities and their ability to reflect on practice with the insight afforded by a grasp of theoretical principles. This will motivate teachers and educationists for hope and interest to explore the possible nature of pedagogical theory and its relationship to quality practical teaching hence the children’s quality learning achievement. The looking-glass concept relates to the study at hand as it aims at improving provision of the instructional materials which constitute quality of teaching and learning in the study area and the entire educational field.
Generally, the goal of ECDE instructional activities in Africa emphasizes on a centralized child-care and holistic growth and development through health, survival education and equitability for all. Several researches carried out by World Bank and other individuals have found that ECDE instructional programmes and policies in Ghana, Mauritius, Uganda and Kenya show that only Mauritius government has tried to pay teachers through the government subsidies with the help of parents. 
In countries like Kenya, Uganda and Ghana, the responsibilities of provision of instructional materials and payment of teachers’ salaries have either been given very minimal support or altogether left to the parents and other stakeholders. Presently, Kenya has started implementing ECDE capitation fund and Community Support Grants (CSG) as subsidy fund to support provision of some instructional materials but has been too minimal, fluctuating and unreliable as just a very small percentage has benefited some public schools of late. The government of Kenya has planned to fully mainstream ECDE as part of basic education cycle hence fully provide the instructional materials with the aim of making ECDE programme free in all public primary schools but has not yet been effectively fulfilled. The new constitution of Kenya (2010) affirms that the ECDE sector of education falls under the devolved county government. As such, it stipulates that the employment of ECDE teachers and provision of instructional materials will be her responsibility. However, it has not yet been realized. 
The Kenyan concept of the child is that parents have very high inspirations for their children and view them as an important resource and investment especially during the parents’ old age. The new constitution of Kenya (2010) chapter 4 of part 3 within section 53(1)b and (2) states that the child is entitled to free and compulsory education, basic nutrition, shelter and health care as the child’s best interest is of paramount importance in every matter concerning him/her.  The national ECD co-ordinator in the Ministry of Education Mr. Thuita (2011) reminds that sessional paper No.1 of 2005 spells out government’s commitment to quality and affordable education and focuses on 4-5 years old children with a view to providing a holistic and integrated programme that meets a child’s cognitive, social, moral, spiritual, emotional and physical needs. To ensure and fulfill access equity and quality of this right, then it is paramount to provide the necessary instructional materials for learning activities in any instructional/learning environment. 
In reference to the National Early Childhood Development and Education Policy Framework (2006), the government of Kenya recognizes and values the importance of Early Childhood Development and Education. It is seen to play the most instrumental role as a level of accelerating attainment of Education For All (EFA) and the Millennium Development Goals (MDGs). The Policy Framework further elaborates that as valuable members of the society, children determine the present and future nationhood as their early years of growth and development leads to enhancing a great productivity for themselves and the country at large. 
In addition, the Policy highlights that the success of the instructional/learning activities of both the teacher and the child in ECDE is greatly influenced by the status of the classroom and the overall instructional materials provided have varying effects on the instructional activities as they determine the rate at which the children participate hence the level of the instructional learning achievements. As forwarded by the director of education when she released the primary schools infrastructural manual Mrs. Naomi (2003), In the Ministry of Education Science and Technology (MOEST) attaches great importance to the provision of instructional materials as a central part of its educational strategy. She further elaborates that the instructional materials range from school infrastructure, textbooks, teachers’ guides, supplementary readers and a variety of other materials that support the teaching and learning activities. She reminds that having ensured that the physical structures are equally provided, it is widely recognized from international research that an adequate supply of these materials is one of the key factors stimulating learners’ performance. 
For these reason, she asserts that the MOEST has frequently instructed that the basic instructional materials must be readily available to all children in every primary school including Early Childhood Development and Education (ECDE) in Kenya. She consequently confirmed that all these strategies embrace the efficient improvisation, procurement and use of instructional materials that include the provision of package of basic stationery and infrastructure for every school which is fundamental to the MOEST’s Vision of access, equity and a high performing education system. Notably then, maximum provision of instructional materials for ECDE is of paramount importance and should always be put into consideration by all stakeholders towards achieving successful instructional/learning activities.
The ECDE handbook and syllabus (2008) both direct that the first and introductory lesson on the ECDE timetable is always ‘Free Choice activities’ where the children optionally choose an activity from any of the displayed activity corners/areas of the ECDE classroom environment. These activity areas/corners should always be furnished with adequate and appropriate manipulative concrete materials, graphic materials and other appropriate stationery. The specific activity corner/areas include language arts, mathematics/science, display (nature, landscape, and shop), construction, storytelling, life skills, book centre, mobile/diorama, puppetry, outdoor field, indoor space together with each specific subject/activity instructional/learning areas. These pose adequate evidence that the ECDE programme automatically calls for provision of adequate and appropriate instructional materials for its effective process towards eventual success. Summarily, they should not experience inadequate Quality Assurance and Standards of human and instructional materials. 
Mukwa and Too (2002) assert that the provision of instructional materials in well organized instructional/learning activities grossly oversimplifies its true nature while prescriptions intended to improve it are doomed to fail if the teacher lacks the necessary instructional materials and understanding of the complexity. Adequate and appropriate provision of instructional materials help teachers and educational ability to reflect on the possible nature of pedagogical practice and its relationship to the inevitable necessary provision of instructional materials for realizing the desired success hence quality instructional/learning achievement.
There are various emerging factors that have some effects on implementation of the Early Childhood Development and Education (ECDE) curriculum in Kenya. Abiero (2009) pointed out inadequate instructional materials e.g. shortage of classrooms and other physical facilities. He further elaborated that while a child is in the early stages of development and education system, learning should be anchored on activities incorporated with instructional materials which are associated with building a strong foundation. As such he cautioned that the usual short concentration of the child in learning few concepts and performing few activities should not be capitalized as an excuse to ignore provision of the necessary day-to-day instructional materials. 
Givinsburg et al., (2006) pointed out that provision of instructional/learning materials has been a natural and developmentally appropriate activity for young children through their everyday activities in the world around them. Furthermore, Duncan et al.,(2006) affirms that provision of adequate variety of instructional materials for children’s use in their instructional/learning activities instrumentally promote their performance while early scarcity of their provision leads to lasting effects. 
In reference to the ECDE thematic instructional/learning philosophy Kimathi (2000) stipulated that young children are naturally curious and active hence their participation is highly motivated by their access to manipulation of a rich variety of instructional materials. On the other hand, teachers who have prevalent tendency to drill children through dictative and mere lecture approaches render the learners devoid of instrumental participation and interest therefore distracting them from acquiring and mastering skills and knowledge achievements. 
As observed by Freire (1994), deficiency of instructional materials for children’s instructional/learning activities encourages a poor mechanical and rote learning literally termed as “banking concept of education”. This approach discourages creativity and spontaneity among children and results to unsuccessful achievement of instructional/learning objectives. Duncan and Jean (2006) assert that all the child’s “critical windows of opportunity” are open during the pre-school period where the child has the ability to learn through access to adequate instructional materials much more than through the teacher’s verbal and more direct instruction. Mustard further confirmed that the child gains more potential to acquire certain knowledge, skills and attitudes quicker and with minimum efforts from parents or other stakeholders when provided with a rich variety of instructional materials than verbally instructed.
Stones and Erickson (1988) observe that importantly, the complexity of provision of educational instructional materials should not be overlooked or under-estimated in any instructional/learning activity. They confirmed that a successful instructional learning activity is more conceived of a unified field embracing both provision of instructional materials and practical delivery of the instructional/learning activities developed by teachers and educationists for improvement of teaching. They clarified that it is sufficient for teachers to have a thorough knowledge of subject matter together with, provision of instructional materials and practical classroom experience, the former to ensure that they are up-to date on the product they are to deliver and the later to ensure that they are capable of how to deliver it.
Furthermore, they observed that instructional materials are a guiding principle and a very instrumental recipe for instructional/learning activities leading to quality achievement of the desired objectives in an educational system especially in the ECDE programme. The tender ECDE children are naturally active and fond of manipulative activities. They usually have outstanding urge for participating in any activity that make them occupied while rather innocent of their implication whether negative or positive. They usually participate and learn spontaneously as they exploit their common senses. As such, they require a well planned guidance, conducive instructional/learning environment and adequate manipulative materials all under one umbrella of instructional materials.  Without these vital instructional/learning materials, they will alternatively loose direction and may not realize any tangible instructional/learning objective. 
According to the ECDE pair of syllabus and handbook (2008), the thematic instructional/learning activities are ideally activity oriented hence always involve practical based instructional materials. Never at any instructional/learning process should the children be rendered passive through use of such passive oriented instructional methods like lecture method among others. In addition, the Keiyo North Sub county QASO reports that the sub county center for Early Childhood Development and Education officers train, monitor and generally manage the ECDE programme but has not yielded adequate instructional activities especially in the public ECDE centre. 
1.2 statement of the Problem
World Bank (2005) reports that due to the ever changing set ups in various schools and the communities of the world including Kenya, most ECDE stakeholders appear to have sidelined the responsibility of provision of instructional material hence the instructional system as opposed to the emphasis of the system theory to the ECDE teachers only. The Keiyo North Sub-County, Education Officer (2011) laments that the ECDE stakeholders seem to be either limited or reluctant in terms of their capability and resourcefulness towards provision of the necessary instructional materials in the ECDE centers of the sub-county. 
The  Keiyo North sub-county  DICECE Programme Officer in the annual report (2011) asserts that several parents and community sensitization and mobilization forums for ECDE programmes have been characterized by frequent complains expressing inadequate learning outcomes hence indecisive results. These complains concern weak basic literacy, poor numeracy and limited enjoyment in children’s participation together with insignificant holistic development most witnessed in public ECDE centers though children in privately sponsored ECDE Centers appear appeared to be glued  limited academic books. The report attributed inefficiency of instructional to deficiency of instructional material. 
Outstanding concern also illustrated during Keiyo North sub-county stakeholders forum (2010) where various speakers raised several issues suspected to be contributing to the unsatisfactory educational performance in sub-county. The stakeholders further observed that during the last five consecutive sub-county annual education days, complains over inability to perfectly meet the desired targets in KCPE and KCSE results have been featuring. The stakeholders mainly accused teachers for inadequate preparedness hence poor transition of the learners where the blame was shifted from secondary to primary education level and eventually the primary level stakeholders rolled to blame onto the ECDE level. This challenge was then highlighted as has been raising one eye brow on the perceived shoddy provision of infrastructure and other instructional materials the ECDE level. 
It was further observed that most ECDE cases met across the education field indicated a significant deficiency of instructional material thus registering a raw deal on the quality of teaching/learning activities. All these appeared construct constructive issues which when addressed will go a long way in improving the educational standards in the sub-county the researcher then noted with great concern that all the above complains illustrate confusion towards holistic development of the ECDE child. The researcher further noticed surrounding the fact those instructional materials has great influence in the ECDE instructional system thus calling for a thorough research.
1.3 Purpose of the Study
The purpose of the study was to investigate the factors influencing provision of instructional materials in Early Childhood Development and Education in the ECDE centres of Keiyo North Sub County so as to determine alternative approaches hence provide constructive recommendations towards improvement for adequate and appropriate provision of the ECDE instructional materials which eventually facilitates quality instructional achievements.  
1.4 Research Objectives 

i. To determine the availability of instructional materials in the Early Childhood Development and Education (ECDE) centres in Keiyo North Sub County.
ii. To establish the sources of instructional materials in the ECDE centres in the Sub County.
iii. To assess the status of classroom environment provided in the ECDE centres in the Sub County.
iv. To examine the roles played by the stakeholders in the provision of instructional materials in the ECDE centres in the Sub County.
v. To inquire the perception of stakeholders towards the provision of instructional materials in the ECDE centres in the Sub County
1.5 Research Questions
i. What is the status of availability of the instructional materials in the Early Childhood Development and Education (ECDE) in Keiyo North Sub County?
ii. What are sources of instructional materials in the ECDE centers in the Sub County?
iii. What is the status of the classroom environment provided in the ECDE centres in the Sub County?
iv. What roles do stakeholders play in the provision of instructional materials in the ECDE centres in the Sub County?
v. What is the perception of the stakeholders towards provision of instructional materials in the ECDE centres in the Sub County?
1.6 Assumptions of the Study
The study was based on the assumptions that;-
(i) The head teachers and the ECDE teachers would read, understand and fill the questionnaires appropriately.
(ii) All the respondents would have knowledge of provision of the instructional materials and would be able to contribute effectively
(iii) Accurate records were kept in the ECDE centres and would therefore be accessed to provide the required data.
(iv) Insufficient instructional materials would be caused by factors ranging from low parental support, incompetent teachers and widespread poverty among others identified in the study.
(v) All the respondents would cooperate fully to provide information in good time.
(vi) Inadequate provision of the necessary instructional materials is the prime cause of inadequate instructional/learning achievements hence the study would unveil the correct obstacles and provide consequent suggestions for improvement. 
1.7 Significance of the Study
The study findings will be of significant assistance to the ECDE stakeholders towards technically enriching and improving the existing knowledge, skills and attitudes as an effective initiative for provision of the instructional materials in the Sub County and beyond. The study findings will serve as an instrumental guidance which activates the instructional systems as advocated by the systems theory for cultivating adequate availability of the instructional materials, exhausting the resources and maximizing the role played by each stake holder. 
The study will also enable the stakeholders to improve for a conducive classroom and paving way for appropriate intervention measures against the factors affecting provision of the instructional materials hence ensuring sustainability and reliability of providing the ECDE instructional materials.  ECDE stake holders’ participation in support to contributing to provision of instructional materials has a great positive impact to the quality achievement of set objectives including the overall holistic development of the young child. It is with great expectation that the entire ECDE stakeholders will grasp and embrace the findings of the study as a productive tool towards better provision of the instructional materials.
The study is expected to extend a hand of improvement to curriculum developers and teachers who are the backbone of implementers of provision of the instructional materials thus benefiting the children greatly. The study will also lay basic foundations for researchers wishing to pursue the same research thus assuring for better outcomes. Instructional materials are the backbone of the ECDE children’s learning activities without which their achievements could be indefinite. 
At pre-school age, the young children are at the most instrumental stage characterized by a potential urge for vigorous instrumental learning activities. This calls for a rich variety of relevant and adequate provision of appropriate instructional materials. The study has unveiled a reliable and appropriate provision of a rich variety of instructional materials through identifying strengths, weaknesses, opportunities and threats that influence provision of these vital instructional materials. The findings and suggestions will serve as an instrumental tool for the ECDE teachers and Education officers as a whole, the parents and other ECDE stakeholders towards their frequent struggle to improve provision of the instructional materials which promote understanding and the overall achievements of the learners in the instructional system as advocated by the systems theory.
1.8 Scope and Limitations of the Study
1.8.1 Scope of the Study
The research was conducted in Keiyo North Sub County where all the 120 ECDE centres were targeted but 44 of them were selected through stratified sampling in clusters guided by the geographical regions which include highland, hanging valley and valley floor regions, the urban and rural regions and the administrative sectors which are Kamariny and Bugar Zones in Kamariny division together with Kessup and Kaptum Zones in Tambach Division. ECDE centres were randomly picked from each cluster to represent the entire Sub County. The DICECE programme officer, the DQASO and the head teachers together with the teachers in charge of the selected ECDE centres were involved in the study.       
Keiyo North Sub County, boarders four Sub Counties; namely Marakwet West to the north, Keiyo South to the South, Eldoret East to the west and Baringo to the east. The study was basically guided by the objectives which were to determine the availability of the instructional materials, to establish the sources of instructional materials, to assess the status of the classroom environment provided, to examine the roles played by the stakeholders and to investigate the perception of the stakeholders towards provision of the instructional materials in ECDE centres in the Sub County. This study took place between the years 2010 to 2014.
1.8.2 Limitations of the Study
Limitation of a study refers to conditions outside the researcher’s control and that would affect the data collection (Kothari 2003). The study was confined to Keiyo North Sub County as it specifically targeted the factors influencing provision of instructional materials in the selected ECDE centres. Some respondents suspecting victimization due to revealing their weaknesses were found to somehow shy off but contributed after the researcher assured for confidentiality. Financial inadequacy, fluctuating unfavorable weather conditions (rainy season, etc.) and poor record keeping to some extend delayed the collection of some information. Little time to conduct the research due to the nature of the study inconveniently delayed the data collection and research system. 
Due to the nature of the survey research design, the study encountered some delay while travelling from one corner of the study area to the other. The researcher also experienced some constraints while inferring the data collected from diverse unique regions. However, the researcher confidently and strategically overcame them by sourcing enough funds from personal economic resources, employed alternative strategies to combat the weather conditions, dedicated more opportunity for the study and consulted data analysis techniques to appropriately administer the data inference.
1.9 Theoretical Framework
The study was guided by the systems theory initiated by Biologist Ludwig Von Bertalanffy (1936) and confirmed by Little John (1983) which articulates it as an approach looking at different systems, sub-systems and supra-systems together with their characteristics and relationships with one another. It emphasizes the dependency relationship of the educational organization and its components. The theory postulates that all the elements of a system require to be provided satisfactorily as they work towards achieving a common goal or objective. Systems theory has been used in various disciplines such as social, economic and human studies to solve problems in an orderly and systematic fashion. Systems theory is not restricted to one discipline, but takes into account the provision and dependency relationships between various specialized disciplines and their contributions to one another.
ECDE schools as open and dynamic systems which have an exchange relationship with the environment, make appropriate modifications to its sub-systems in the light of the constantly changing environmental influences that affect the operations of an educational organization. This enables them to assess the school’s responses to societal needs and consequent achievements in an effort to implement inclusive policies through investigation and provision of instructional materials, staff establishment and institutional management and instructional/learning materials.
The systems theory is related to the topic under study ‘’Factors influencing provision of instructional materials in the ECDE centres’’ of Keiyo North Sub County as it advocates for a complete instructional system of which provision of instructional materials is a constituent linkage with the other instructional elements. The theory then subjects the factors influencing the provision of instructional materials to the study targeting their identification and intervention strategies so as to pave way for appropriate, consistent and effective provision of the instructional materials. The research topic pre-supposes that the deficiency of the instructional materials posses and significant hurdle hampering success of the instructional system which characterizes an element of the systems theory. 
The theory is also related to the study as it acts as a patron which identifies those instructional materials should be provided to fit into their respective position without which the instructional system will neither be complete nor successful. The systems theory advocates for prevention of the factors from affecting provision of the instructional materials to avoid a gap or derailment in the instructional system. The theory anchors the study through guidance towards unveiling availability of the instructional materials, the factors influencing their provision and the subsequent recommendations to ensure a successful instructional system. 
According to Mukwa and Too (2002) educational administrators, planners and teachers find the systems theory very useful while considering the variables, components and relationships surrounding the contributions to our system of education. They further elaborate that systems approach should be applied at the planning, implementation and evaluation stages to determine the provision of instructional materials, the success of instructional aims, goals and objectives. Systems approach therefore provides an appropriate way of dealing with systematic or sequential planning and its application. In this study, the concept “system” concerns “the Instructional Activities”, sub-system refers to the “instructional materials” and “supra-system” concerns the school or ECDE centre as a whole. The ECDE syllabus acts as the interface which indicates the limit, boundary or jurisdiction within which the instructional activities are initiated hence may enable for an open (flexible) or closed (rigid) system as much as appropriate.
Mukwa and Too (2002), further elaborated that the systems approach to instruction requires the teacher, who is the designer and developer of the programme, to have  a wider knowledge of the subject matter, its content and skills of providing adequate instructional materials in conjunction with writing the instructional objectives. Given such knowledge and skills, the teacher would be able to critically analyze the ways in which a given instructional objective can be communicated to students, using appropriate information channels and the instructional materials. The teacher must estimate availability of instructional materials and the degree of freedom and level of the expected terminal performance. This can be monitored using various kinds of feedback at different stages, and these in turn must be built in while planning provision of instructional materials for any instructional programme. 
Other elements of a systematic approach to teaching and learning include measurement of entering behaviour, provision of instructional materials for students to learn independently or in small or large groups, determination of the strategy to be employed (expository, inquiry or both), the space and time required, and selection of the overall instructional materials to help accomplish the defined task. Consequently, feedback is a measure of the degree to which the instructional materials have been provided together with the extent to which the objectives have been reached. If they will have been attained, the feedback will confirm this fact. If not, the feedback indicates that they have not been adequately reached hence the system must be revised and changes in each component should be considered until provision of instructional materials hence the instructional activities inevitably succeed.        
1.10 Definition of Key Terms
Community: Children, teachers, parents and other stakeholders in the area of study.
ECDE Stakeholders: Those partners who have responsibilities over the ECDE programme. They include teachers, parents, committee and Education officials among others
Evaluation: Making value judgment on basis of evidence obtained through measurement of attributes, characteristics, and phenomena
Formal Instruction: Highly instructionalized system of teaching that follows a specific curriculum in a formal setting e.g. a school.
Holistic Development: Bruner J.S (1964) asserts that it is Total human development that is physically, mentally, emotionally, spiritually, morally and socially developed. 
Informal Instruction: Teaching that occur in everyday life and may not be intentional as children unconsciously listen, watch, internalize and emulate adult behaviour to acquire values attitudes, social norms, self concept and self  esteem. 
Instructional Materials: The physical facilities, records, equipment or devices together with concrete, graphic, reference and other stationary materials used during instructional system.
Mental Development: Progress changes in the mental process which goes on from birth to death.
Non-formal instruction: A lifelong process where learners acquire knowledge skills and attitude through a loosely structured programme e.g. vocational skills.
Thematic learning: Method where learning takes place based on a “theme”. The theme cuts across all ECDE activity areas e.g. “Myself” in language, mathematics, science activities etc.
CHAPTER TWO
LITERATURE REVIEW
2.0 Introduction to the Chapter 
The chapter provides literature related to the factors influencing provision of instructional materials from different authors and how they promote provision of the instructional materials in the ECDE centres of the Sub County in compliance with the objectives of the study which would facilitate a successful instructional system as emphasized by the systems theory. The literature reviewed out was guided by the objectives of the study so as to give an insight of what has already been taken into consideration together with their outcomes, set ups and projected undertaking to be appropriately adapted towards the study at hand. 
2.1 ECDE Instructional Materials 
World Vision (2004), elaborates that when ECDE programmes are provided with adequate and appropriate instructional materials it can help at-risk scholars to overcome the disadvantages that confront them hence ensure that they enter school to learn as they will be well equipped with emotional nurturing and intellectual strategy. These experiences are acquired through an instructional system as emphasized in the systems theory which fosters the development of language activities, cognitive skills and overall holistic development while serving as a strong foundation of knowledge for future learning.
Table 2.1 comparatively illustrates that provision of instructional materials in ECDE centres in Ghana, Mauritius, Uganda and Kenya show varied facilitation. All these countries except Mauritius have not fully undertaken responsibility of providing adequate instructional materials but still rely heavily on parental and community support hence leads to a shanty facilitation and eventual poor achievements in this foundational programme.
Table 2.1 Specific comparison of provision of instructional materials in Kenya, Uganda, Mauritius and Ghana.  

	Area
	Kenya
	Uganda
	Mauritius
	Ghana

	Policy on instructional materials 

	a) ECDE Teachers trained and parents mobilized by government and examined by KNEC but paid by parents.
b) Instructional materials provision  is responsibility of parents except syllabus through KIE
c) Presently, the government supports only 10 teachers per constituency using CSG funds and public ECDE centres supported with very minimal capitation (basic) funds once per year.
d) Monitoring and evaluation of provision of instructional materials is the responsibility of  ECDE/DICECE officers in the education office
	a) ECDE Teachers trained by NGO’s & private sectors while  examined by Institution of Teacher Education Kyambogo (ITEK).
b) No employment by government but by parents 
c) Government through MOE provides policy guidelines for ECDE and supervises the ECDE programmes.
	a) Government trains teachers through ministry of women, family welfare and child development (MWFWCD) and Mauritius Collage of Air (MCA)
b) Instructional materials provision is funded by government subsidy and parents.
c) Government involves parents in monitoring and supervision of the ECDE instructional materials programme
	a) ECDE teachers and parents trained by the government
b) Instructional materials solely provided by parents
c) Supervision and evaluation of provision of ECDE instructional materials done by the government involving the parents.



Source: Philosophical, Sociological and Historical foundations of ECDE A diploma training handbook  (KIE 2009 pg 70)
2.1.1 The Educational Policy Framework for ECDE Programme
According to the KIE Training module for evaluation of ECDE Instructional materials during the Mombasa Workshop (Dec. 2010), on evaluation of ECDE instructional materials, the education policy advocates for  a complete instructional system hence emphasize for provision of adequate and appropriate instructional materials among other policy requirements. It explains that the instructional materials required for implementation of the ECDE curriculum are grouped into three categories namely teachers’ materials, learners’ materials and overall instructional materials.
Wango. (2010) notes with great concern that the quality being assessed in schools is the quality of education provided by the school and include provision of appropriate infrastructure, concrete and graphic materials, reference materials, effective delivery and other necessary resources. He further asserts that provision of quality education concerns provision of adequate and appropriate instructional materials which in turn generates effective instructional/learning activities. It specifically looks at the curriculum offered, the quality of instructional materials provided, children’s welfare and the schools’ partnership with other stakeholders. 
Wango further explained that education is usually conceived of a unified instructional system which also looks at how well the learners are instructed through quality of teaching successfulness, plans and preparations done and whether the teaching meet needs of learners in relation to instructional/learning activities. It also involves active participation by the learners determined by the competence of planning lessons well, provision of good quality instructional materials, monitoring and evaluation of the overall instructional/learning activities. 
2.2 Availability of ECDE Instructional Materials
The ECDE National Policy Framework (2006) clarifies that provision of instructional materials in the context of ECDE is a compliment of a theoretical system as emphasized by the systems theory thus refers to the act of making the necessary apparatus, tools or equipments available for their appropriate use during the instructional/learning activities in the instructional/learning environment. Consequently, the policy points out key policies to be undoubtedly implemented. These policies include; - compulsory to provide instructional materials for teaching all subjects (activities) as guided by the syllabus effectively. Mother tongue or children’s catchment area language is the medium of instruction in pre-primary and lower primary classes, duration for teaching each subject (activity) being 30 minutes for pre-primary and lower primary and 35 minutes for upper primary timetables, curriculum delivery to be facilitated using professionally prepared documents accompanied by related instructional materials and using effective instructional strategies e.g. thematic approach and appropriate assessments among others. 
Bee (1992) pointed out that there is no doubt the monitoring and evaluation of the educational system has become a major policy issue today geared to establishing a cross-nationally valid standard of instructional/learning strategies and availability of instructional/learning materials for children’s quality achievements. Quite evidently the interest in assessing the standard achieved and not least, the readiness to monitor them continuously, have with ups and downs been gradually rising hence forge ahead to purposely reduce the wide straining disparities between provision of quality education using the instructional learning materials and the instructional/learning system as a whole. 
Ongera (2003), states that children learn what they live with be it the physical or psychological instructional/learning environment. As such the instructional environment should constitute appropriate and stimulative instructional materials which are paramount for driving the instructional/learning objective home. The ECDE standard service guidelines (2006), examine that factors influencing provision of instructional materials which link the components of the instructional system as emphasized by systems theory implies to those constraints or determinants that challenge the strategies responsible for generating provision of the instructional materials. These instructional materials are necessary to be used to support, motivate and internalize the knowledge, skills and attitudes targeted by the instructional/learning objectives. They prove to be an ideal patronage to safeguard the learners against demotivative situations such as boredom, low participation, low achievements, delinquencies and even dropping out of the ECDE instructional/learning system. As identified by Josephine (2006), there is an increasingly missing link in the ECDE system mainly due to lack of focus on the provision of the necessary instructional materials.
As pertains the nature of ECDE materials, Ngasike (2002) reminds that the materials need not be expensive as locally available or improvised materials can be used. This will enable them to be cheaper and greatly enhances children’s learning due to their familiarity to the children as they learn from known to unknown. Additionally, when children actively engage themselves in manipulation of instructional materials, they use most of their senses and become easier for them to understand concepts that could have otherwise been difficult to understand. ECDE instructional resource centres e.g. Teachers’ Advisory Centres (TACs) should be mounted with awareness programmes and sample materials from time to time. 
Farrant (1980) noted that most of the low performances among learners emanate from inadequate teachers’ preparedness at the time of planning documents and organizing for the necessary instructional materials that are supposed to accompany the instructional/learning activities. As such, the learners are deprived of their opportunity to interact with the required instructional materials thus merely participate and eventually don’t realize the desired objectives. Inconsistent provision of the required instructional materials leads to discouragement and low motivated participation of the learners during the instructional process. For this reason, the instructional materials should be appropriately integrated into the instructional process to yield quality achievements. The classroom environment and other instructional materials for ECDE are a vital necessity to enable a conducive and fruitful pedagogy. Farrant further asserts, that the quality of the child’s earliest experiences with adequate instructional materials have a great influence in his/her future development. 
Taylor (2000) finds that the provision of instructional materials makes learners’ brains active and permanent while inactive brains do not make the necessary permanent neurological connections. In addition, instructional materials have proved to be a reliable vehicle for increasing neural structure and a means by which children practice skills as a foundation for their future holistic development. As such Frost and Berg (2002) and Frost et al.,(2001) advice that teachers must convincingly make appropriate decisions about providing opportunities, time and relevant instructional materials for all children to manipulate and play with them as they get involved in their instructional/learning activities. 
KIE (2009) emphasizes that instructional activities involve physical activities which are closely related to development and refinement of cognitive ability, moral behaviour and motor skills as children use instructional materials vigorously and joyfully to achieve the set objectives. Gichupa and Opasta (2010) considers instructional materials as a powerful recipe through which children play with them as they learn about their environment, build their knowledge and deepen their understanding of concepts, skills and attitudes. Berg (2002) further emphasizes that manipulating concrete instructional materials is a powerful natural behaviour contributing to children’s learning from own observation activities and direct knowledge which may substitute the adult instructor.
Freire (1994) and Fromberg (2002) advocate that ECDE children should be provided with relevant and appropriate instructional materials cultivating for a complete instructional system that embraces  age appropriate and embracing as they largely depend on them. They further observed that early exposure to appropriate instructional materials is very important as it provides sound foundation for consequent holistic development. They therefore noted that all stakeholders must provide careful planning for curricula accompanied by the relevant instructional materials for the children to accomplish the instructional/learning activities successfully. 
As emphasized by Smith and Robert (1993), the classroom environment should have adequate space which allows children to safely participate using other instructional materials freely together with any help to avoid injury. The play field should be free from harmful feature e.g. stones, sticks, thorns, and holes among others.            
Availability and influence of instructional materials on ECDE instructional activities contribute to a lot of learning achievements. KIE (2001) asserts that there is need for teachers and stakeholders to have sufficient knowledge and skills to enable them facilitate efficient and effective provision of ECDE instructional materials through development, selection and utilization towards realization of quality instructional/learning activities. These instructional materials should foster continuity and relevance of the desired experiences and innovative exploration for the learners as they observe, manipulate and interpret their indications. KIE (1990) confirms that instructional materials promote active participation of learners during the instructional/learning activities, enhance concepts and skills acquisition, stimulate learners’ imagination, helps the teacher to cover a wide scope of content and make instructional/learning activities meaningful and realistic. 
Quist (2006) observe that teachers as the main instructors, have a great variety of tasks in provision of instructional materials through classroom organization, planning records and manipulative concrete materials among others.  KIE (1990) further finds out that instructional materials are categorized into three groups namely audio-visual, audio and visual materials. Audio-visual instructional materials produce sounds as well as displaying pictures hence include television and films among others. These instructional materials technologically generate a lot of excitement and motivation for learners’ participation towards quality learning experiences and concepts. However, Ngasike (2002), cautions that the teachers should carefully guide the use of audio-visual materials towards the desired experiences as the learners may be anxiously deviated from the set objectives. Ngasike (2002) further affirms that audio-visual materials arouse learner’s interest as the learners regard them as a form of entertainment capable of creating unreachable features e.g. wild animals and imaginary occasions. Audio instructional materials as stated by KIE (1990) produce sounds only and include radio cassettes and CDs among others. They capture learners’ attention while the learners listen critically to deduce information relayed. Janet et al.,(2008) pointed out that audio instructional materials may be best used for individual instruction especially for the slow learners and the visually impaired learners. KIE (1990) asserts that visual instructional materials refer to materials that require the sense of sight only hence include flash cards, picture books, physical environment and textbooks among others. They help in saving the valuable time for the teacher’s instructional activities, ensure continuity incase of change of teachers and provide learners with opportunity for independent study. 
Ngasike (2002) further asserts that their content is easy to understand, motivate learners to study and facilitate for the next topic. They also provide ideas, from which a discussion may be developed, develop learners’ imagination and help classify concepts, overcome limitations of time and help the learners perceive the intended information. Kabiru and Njenga (2007) points out the fact that instructional play materials facilitate one of the most effective and natural ways through which children learn, experience, explore and discover during their pre-school activities while observing and interacting with the world around them. They grow and develop through their senses of smelling, tasting, guessing, touching and seeing as they listen and act spontaneously.
 Kimani and Njuguna (2011) state that the teacher, parent and other ECDE stakeholders have the responsibility to identify the instructional materials necessary for the pre-school’s daily activities in relation to the characters of the children especially the special need children. This will ensure that the ECDE stakeholders provide for the instructional materials and link them to the proper care, manipulation, alteration or treatment needed.  
Nasibi (2005) further elaborated that instructional play materials provides opportunity for the child to improve his/her memory as whatever contents the child learns is put into practice through manipulation using instructional play materials. Use of these materials also facilitates considerable growth of cerebral context motor and social skills in children. A child tends to pay more attention to academic tasks and develop creative problem solving ideas when given opportunities to manipulate instructional play materials during instructional/learning activities. 
Igaga (1987) confirms that provision and use of instructional play materials triggers exploration and discovery enabling children to come up with new knowledge, skills and ideas. Children greatly develop their fine and gross motor skills when they are provided with adequate and age appropriate instructional materials. As such, pre-school children should never be denied access to play and physical activities be taken seriously by providing adequate, safe and friendly instructional play materials.
2.2.1 Instructional Reference Materials in ECDE
According to the ECDE Teacher’s Handbook (2008) the main ECDE instructional reference materials include the syllabus, teachers handbook, relevant textbooks, preparation notebooks and children’s stationery among others. The syllabus guides the teacher towards appropriately viewing activity areas to select what content to be covered in a given activity area at a given time and a particular level. KIE (2008), asserts that, the teachers handbook goes hand in hand with the syllabus as it elaborates how the teacher should utilize the syllabus. The ECDE relevant textbooks enable the children to refer to, as the instructions are carried out and revisit later to recall the covered content. The preparation note books are provided for the teachers to prepare the content of the instructions to be delivered while the children’s stationary is provided for the children to write or carry out written exercises appropriately. All these reference instructional/learning materials are inevitably instrumental without which no effective instructional/learning activities can be realized. 
The ECDE syllabus is a major instrumental tool to deliver the instructional activities in a lesson effectively, the instructor (teacher) need to scheme and plan the lesson. Before the teacher prepares these documents he/she must study the syllabus for each activity area carefully and spread the objectives evenly over the year which constitutes 39 weeks of school learning activities. He/she should interpret and in reference to the syllabus calculate them as shown in the examples below and align them systematically through scheming and lesson planning.
This syllabus is an improvement of the existing ECD guidelines in Kenya. It is available in one volume and contains the activity areas which include language, mathematics, outdoor, science, social, creative, music and movement, religious education and life skills. In each activity area, both the general and specific objectives have been clarified and the content spelt out specifically to give guidance to the users.  The theme is categorized as;-
a. Baby care (level I);  to deal with themes 1 to 4
b. Pre- pry one (level II); dealing with theme  1 to 5
c. Pre- pry two (level III); dealing with theme 6 to 12
Table 2.2 Language Activities for baby, pre-pry 1 and pre-pry 2 class levels

	Language Activities for baby , pre-pry 1 and pre-pry 2 class levels

	Baby care (3 years old)
	Pre- primary 1 (4 years old)
	Pre- primary 11 (5 years olds)  

	 Specific objectives = 13
Weeks per year= 39
Lessons per week-5
Total lessons= 39x5=195 per yr
Lesson per term= 195÷3=65
Therefore 1 specific objective will take (195 ÷13= 15 lessons) which will be 3 weeks
Therefore 1 lesson plan for 3 weeks.
	 Specific objectives- 25
Weeks per year= 39
Lessons per week= 5
Total lessons per year = 39 x5 -195
Lessons per term = 195÷3= 65
Therefore 1 specific objective will take 195÷25= 7.8 lessons which is approximately 1 week 2 days
Therefore 1 lesson plan for 1 week 2 days 
	Specific objectives = 37
Weeks per year= 39
Lessons per week =5
Total lessons per year= 39 x5 = 195
Lessons per term = 195 ÷ 37= 5.3
Therefore 1 lesson plan for 1 week

	The teacher (instructor) should bear in mind that the other activity areas should be calculated similarly to determine their lessons per week, term and year respectively


 Source: A Training Module for Evaluation of ECDE instructional materials: Mombasa workshop (2010)
According to the ECDE new syllabus released by K.I.E (2008), the education secretary Prof. Godia G. forwards that, “The Ministry of Education has all along recognized the need for ECD syllabus since it took over management of ECD services through the presidential circular number one of 1980. The ECD programme has evolved through many stages and the new syllabus emanates from the ECD guidelines, which served both as a teacher’s resource book and a syllabus”. He sincerely hoped that this new syllabus will make learning in our ECD centres more meaningful and enjoyable, as it is activity oriented. It is also hoped that this syllabus will allow for a smooth transition from home to ECDE centres and further from ECDE centres to lower primary school.  The syllabus emphasized on ‘hand-on’ experiences as children manipulate real objects and models. Interaction with nature is also emphasized, whereby children are encouraged to observe living and non- living things in the immediate surroundings as well as during nature walk, fieldtrips or visits to places of children’s interest. The syllabus embraces a child-centred pedagogy which facilitates the “curriculum for the child and not the child for the curriculum”. Thus, the instructional materials are for the child and not the child for the instructional materials.
Godia  (2008), explains the syllabus to be very important as its main purpose is to provide the list of topics, content, objectives of the subject/activity and selected items to be achieved in line with the goals of education. It also stipulates work divided into modes of evaluation for the learners. The ECDE syllabus illustrate nine instructional activity areas which include language Activities, Mathematics, Science, Creative, Music and Movement, Social, Religious, Outdoor and life skills activities. 
Some relevant ECDE text books have been recommended by KIE and some are yet to be recommended. Teachers should select these textbooks from the official KIE “Orange books” while supplementing with others appropriately selected e.g.
a) Activity series books 1,2, and 3
b) Thematic teaching series
Teacher’s notebooks should preferably be A4 hard covered books while the children stationery should be exercise books of a reasonable page size e.g. 48 pages or 80 pages. Moreover they should be easily and comfortably handled by the children. The children’s stationery should have large enough spaced lines and designs.
2.2.2 Instructional Documents    
KIE (2008) and Quist (2006) concur that the main instructional documents in ECDE include the schemes of work, lesson plan, timetable, records of work and progress records among others. Farrant (1980), cautions that the teachers’ unpreparedness for the provision of the appropriate instructional materials inevitably paralyzes the instructional/learning activities. Therefore all stakeholders should ensure that these materials are effectively provided.
2.2.2.1 Schemes of Work (programme of activities) Instructional Document
According to the Ministry of Education of Kenya through the ECDE Teachers Handbook (2008) schemes of work help to plan how a teacher/instructor intends to cover the syllabus or its part through an instructional system within a specified period of time. It is logically and sequentially organized and breaks the syllabus into teachable units which can be planned on weekly, monthly, termly or annual basis. The Schemes of work enable the teacher to cluster related topics for easy teaching, use of instructional resources, develop presentation of lesson activities from simple to complex and ensure complete syllabus coverage in form of a clear work plan. Furthermore, the schemes of work enhances good time management, seek for the relevant and embracing effective instructional materials and effective instructional delivery of learning activities. It takes into account other events within the school calendar e.g. sport days, parents days and holidays and eventually considers the number of lessons for each lesson activity area and assessment. MoE (2002) cautions that deficiency of a programme for physical education or play instructional materials is harmful to the children’s play and rest which undermines the objectives for holistic development.
2.2.2.2 Lesson Plan (daily programme of activities) Instructional Document
The slogan “failing to plan is planning to fail”, goes well affirmed as lesson planning proves to be a vital steering without which any instructional activity including any tangible learning cannot be actualized at all.KIE (2001) explains that the lesson plan is a teacher’s work plan, showing the content to be covered in a single day/lesson while illustrating the activities to be accomplished and how they will flow. 
Components of the lesson plan are categorized into administrative details such as class age, date, time, and roll. It is also systematically categorized into theme, sub-theme, objectives, instructional/learning materials, content/lesson development, references and remarks. The teacher initially visualizes the actual instructional/learning delivery and prepares a guide towards it. The lesson plan serves as a reference at each step of teaching for effective coverage of activities as it instills a sense of confidence and enables effective assessment and evaluation. Summarily, a well prepared lesson plan is systematic and composed of specific administrative details, theme/sub-theme, objectives, instructional/learning materials, content/lesson development, reference and remarks. Hughes (2002) asserts that well planned instructional activities with objectives that are systematic, measurable, attainable, realistic and time bound (SMART) predisposes children to enjoy learning. As such, the lesson plan is a major instructional document that closely shapes the learning process towards achieving the set objectives.
2.2.2.3 Timetable Instructional Record
KIE (2001) affirms that “Time is really the only main capital a human being has, and the only think that he cannot afford to lose”. The timetable proves a very instrumental instructional record in ECDE. It is a plan of events showing the type of experience that children are supposed to be engaged in every day. Two specific timetables should be well prepared and displayed by the ECDE teacher. They are personal timetable (in lesson preparation book) and block timetable in the classroom noticeboard. The purposes of a timetable includes giving time and respective activity to be done, distributing duties well and allowing for good planning and organization, distributing time fairly for each activity area and assigning duties to be performed and the person responsible.
2.2.3 Availability, Adequacy and Appropriate Provision of Infrastructure and Furniture
According to the ECDE National Service Standard Guidelines (2006) the availability of instructional materials alone is not enough to prefect the learning activities but the adequacy ratio of each material in relation to the learners is also vital to actualize a successful theoretical system during instructional activities. The following then are some respective appropriate ratios recommended for the ECDE learning effectiveness according to the ECDE policy.
a) Classroom to be 8 metres by 10 metres for 40 children or one square metre spacing per learner and includes a store and office of 2m by 4m each 
b) Furniture
(i) Tables to be size (5½ by 2½)ft. for every 6 children.
(ii) Chairs to be size (10 to 14) inches height and 1 chair per learner.
(iii) Teachers table size (5½ by 2½)ft and 1 per teacher.
c) KIE (2004) recommends that latrines for 
i) Boys to be size of at least 3ft x 3ft wide x 20ft deep and 1 for every 25 boys (1:25)
ii) For girls to be size at least 3ft x 3ft wide x 20ft deep and 1 for every 25 girls (1:25)
iii) For teachers be size at least 3ft x 3ft x 20ft deep and 1 for every 20 teachers (1:20)
If the children are more than 50, additional toilets need be ratio 1:30.
iv) Urinal for boys to be of a reasonable size wide.
d) Playground be at least 3 metres² per child spaced (1:3m²)
e) Compound of approximately ½ acre in rural or ¼ acre in urban region.
f) Well fenced for security care.
2.2.4 Active Participation in Provision of Concrete Instructional/Learning Materials. 
For a tangible achievement in provision of instructional materials children must be actively involved from the beginning to the end of the instructional/learning activities as it will be regarded successful if only the child (beneficiary) comes out with a desirable change. Jacinta and Regina (1981) point out that “Nothing is learnt unless we are active”. Furthermore, Simiyu (1996) asserts that when children are allowed to actively participate in provision and manipulation of concrete materials there is a tendency of correcting wrong concepts and refining the imperfect ones. Other than enhancing intellectual capacity, active participation should nature achievement, imagination, self-expression and good teacher-child relationship skills.
Achievement is the main driving force of a constructive provision of instructional materials to facilitate instructional/learning activity as the individual feels exceptionally good after achieving the set objective. Achievement can appropriately be facilitated through active participation as learners are involved in provision of the materials and exercises related to experimentation, discussion, project work, discovery, dramatization and exploration in their own individual learning. The teacher-child relationship illustrate good interpersonal skills and interact well with the children using instructional materials so as to actively participate and achieve the set objectives. 
2.2.4.1 Provision of Outdoor Play Instructional/Learning Environment
Taylor (2000) points out that it is worth noting that it is not outside the classroom only that physical and psychomotor activities can be carried out. During rainy occasions, the physical activities should alternatively be facilitated indoors as the ideal ECDE classroom should always be spacious enough to accommodate all instructional/learning activities. However, the outdoor play field is more conducive and the teacher should encourage for its use as much as possible. The outdoor play filed should be;-
a) Equipped with adequate and rich variety of fixed and potable play materials e.g. swings, ladders, shades, tunnels, balls, goal posts, volleyball nets and other appropriate ones.
b) Safe, friendly and generally conducive.
c) Fenced to provide security, privacy and avoid external intruding 
d) Separate and specific for the ECDE young learners, not disorderly shared with primary as the young children are likely to be bullied hence disadvantaged.
e) Equipped with play materials relevant and appropriate to the young learners age, ability and interest.
The main teacher’s role should be to provide adequate and appropriate instructional materials, carefully and well in advance plan for the instructional/ play activities, provide play materials, brief children on the necessary precautions, guide them where need be, interact by also participating in the activities, evaluate and commend on the achievements appropriately.
2.2.4.2 Development and Display of ECDE Instructional Materials
Ngasike (2002) asserts that development and display of instructional/learning materials in ECDE is very important as it helps in stimulating young children’s physical, mental, social, emotional, moral and spiritual development hence makes instructional/learning activities meaningful. The quote “when I hear, I forget, when I see, I rarely remember but when I touch, I don’t forget” is worth affirming in a teaching-learning activity. Pre-school children are creative, resourceful, and imaginative and are fascinated by the objects in the environment surrounding them. Young children require materials they can squeeze, roll, scratch, pinch, throw, pounce and chew to enable them learn as much as they can about objects in their world. 
Through experimentation with materials children can learn that things are soft, bounce, hard or break up, taste nice or bad, smooth or scratchy and so on. The acquired knowledge becomes useful in their future growth and development. The materials and equipment designed for young children’s settings are supposed to be Keenly selected to provide varied opportunities for children to acquire the learning they need. Because learning in early childhood should be holistic and occurs in all the developmental areas which are physically, socially, emotionally, mentally, morally, spiritually, and aesthetically, the appropriateness of materials is judged in terms of how conducive they are to integrating learning in these areas. UNICEF (1993) through a comprehensive strategy for development of the young child’s education programme affirms that to actively involve children in a variety of learning activities, the materials presented should match children’s individual current skill levels and at the same time the material therefore is to help the child to practice and master a familiar skill and at the same time challenges the child to move to a new skill. A material should as much as possible be versatile enough to promote a variety of skills in children. Teachers should be able to use a material flexibly, for example offering it to children, withdrawing it from use or representing it for use in a different fashion. For instance, blank paper can be used for drawing, printing, folding, cutting, painting and pasting. A sturdy climbing frame can be used for climbing, jumping, balancing and swinging and by adding other materials it can be used for sliding or role-play. Infants and young children need materials to enhance their growth and development in the various ways. 
Taylor (2000) asserts that infant, toddlers and pre-school children have a natural need for play and for this reason children believe that the world is a place of doing, discovering and trying out things, and therefore stakeholders should provide suitable instructional materials. Young children also need to work with concepts and ideas concerned with handling and manipulating familiar objects. Young children need opportunities to which they can actively involve themselves in learning, in a way that learning is natural and enjoyable. In early childhood, children need freedom to make mistakes and to learn directly from these mistakes and play with materials that encourage this method of learning. Young children need facilitation to express their own creativity and individuality through provision of appropriate materials. Igaga (1987) observed that young children need plenty of materials to learn and work independently. Young children require opportunities to learn to trust their own judgments and develop trust and self confidence in themselves. They need to be able to make their own initiative and responsibility for their own needs and interest. Young children need to get the chance to provide their own work. A young child needs to get a chance to gain self-confidence, a feeling of worth regardless of his/her ability, background or maturity level. Education policy (2002) and UNESCO (2005) attribute that children need opportunities to use the talents they have from home to produce more learning for themselves in school.
2.2.4.3 The Prime Need for Young Children’s Instructional Materials
Mwangi and Njuguna (2009) assert that without instructional materials implies de-linkage of the instructional system where children cannot learn well. As such children should always be provided with instructional materials to enable them learn by;-
i) Doing; Children construct knowledge from their actions on objects. By doing and being actively involved in manipulating objects, children become mentally involved and attentive. In addition, children also improve their concentration skills and become more competent as they practice with objects.
ii) Discovery and exploring: Young children want to touch, shake, taste, bite, open, and throw as they interact with objects on their own. Children’s actions on objects encourage them to repeat pleasant experiences and to try to discover how things work. Children keep persisting in finding out more from objects that strengthen their memory and understanding. Children therefore need varied and challenging play materials and opportunities to discover their environment. 
iii) Asking questions, talking and listening: Children’s curiosity and desire to know leads them to ask many questions about the world around them. Adults and caregivers must support children by facilitating a conducive interactive learning environment. Opportunities for social interaction should be encouraged where children are free to ask questions and adults also are able to answer children’s questions and ideas. Stakeholders should enhance and promote children’s language and social skills by providing adequate and appropriate instructional materials. 
iv) Imitation and role playing: Young children act or talk like adults. They play a role of an adult and can pretend to be a dog, a cook, to care or nurse a baby. Adults and older children should set good examples as role models for younger children to emulate. The way adults behave is what children copy and the impression created can have a lasting effect on the child.
v) Trial and error practice:  Instructional materials and opportunities should be presented in such a way that the child can practice several times and become expert on that activity. Teachers and other stakeholders should appreciate as their making errors is a way of learning of children. ECDE stakeholders should avoid seeking for perfect answers from children and encourage children’s creative ideas as they interact with objects. 
vi) Learning from other children: Children are capable of learning from other children for example children can learn from siblings and playmates. When children are playing with instructional materials they share ideas and challenge between each other for example in a game or simulation activity. ECDE stakeholders should facilitate interactive learning in which children can share instructional materials in a project or in a game. Summarily ECDE teachers should be creative and preferably develop simple instructional materials that are locally available and cheaper while involving the children with developing, manipulating and maintaining them appropriately. These materials usually help the children to understand concepts that could otherwise be difficult to understand straight way. The teacher should ensure that the instructional/learning materials posses characteristics that are suitable and familiar to the learners. Where inevitable only, the teacher can alternate to buying the missing necessary materials.
2.2.4.4 Importance of Instructional/Learning Materials in ECDE. 
Instructional materials are vital for instructional activities in the instructional system as they enhance multi-sensual learning experience as they enhance creativity through manipulation of concrete materials; promote social skills and language development, makes explanations and understanding easier, promote children’s learning and develop fine (finger) and large muscles through varied activity areas. They also foster total growth and development, ease teaching/learning of some concepts that cannot be readily understood as children visualize and concretize experiences and help one to understand the environment.
Jamison, (1993), notices that research has also shown that providing in-school meals, mid morning snacks and home rations through school feeding programmes can alleviate short term hunger while in increasing children’s abilities to concentrate as they learn and perform specific learning activity tasks appropriately. Kabiru and Njenga  (2007), assert that repetition, absenteeism and dropping out, constitute wastage within an education system. It wastes the time of learners and teachers as well as money and other resources. A good education system strives to have minimal repetition, absenteeism and dropping out of school. Besides constituting wastage, they also have a significant influence on the academic and holistic development of the learners. Nevertheless, Keiyo district ECDE centres are not an exemption of this scenario. 
2.2.5 Selection of Instructional Materials for ECDE Instructional Activities  
In regard to GOK/UNICEF (2005) on selection of primary school instructional materials, proper selection of ECDE instructional materials signifies an instrumental step in provision of instructional materials. This should be done according to relevance, cost, aesthetics/appearance and versatility. Kyriacou (2001) further attributes that instructional learning objectives and activities influence selection of the instructional materials. As such, ECDE instructional materials are usually developed in respect to the lesson activity areas which include Mathematics activities e.g. abacus, flash cards, strings, number cutouts, counters, lotto and pocket board together with language activities e.g. letter flash cards, story books, pictures and wall charts. Physical activities such as fixed outdoor play materials e.g. swings, slides, ladders and sea-saws together with indoor play materials e.g. blocks, dolls, drums, dresses, charts and cards. Science activities include mounted insects, marks, horns, regalia, rain gauge and weather charts among others. Additionally social activities charts involve farm tools, weapons, ceremonial attire and physical features. Creative activities regard rope, models, pictures, puppets and paints Music and movement include shakers, décor, costumes, realia and rings, while Religious activities require bibles, charts and churches and for Life skills activities e.g. toilets, clothes and first aid kits.
2.2.5.1 Factors to be Considered in Making Instructional Materials for ECDE

Taylor (2004) asserts that the factors to be considered include appropriate size that is easy to manipulate, correct shape, attractive colour and balance layout e.g. charts. KIE (1990), points out that the instructional graphics and concrete materials should conveniently be displayed in form of wall hangings, soft boards, shelves and respective learning centres. Caring of some concrete instructional materials can be done through covering with clear polythene papers, spray fabrics, reinforcing seams in puppets and smoothening them. Summarily, some important characteristics of instructional materials for teaching young children should include;-
i) Safety where before utility, the teacher needs to ensure for stability, adequate size, regular inspections, washable materials and regular maintenance.
ii) Appropriateness implying learning opportunities offered by materials e. g. right height furniture provides independence, self-management learning and unpainted unit blocks used to learn a variety of skills.
iii) Function in which materials should be used for children’s small hands, materials be challenging but not unnecessary difficulty and avoid use of complicated materials for children’s learning.
iv) Durability which refers to materials being used for a long time and by many children, save money and permit children full independence in exploring learning experience.
v) Versatility implying integrating various developmental aspects which are to enhance children’s physical, mental, social, emotional, moral and spiritual development i.e one material to enhance a variety of skills and save cost of making many materials.
vi) Variety: Many different materials need to appeal, different skills, different skill levels, and different individual interests e.g. puzzles for mental and fine motor, climbing frames and dramatic play for physical and social skills.
vii) Appearance to be attractive and welcoming. This implies variety shapes, colours and texture, good design with aesthetic appeal, brightly coloured and attractive to learning opportunities. More appearance includes displays to encourage children’s inquisitiveness together with infants and toddler requirements for bright, attractive, reasonable size, easy to clean, soft and reasonable size.
2.2.6 Provision of ECDE Instructional Materials for General Activities in Program areas
 The MOE (2003) reminds that, when provided with a rich variety of ECDE instructional materials via programme areas during the instructional system, individual children develop their own learning at their own pace as they transit through the most rapid human development level. Materials for discovery learning should promote children’s learning even without the presence of a teacher or a caregiver. The materials should allow children to explore the environment and should be able to engage in self- directed learning. Discovery materials should also be selected in a way that they help to promote a variety of skills and others are chosen because they are self- correcting. Other materials for discovery should be open ended and suitable for facilitating creativity, fantasy play and social interaction in young children. Blocks for example, can be open ended to encourage many constructions as well as self- correcting and can be used to make children work independently and correctively. Somer materials that caregivers can use for indoor discovery learning include; clocks, manipulative and creative materials, housekeeping furnishings, and materials for special interest centres such as science and book areas. Materials for learning outdoor activities are also considered significantly. Indoor program activity areas require careful planning and organization.
a) Block area comprise unit blocks and different sizes blocks. As children actively engage in creative and social block play they are also developing a variety of their learning skills including fine motor co-ordination, cognitive and other concepts of equilibrium, gravity, size, shape and equivalence. Blocks building involves;- carrying block, piling blocks, building bridges and block constructions. Importance of block play to children’s development includes; space perceptions e.g. under, above, inside, development of comparative e.g. big, little, more than or less than, equal to, taller or shorter, awareness of whole part relationship, practice matching, balancing establishing skills and classification according to colour size, shape and texture. Blocks are also very important for developing symbolic, representations, creating architectural forms by bridging, tunnels, ramps and grids, strengthening muscle skills and eye- hand coordination, developing oral language skills and cooperation of block play with peers (combining ideas and solving problems).
Blocks also promote the concept of relevance emotion in an acceptable way.
Manipulating area includes water/ sand play, alphabetical and number puzzle, blocks and beads and mobiles or swings. Concrete manipulative materials serve to stimulate infants and young children to development of the various skills which include manipulation skills, auditory perception, visual perception, constriction skills, language skills, reading, matching, counting and eye- hand coordination. Concepts of size, shape, colour, similarity or difference, auditory perception,  reading, matching, counting, independence and self control together with classification of materials are always very necessary as they greatly stimulating ECDE children during their instructional/learning activities. 
b) Creative activity area comprise of newsprint, collage, mache glue, yarn buttons, trains, clappers, seed shells and posting boxes among others.
c) Puppetry activity centre involves a puppet which is an object that appears to be alive when it is manipulated by a human hand. Puppets serve various functions to young children which include developing positive self esteem and independence, expanding vocabulary and fostering communication skills and stimulating problem- solving and abstract thinking. In addition, puppetry stimulates children to strengthen their use of fine motor skills, practice coordination and self-expression. There are two main types of puppets namely Marionettes (controlled by strings) and stick or rod puppets (controlled by single sticks)
d) Housekeeping area (to promote interaction  and social learning). This activity area involve house furniture, cooking materials, baby care materials, dramatic play materials and familiar materials. It also contains actual child sized household materials, baby and toddles dolls, non-toxic materials and aesthetically appealing instructional materials.
e) Special interest centres (designed to stimulate children’s curiosity. Wambiri (2006) states that the ECDE special interest centre materials should include books, language and listening areas, dramatic play or home area, science, discovery and nature, Mathematics area, art centre, block area and social studies/ multicultural area. She further ascertained that others include Music and movement, Computers, films and electronic materials together with sensory activities composed of manipulative wood working, cooking water, sand, and mud play materials. Books centre to consist of simple picture books, science books, picture dictionaries, encyclopedia and simple story books
f) Outdoor program area- Outdoor programme area should provide self-selection of instructional materials such as safety materials, age appropriate materials and durable materials. 
To contribute to physical, intellectual, creative, emotional and social development, some outdoor equipment materials to be selected should include permanent climbers, sturdy wooden barriers, slides, balance beam, movable and fixed materials. These materials should be versatile (able to stimulate a variety of skills) as much as possible.  
2.2.6.1 Instructional Materials for Life Skills/ Self Help Materials (Stimulate Independence)
Dressing trains children to care for their own properties while naps train children to handle materials comfortably to help them learn to relax and rest. Toileting train and provide children with capacity to care for their body needs. This involve providing materials such as mirrors at child’s eye level, tissue boxes at child height, a potty or stepping stool to allow the child reach flash toilet  and nappies and towels and should not be shared. Toileting materials to be provided also involve bags for soiled nappies and labeled, clean toilets and mirrors at child’s eye level. Dining materials such as child height tables, plates, cups, and washing hands help to develop the child’s various skills. Clean up exercise also enables children to practice to be responsible and clean up the messy area effectively.
2.2.6.2 Materials for Teaching Structured Activities
Laundry (2008) advocates that a range of instructional materials need to be provided during any instructional system so as to meet multiple aspects of children’s learning in a series of structured activities. Teachers should provide children’s play instructional materials that focus children’s activities to specific skills. The materials for teacher structured instructions are the same materials children use for their free discovery activities. Such materials include story books, science materials, cars, beads, paper and cooking utensils that children use for their discovery learning. The teachers use these materials to focus children to specific concepts including colour, shape, size, serration and classification as well as scientific skills.
The materials teachers choose for structured activities are judged in terms of how they can be used to promote children’s skills during pre-academic, music, storytelling, language and special occasions. The materials should be adequately provided and organized well in terms of room layout, long term work experience, reading and writing (ventilation), messy activities, child creation, RW and I together and noisy activities. 
a) Pre- academic activities materials- This involves materials such as cars, blocks, dolls, brushes, seeds, beads, balls, books, games, science, alphabetical and number puzzles. Pre-academic activities stimulate understanding of concepts such as colour, shape, size, and texture, number value, writing and reading skills.
b) Music and movement materials include rhythmic, sticks, jingles, drums tambourines, triangles and bells.
c) Story telling session involve use of story books designed for memorizing, recall real story, rhyme, real (non-fiction), singing a song and create stories and songs.
Language skills can also be stimulated by pictures, books, picture cards, games cards, numbers and letter charts and scrap bills and magazines.
d) Special occasion’s materials include books for holiday activities, crafts, project, furniture construction, sewing and dying.
Displaying children’s work for effective learning 
For effective learning children’s work should be strategically displayed in an orderly and accessible manner. Some recommended displays include;- 
a) Long term work areas be placed at a place with least disturbances
b) Reading/ writing materials be located at their respective sports.
c) Messy materials e.g. sand, water or clay be located near water sinks or rubbish disposal containers.
d) Child’s creation materials be at suitable constructions areas.
e) Noisy materials e.g. wood work, block, sand, music assembled be in a separate area to ensure coercive participation.
f) Reading, writing and listening areas be near each other but noisy activities be further away from them.
Notably, materials for teaching young children should be well organized to avoid confused or contradictory perceptions. As such, the materials should facilitate attractiveness, accessibility, efficient movement, materials suggested for further ideas and learning motivation.
When organizing materials for various activities, the instructor should ensure to;-
a) facilitate independent use of materials
b) provide materials for skill practical’s or discovery
c) facilitate for bold activities and quite activities of children.
d) promote both factual and creative ideas
e) provide materials for individual and group use
f) provide adequate instructional materials for both indoor and outdoor activities
Criteria used in selection and organization of materials for stimulating young children and infants should be based on theme approach, skills development approach, learning centres, subject areas and organizing and planning materials for young children require caregivers to be creative, flexible and imaginative. 
As stakeholders attempt to make ECDE instructional materials, they should ensure that they carefully set large tables and organizing tools, set aside corner for waste that can be recycled, use projector to enlarge and develop appropriate sized letters of aphetical and number patterns. Caring, storage and maintenance of the instructional materials should mainly concern encouraging preservation and teaches appropriate care of the materials through assigning responsibilities to the children. Positive attitudes towards instructional resources should also be developed.
Procedure to be followed in care and safety of instructional materials
Myers (2006) confirms that availability and care of affordable ECDE instructional materials and other facilities is equated to half of provision. Myer further elaborates that effective care and safety of ECDE instructional materials provide direct benefits in children’s learning outcomes. As such the procedures that guide care and safety of the instructional materials include covering tag board materials with clear contact paper, using felt scarp, tissue and paper towels to remove crayon greases, introducing fabric sprayed with stain repellent and reinforcement of seams with most likely stress. Painting wood materials, sand roughing edges of wood and metals for safety, repair damaged materials before children use them and maintenance of instructional materials all contribute to effective care and safety of materials.
Storing learning materials
This should be stored according to small materials manila folder, large envelopes, or boxes, charts and similar sized materials, port folio envelopes and labels. Additionally, they can be stored in painted cardboard boxes, soda cartons for paint jars, theme related materials in one box and large mobile materials such as wheels and balls to be stored/displayed at their respective activity areas. The main works areas in a pre-school class should include the language arts for reading and writing, Maths and science for sand, water, bricks, and cookery, creative and art work e.g. woodwork, clay, paint, serving, music, picture and model making of all kinds, display area for materials and work by children or teachers may be shown, admired, and handled e.g. at nature comer. Other work areas include construction area where a child can start a construction and leaves it in safety for later work, audio visuals aids ( films, slides, tapes recorders, television and radio), group area (place to sit for stories) and  life skills area for dressing clothes, toilet papers and tooth brushes among others.
Self-expressive materials
To nature and encourage for considerable provision of self-expressive instructional materials, the teacher and other ECDE stakeholders should consider strategies for fostering creativity for self-expressive materials to ensure that the teacher or stakeholders interferes as little as possible in children’s play activities where the materials do not provide a model for the children to copy and appreciate the process rather than the product from their work with materials. Caution should also be employed to give the children enough time and opportunity to use the materials, make only comments that enhance the child’s creativity and always allow the child an opportunity to agree or disagree appropriately. Some other specific materials for self-expressive activities include easel painting, preparation of an easel, making colours from natural materials such as Red from red flowers or crushed beetroots with a little water added and strained, blue from blue flowers or ink, indigo from morning glory flowers, yellow from yellow flowers, green from green leaves crushed, boiled or strained. Brown paint from Soil crushed and added water, coffee or tea and orange from lichens or crepe paper.
How to provide materials according to more specific creative activity areas/corners
One of the best ways of organizing ECDE instructional materials for a successful instructional system is to put them in creative learning areas/corners. These materials can be put together on the basis of activity areas or themes. Some of the centers can be more or less permanent, for example the home corner, or construction corner but specific items can be changed to cultivate new interests and possibilities. Other corners can be set up according to a theme under study. For example, when children are learning about a local market, they can set up the activity area under study to match the theme ‘Market’. When children are learning about a local market, they can set up a model market in the classroom which is composed of features usually experienced or witnessed in the children’s local market. Summarily, a number of corners that a teacher can organize for in the classroom are suggested below;-
Environmental studies activities corner/area should be equipped with the teacher’s and the children’s collections. Children should be encouraged to bring things from their homes and from the local environmental. The teacher should label some of them especially in the class in order with children. Labeling helps the children to realize their names as the collections increase.
Home corner can be facilitated by encouraging the children to bring things like old clothes, utensils and empty containers from their homes. Containers include things like Kimbo tins and Cocoa tins, omo packets, bottles and gourds. 
Baby corner is related to the home corner so it should have things like feeding bottles, dolls, cups, spoons, plates and clothes.
Water play corner can be provided by letting the child to use the familiar containers from home. For example, play corner is best placed outdoors.
Sand- play corner can be at the corner where it can stay permanently. If it is not possible for it to be inside, it can be outside near the classroom. Local containers should be used. Metal and glass containers should be discouraged as they are dangerous.
Modeling corner should be formalized by having the modeling materials for example clay, plasticine, or flour in one corner where children should be going there freely as they feel like modeling.
Construction corner should be a corner where children can build with blocks or bricks, driver toys, cars, do hammering, unscrewing, without interfering with the other activities in the classroom.
Painting corner should be organized as the teacher or stakeholder should find a permanent corner where painting materials are ready all the time. Let the children who want to paint during free activities go for it without consulting out.
Book centre is best placed in a quiet corner so that children can learn to concentrate as they look at the books. Children’s books and games, or teacher-made scrap books can be kept in this corner. Children can be trained early to ensure that their hands are clean when handling materials at the book corner.
Drawing, Colouring and writing corner as reminded by KIE (1990) ECDE institutions to always have the materials ready for those children interested and willing to do this activity. Crayons or any other thick writing like charcoal are recommended for young children’s small fingers. Small children also like bright colours, so for them to learn faster they need bright writing materials. Coloured chalks are appropriate where blackboards (main chalkboard and the small sideboards) are available.
Puzzle and treading corner should be installed by providing any local materials according to the environment e.g. bananas fibres, sisal, palm, barks of trees, clothes from adults, seeds, straws, beads, rings with different jig-saw puzzles. Stakeholders are cautioned to make orderly arrangements for each activity area/corner to avoid mix-up or confusion as much as possible e.g. singling out specific subject (activity) area/corner from the more general activity area/corners. 
The ECDE syllabus (2008) stipulates that thematic and integrated instructional activities stress on the provision of appropriate and adequate instructional materials for quality ECDE instructional/learning activities. This vital requirements routes deep to some outstanding proponents of related theories among them being Gilbert P. Oluoch, Dr. Maria Montessori, John Dewey, Jean Piaget, Johann Heinrich Pestalozzi and Friedrich Wilhelm Froebel. Dr. Maria Montessori (1952) gained more insight into perfect children’s development and teaching which recognized the importance of programmed preparation practice, imitation and repetition in the young children’s learning. To her, provision of a rich suitable learning environment that is well equipped with a rich variety of instructional/learning materials where the child would be free to move and play according to his/her preference was crucial. She developed instructional learning materials carefully regulated in terms of their quantities and qualities to enable children make self-correction and work independently at their own pace. This is currently programmed as “free choice activities” in the current ECDE syllabus. 
John Dewey (1990) influenced the united states of American system of education through emphasizing on provision of a rich variety of ECDE instructional/learning materials better facilitated in form of a laboratory. He expressed this through his pedagogical creed “Education is a process of living and not only a preparation for future living”. His progress and the pragmatism emphasized on a child-centred instructional activity rich of instructional materials, where children’s interest rather than subject matter is cherished.
The Swiss psychologists Jean Piaget (1980) through his cognitive development theory emphasized that, as young children develop through the four significant stages namely sensori-motor, pre-operational, concrete operational and formal operational, they are inevitably enthusiastic to interact with a rich variety of instructional/learning materials so as to realize a considerable learning achievement. The key concept “operational” conforms with the inevitable manipulation or rather use of instructional materials.
The German educator Johann Pestalozzi (1952), through his book, “How Getrude teaches her children” propelled a system of instructional method that young children should supportively be instructed by teachers and other adults by giving them opportunity to manipulate objects through counting, measuring, and feeling and touching, hence must be provided with adequate varieties of instructional materials. The German Philosopher Friedrich Wilhelm Froebel (1907) later nicknamed “Father of the kindergarten” advocated that like plants nurtured in a garden, children are similar to seeds planted, germinate and unfold to bring forth a mature fruit while the instructor is more of a gardener. As such a conducive instructional environment rich with adequate instructional materials need to be provided to involve children in play and appropriate instructional/learning activities towards achieving the desired or set goals and objectives. 
2.3 Sources of ECDE Instructional Materials
The MOE through the ECDE Community Support Grants (CSG) handbook (2005) states that it is very important for teachers, parents and other stake holders to provide adequate and appropriate instructional materials for facilitating a successful instructional system as emphasized by the systems theory. These materials can be improvised from locally available materials, purchased from the business community, borrowed from resource centres, libraries or the mother primary school, donated by well wishers and NGOs or facilitated through the government support grants. It states that, as the main stake holders of ECDE centres are parents’ tuition fees should consistently be paid while, fundraising can also be organized to facilitate provision of the ECDE instructional materials. 
The government also recognizes the role played by some publishers and encourages more others to follow suit in provision of these vital instructional materials. The government explains of her ECDE support grant programme which was set to cover the years 2005 to 2010 period and provided funds to support five areas in some selected ECDE centres. The areas covered included furniture, classroom structure improvement, purchasing a few teaching aids, constructing a latrine/toilet and a Sh.2000 augmentation of the ECDE teachers’ salary. However, it took place but has not proceeded yet many ECDE centres are still in significant shortage of support materials. The government has promised to improve her support in future hence being eagerly awaited for. Other sources identified by the MOE through the ECDE service standard guidelines for Kenya (2006) include provision from local authorities such as county, urban, municipal and city councils, faith based organizations, DICECE resource centres, guest speaker (resource persons), Teachers Advisory Centres (TACs) and Income Generating Projects (IGPs) among others. All these sources play an instrumental role in providing or boosting provision of the ECDE instructional materials.
The MOE (1999) through the Primary School Management (PRISM) training programme states that school Development Plan (SDP) is a strategy of forecasting the society’s needs in relation to international trends and designing strategies of action to be taken in order to meet their needs in education. The MOE further points out that the areas of school Development Planning should be prioritized   in relation to their role in curriculum development, or its general provision of the instructional materials. 
The priority areas include teacher in-service for curriculum implementation, developing   school-based curriculum support materials (Instructional /learning aids), school buildings (classrooms, toilets, etc), purchase of school equipment for play materials and school farm development for income Generating Project (IGP) materials. The Keiyo North DICECE routine monitoring and evaluation report (2010/2011) attributes that this strategic school development plan had been unheard of in the most ECDE centres of the district .It further elaborates that prompt arrangements are usually evident just any time when some little funds come across the ECDE stakeholders more specifically to the ECDE centre Management Committee. This scenario pose a blind development as the school development plan proves a reliable steering towards provision of quality instructional materials and should be embarrassed unconditionally in each ECDE level.
2.4 The ECDE Classroom
The Ministry of Education (MOE) through the ECDE handbook (2008) clearly stipulates that the ideal ECDE classroom environment should be well instituted and organized to enable it yield quality instructional/learning achievements in the instructional system as emphasized by the systems theory. The classroom is the back borne or rather the central nervous system embracing and linking all other components of ECDE instructional materials. 
Farrant (1980) concurs that a good classroom set up plays a very instructional role in harnessing the interest, participation and energies of the children so as they can effectively acquire the necessary knowledge, skills and values in the instructional/learning process. The MOE further directs that the ECDE classroom be well furnished and equiped with a rich variety of appropriate instructional materials to ensure it is child friendly such that the children learn when they look up, down and either side of the classroom. All the sides of the classroom should be communicating at least some knowledge, skills or affection in form of “talking walls” among others. The classroom should be well furnished with a conducive classroom structure, outdoor play field, appropriate furniture, chalkboard, office, store and other related physical structures which include latrines, kitchen, water source and disposal pit. 
Janet et al.,(2008) affirm that the ECDE teacher constitutes the instructional/learning environment in the sense that he/she influences the child’s state of mind and dictates the scope of the instructional/learning activities. As such, the teacher should be knowledgeable and well skilled to be able to facilitate both a materially and psychologically conducive instructional/learning environment.
As forwarded by the Education Secretary Prof. Godia through the child friendly schools manual (2010), the classroom should always be child friendly. It should be orderly organized with a rich variety of instructional materials. He emphasizes that whether permanent, semi-permanent or temporary, the classroom building should be secure, warm with enough light and ventilation, spacious enough for flexibility of movement of adequate size with boards and other activity areas. Instructional materials should be readily available in form of display and demonstration layouts. Activity areas should be orderly organized as they stimulate curiosity and improve learning of the usually curious children. The classroom should be made free of any instructional barriers. It should be free of physical barriers in relation to sitting arrangements, play and participation space and access to instructional resources. It should be free from biased interaction such as gender bias or dangerous instructional materials. The classroom should be facilitated with first aid kits, appropriate windows and doors which are compliant to safety policies. 
2.4.1 Organization of the ECDE Classroom Environment
The MOE through the ECDE service standard guidelines (2006) states that a disorganized instructional/learning environment greatly influences the behaviour of the learners negatively where as it influences positively when the instructional environment is systematic and well organized. The instructional/learning environments comprise both indoor (classroom) and outdoor (playground, field trips and the surroundings) environment accompanied by its appropriate equipment and teaching aids e.g. furniture, displays and instructional/learning corners. A well-organized instructional environment enables children to individually and in groups access, manipulate, explore and maintain the instructional /learning materials for maximum learning achievements. An instructional/learning environment designed for children to learn should be ideal for every child who will in turn find his/her learning needs fully catered for. 
The MOE (2010) through the minister Professor Ongeri, confirms the ministry’s embracement on the launching of the peace and safety manuals which will be used to facilitate child friendly schools. This, Ongeri stressed, will go a long way in ensuring child safety and tranquility in our instructional environments from ECDE to the highest educational level. The minister further stated that all stakeholders are required to play a major role in maximizing provision of safe and friendly physical space, learner’s free activity corners in the classroom, adequate displays and overall adequate and appropriate instructional materials.
2.4.2 Thematic Teaching Approach in Relation to Instructional Materials in the classroom
K.I.E through the thematic teaching book for ECDE (2000) highlights that young children need an enabling instructional/learning environment composed of a rich variety of instructional/ learning materials which facilitate a well-organized instructional system and stimulates for quality activities and search for knowledge. Teaching in an ECDE classroom should therefore be activity oriented and child-centred in which the children’s activities are mostly dressed by their own interest as they interact with the environment. The handbook further articulate that provision of ECDE classroom instructional materials is a very important component of learning as it makes instructional/learning activities meaningful to the learners as well as the instructor. An ideal classroom environment helps to stimulate pre-school children towards “holistic” development which implies physically, socially, morally and spiritually developing. 
Furthermore, Bernard Van Leer foundation (2002) confirms that, children learn more effectively when they use instructional materials than without their use. This is so because use of instructional materials incorporates motivating, assimilating and repetitive experiences or actions with familiar objects and within familiar settings. As children are naturally prone to asking a chunk of questions guided by whom? What? When? and how? among others, they develop their inquiry minds, realize self-fulfillment and satisfaction. To counter-satisfy these urges, provision of a well equiped and conducive classroom environment is very necessary.  
Community based resource centres include other potential resources and can play an important role in providing a rich variety of instructional materials, therefore, the community and other resourceful stake holders should ensure that it is instituted and facilitated adequately to enable for access and maximum utility by the ECDE children. As clarified by Ndurumo (1993), adaptations may be necessary for ECDE children with special needs such as disabilities or attention disorders. Research has also found that the major contributing factor to the quality of education in any instructional/learning institution is availability of which should be conducive for effective facilitation of the teaching/learning activities.
Mbiti (1984) observes through his attempt to assess school management that much of the instructional/learning environment especially classrooms located in the rural areas, commonly lack essential instructional facilities such as suitable desks, tables and chairs among other instructional materials. Smith and Robert (1993) concur with the German educationist Friedrich Froebel’s idea that emphasized so much on providing a conducive classroom environment to an extend of being known as the originator or father of the “kindergarten” system. As kindergarten implies a garden of plants, Froebel innovativeness still reflects the modern standardized ECDE instructional classroom as he observed that, like plants, children should be provided with a conducive garden (classroom) to enable them realize quality instructional/learning activities and develop holistically. 
Froebel sought to encourage the creation of an educational environment that involve practical work and the direct use of instructional materials. He further explained that through creative activities, children develop great interest and become aware of their place in the world. Froebel went on to develop special and stimulating instructional materials such as shaped wooden bricks and balls (gifts), services of recommended activities (occupations) and movement activities linked to a set of theories emphasizing provision of adequate and appropriate instructional materials for young children’s instructional/learning activities.
Ginsburg et al., (2006) notes that instructional materials such as sphere, cube and cylinder help the young children to understand the concepts of shape, dimension, size and their relationships. Staff also observed that instructional materials such as paints and clay stimulate children to make what they wish to, as they demonstrate certain relationships in comparison, testing and creative exploration activities.  KIE through the handbook for ECD sylabus(2008), and the ECD service standard guidelines (2006) further summarizes the specific components and status of an ideal ECDE classroom. The ministry maintains that availability, adequacy, safety, security and a sustainable maintenance are key features that constitute an ideal and conducive ECDE classroom environment for effective instructional/learning activities. It should compose a good status of classroom structures, with enough indoor and outdoor play space or playground. It should have appropriate furniture, offices, chalkboard, store, latrines or toilets, a functional kitchen, a reliable water source and a well maintained disposal pit or structure among others.
2.5 Roles Played by various Stake Holders in Provision of ECDE Instructional Materials
It was realized from the study that the ECDE instructional materials needed to be provided by certain individuals or organizations that are charged with direct or indirect responsibilities towards a successful instructional system as emphasized by the systems theory. These participants were found to be ECDE stakeholders concerned with provision of the instructional materials.  The role of ECDE stake holders is widespread depending on who the stake holder is and the task associated to him/her. An ECDE stakeholder refers to anyone who tends to support the physical growth, spiritual growth, mental growth, health and social wellbeing of the ECDE child. These stake holders could include parents, teachers, guardians, community leaders, religious leaders, education officers and other organizations which have a direct or indirect responsibility to execute for the success of the ECDE instructional activities. 
MOEST (2003) outlines various roles of education stake holders to be of key assistance in the adherence of the instructional/learning curriculum, providing a conducive learning environment with adequate instructional materials availing and sustaining good feeding program, providing health care and security and effectively liasing with the stakeholder in the education system. All the above roles contribute a lot in promoting the smooth running of the education system which include reliable provision of the instructional materials to the ECDE programmes. The ECD service standard guideline for Kenya (2006) further indicates that the key players in the ECDE programme include parents, head teachers, ECDE teachers, ministry of education field officers, ECDE Centre Management Committee (CMC), KIE, NGOs and the entire education office among others.
2.5.1 Role of the Head Teacher in provision of ECDE instructional materials
The MOE through the National ECD Policy Framework (2006) states that the main role of the head teacher include ensuring that there are adequate and appropriate instructional materials for use during the instructional/learning activities in the pre-school. He/she should facilitate for effective sensitization and mobilization for all the stakeholders to co-operate hence contribute for adequate and sustainable instructional materials. The policy framework further explains that the head teacher should research, consult, procure hence maintain and store them safely. He/she should plan and carryout induction courses for ECDE teachers, initiate instructional materials field days and exhibition days where the children, teachers and other stake holders should participate as a measure of assessment on their strengths, weaknesses, opportunities and threats hence alternatively set and strategies for improvement. 
2.5.2 Role of the ECDE Teacher in provision of ECDE instructional materials 
Kabiri and Njenga (2007) observe that presently, most teachers in African schools operate as mere instructors, rigidly sure of their facts, unwilling to tolerate critical questions and highly authoritarian in their behaviour. This actually indicates lack of reflection on their delivered instructional materials hence activities.  Mukwa and Too (2002) also attribute that instructional activities for reflection on the actual teacher’s role which specifically and mainly include an instructional materials initiator, motivator, manager of time and planning of activities accordingly, leader, counselor, a model, reflective, professional, effective communicator, humane (respects rights and dignity) and an effective curriculum developer and implementer. The teacher is directly and indirectly charged with facilitating more strategic guidance towards provision , maintenance, safe use and display of the instructional materials as the most formal compliment of the classroom. As the most concerned expert he/she is the major determinant of the ECDE classroom layout and conduciveness. 
Together with other ECDE stake holders, it is therefore sufficient for teachers who are the major instructors to have thorough knowledge and skills on the subject matters, innovative provision of instructional materials and practical classroom experience. The former ensures that they are up-to-date on the content and instructional materials they are to deliver and the later to ensure that they are capable of how to deliver it. Successful provision of instructional materials that is adequate and appropriately integrated in the practical instructional activities leads to a successful instructional/learning achievement.
Smith and Robert  (1993) clearly identifies that the teachers main role is to make the children and the classroom an interesting centre of learning. The teacher’s role is not to talk too much but to prepare and arrange a service of motivative instructional materials for cultural activity in a conducive environment for the child. The teacher should recognize sensitive periods and needs so as to provide the best possible instructional materials which include a conducive environment characterized by stimulative tasks. On the other hand, as Ndani and Kiman carried out a study on teacher performance in Thika (2009), they observed that the teacher needs to be equally remunerated as a factor of motivation for competence and better achievements.
The National ECD Policy Framework (2006) further elaborates that the ECDE teachers’ role include to collect some instructional materials, improvisation, advising and sensitizing other stake holders, recommending the required instructional materials to the head teacher and centre management committee and ensuring effective display, use and maintenance of the instructional materials.  
2.5.3 Role of the ECDE children in provision of ECDE instructional materials
Kimathi (2000) confirms through her investigation over the effectiveness of thematic teaching approach in ECDE, that the main responsibility of the pre-school children on provision of instructional materials include improvisation, collection, use and maintenance. She maintains that children are very instrumental in provision of instructional materials as they adhere to given instructions, have knowledge on spotted instructional materials for collections, value their maintenance and are overall resourceful as much as possible.
2.5.4 Role of Parents and Community in provision of ECDE instructional materials
According to the ECDE National Policy Framework (2006) the educational stake holders include the public and the government. The pre-primary stake holders include the head teachers, ECDE teacher, parents, Ministry of Education officers, ECDE Centre Management Committee (CMC), Kenya Institute of Curriculum Development (K.I.C.D) and Non-governmental Organizations (NGOs) among others. These stake holders are vested with the responsibility to establish and maintain educational standards which include provision of instructional materials. Parents sponsor over 70% of the ECDE centres while the rest of the ECDE centres receive direct or indirect service delivery from a number of other private proprietors. The main role of the parents has been to pay pre-school levies through fees which have mainly been destined to cater for the salary of the ECDE teachers hence discard funding for provision of the instructional materials. The community and the parents are responsible for putting up physical facilities, through fund raising, allocating old buildings vacated by the primary section, employing the ECDE teachers, providing furniture, the children’s uniform and the basic needs.  KIE (1996) asserts that parents who help and encourage their children to learn and access instructional materials at home encourages positive attitude towards school and contribute to personal growth and development in instructional/learning activities. This aspect seems unfulfilled as evidenced through frequent complaints and failures experienced in performance from various schools. 
The teachers, parents and the entire community should strive to make the ECDE instructional/learning environment as stimulating as possible for young children to explore adequately during their instructional /learning activities. As such, it is important to provide varied instructional/learning materials to promote teaching and learning approaches because young children need to learn, enjoy and have effective educational experiences. The school and the community are expected to provide conducive instructional environments with adequate space, materials and equipments for children’s play activities. Parents and teachers should reinforce provision of play materials by ensuring that each and every individual child should maximally participate using safe instructional materials. The community, teachers and education officers should initiate, mount, access, understand and ensure effective utilization of the resource centre. It is the role of the community to commit some necessary resources in support of the resource centre e.g. funds, materials, labour, time and expertise towards running the ECDE resource centre.
Wambiri (2006) acknowledges that parents and other community stakeholders are no longer as supportive, stimulant and caring for their young children as they used to do during the traditional time. In this case, she explained that elements of child care interactions as they are provided with a rich variety of play materials have bearings on the children’s capabilities to learn. She further confirmed that in order to provide satisfactory ECDE instructional/ learning, materials, parents and all stake holders must be coordinated well to enable them play their roles effectively.
2.5.5 Role played by the Government of Kenya through the MOE in Provision of ECDE Instructional Materials
To promote education standards in Kenya, the government through the MOE has previously undertaken many reforms with an aim to address national development through National Economic Recovery Strategy which include Millennium Development Goals (MDGS) and Education For All (EFA) which were set by the national community. The Government of Kenya (2005) states that the strategic plan (2006-2011) among other initiatives have helped the education sector to improve its service delivery through providing instructional materials and a framework for stake holders overall teamwork towards achieving a competitive advantage in the increasingly globalized world. However, this strategy dwelt so much more on the primary and higher levels of the education sector disregarding the pre-primary level. 
The government of Kenya (GoK) through the seasonal paper No. 1 of (2005) partnered with the World Bank to launch the ECDE project for the purpose of funding activities in the ECDE centres. This partnership shortly yielded some fruits but deteriorated later due to poor management by the ECDE respective stakeholders. MOE (2005) also provided Community support grants to support provision of instructional materials but was similarly discontinued due to poor management by the respective stakeholders.
As emphasized by the systems theory, the National ECD Policy Framework (2006)  clarifies that the government of Kenya has the major role of ensuring that adequate and the right quality of instructional materials are provided for facilitating ECDE instructional/ learning activities in all ECDE centres. This include providing training centres for the teachers towards improving the delivery of instructional activities via appropriate selection of instructional methods and provision of the accompanying instructional materials together with the overall management of the ECDE programme. 
The permanent secretary to the Ministry of Education Professor Karega Mutahi through the Primary School Instructional Materials Management Manual (2003) states that the government of Kenya has the role to ensure that there is adequate and equal distribution of instructional materials in all public ECDE centres to support the ECDE curriculum implementation. He further elaborates that the government also has the role of initiating capacity building programme to empower pre-primary school heads, DICECE officers and other ECDE field officers to ensure for efficient provision of instructional materials for quality education service in the ECDE centres in the country. 
Furthermore, the government has responsibility of developing sessional papers which will provide policy guidelines that will streamline ECDE instructional structures towards quality provision of ECDE instructional materials and education services at large. The National ECD Policy Framework (2006) further spells out the government’s role of research, monitoring and evaluation on issues concerning implementation and provision of the ECDE programme which includes effective and adequate provision of instructional materials through the Ministry of Education.
2.5.6 Roles of C.M.C in provision of ECDE instructional materials
The ECDE Centre Management Committee (CMC) typically consists of at least nine members elected from the parents who have children in the ECDE centre. However, the chairperson can be appointed as an outstanding personality in the community by the parents and the headteacher of the primary school together with the ECDE teacher in-charge also automatically join as committee members. In reference to the ECDE policy framework (2006) the CMC has major instructional roles in the day-to-day running of the ECDE centre ranging from supporting the administration to provide instructional materials, initiating projects and participation in various activities pertaining the ECDE centre affairs. 
MOEST (2003) states that the CMC has responsibility to facilitate a proper linkage of the instructional system by soliciting funds for purchasing ECDE instructional materials, sensitizing and mobilizing parents towards providing instructional materials together with endorsing and supporting acquisition of instructional materials. The pre-school has to be built within the community hence the CMC members have responsibility of acquiring the land, deciding on the structures to be build and the site. They are supposed to advice and give consent to the head teacher or ECDE teacher in-charge pertaining purchase of the necessary instructional materials and employment of staff. The CMC also has responsibility over provision of materials, maintenance of the school and its equipment, promotion of suitable school activities and supporting services that will serve the children through feeding and immunization or health programmes. They are also responsible of raising funds by organizing various harambee, fund raising activities through concerts, dances, walks, selling goods donated by parents and writing to charitable organizations for assistance.
2.5.7 Role of Kenya Institute of Curriculum Development (KICD) in Provision of ECDE Instructional Materials
When the permanent secretary in the MOE inaugurated the new ECDE governing council through the KIE curriculum watch (2008) KIE’s main role was clearly stipulated. This role involves facilitation to prepare new and relevant curriculum materials, revising the existing strategies towards improving provision of instructional materials and co-ordinating teacher education programmes on provision of instructional materials among others. As spelt out by Eshiwani (1993), KIE has the prime role of initiating and promoting programmes to improve the competence of providing the necessary instructional materials for all educational instructional/learning centres including ECDE and the overall education development. 
According to the MOE, diploma in ECDE syllabus (2006) the ten successive curriculum development stages are outlined as needs assessment (conceptualization), policy formulation, planning (strategy and curriculum design), writing of syllabus, development of curriculum support materials, preparation of curriculum implementation, piloting (phasing/trying out), implementation, evaluation and social mobilization. During the fifth curriculum development stage, the key role is to develop curriculum support materials through approval, printing and production of the syllabus, course books, teachers’ guides, mass media programmes, handbooks and manuals among others. Since KICD did not produce books, it gave other publishing firms such as Longhorn, Longman and other identified publishers to commission authors to write the necessary books.
On the other hand the Kenya Institute of curriculum Development (KICD) is an institute established through the KICD ACT NO 4 of 2013 of the laws of Kenya to replace the Kenya Institute of Education (KIE). Its mission is to provide quality circular and curriculum support materials responsible to the needs of the society. Its core function is to conduct research and develop competitive circular for all levels of education below the university. The institution also develop competitive circular for all levels of education below the university. The institution also develops print and electronic curriculum based research, organizing and conducting in-service and orientation programmes of curriculum implementers. It also evaluates, vets and approves the circular and the curriculum support materials for basic and tertiary education as well as offering curriculum based  consultancy services in basic and tertiary education and training. 
2.5.8 Role of Non-Governmental Organizations in provision of ECDE instructional materials
The government of Kenya gives legal packing to NGOs to donate or initiate their assistance to education programmes including ECDE. These NGOs e.g. World Bank, World Vision etc are identified, scrutinized, licensed and guided with specific opportunities to offer their contributions by the government.  The Gok though World Bank (2005) reports that the demand for ECDE services in Kenya resulted in the establishment of children who did not have access to privately owned pre-schools. 
About 19,000 centres gathering for approximately one million children mostly 3 to 6 years olds had been set up. The community had been the most important partner in the development of the centres and had been shouldering the responsibility of provision of the physical facilities, payment of workers’ salaries, organization of feeding programmes and provision of the instructional/learning materials. Some communities received minimal financial and supervisory services to the ECDE centre. The critical factor affecting the quality and sustainability of the ECDE provisions was found to be the inability and unwillingness of the community to finance and manage the ECDE centres.
It was also discovered that a better mechanism to improve the provision of the necessary requirements of the ECDE centre was to effect capacity building and mobilization to improve the skills of ECDE parents and other stake holders and strengthen the organization, management, supervision and quality control. It was also realized that community grants were required to assist the community to manage the ECDE centres which were so strained by  low levels of funding e.g. paying salaries, providing pre-school instructional materials, health and nutrition services, to subsidize fees for poorest young children and to improve ECDE facilities. 
During the period of the World Bank (1996-2003), the ECDE programme in Kenya which composed of provision of instructional materials was greatly sponsored through provision of funds to support construction of ECDE structures, purchase of a vehicle for DICECE research monitoring and evaluation activities and even sponsoring ECDE teachers to undergo trainings. After their sponsorship deteriorated, the support to ECDE has greatly declined as the programme has once again been heavily left to the parents and other stake holders.
 According to DICECE under the Ministry of Education work programme annual report (2011), Non- Governmental Organizations (NGOs) which have played a major role in provision of instructional materials in Keiyo North District have concentrated mostly within the valley floor and the hanging valley of Kerio Valley stretching along the Eastern portion of the district that is better known as the Arid and Semi-Arid Lands (ASAL) region. These NGOs have been World Vision and Kabito Child Care Family (CCF) programme. Kabito family helper project facilitated its sponsorship mostly to primary and secondary children in the ASAL region from the years 1985 and has diminished at present. World Vision sponsored a few ECDE teacher’s training, construction of a few classrooms and purchased a few ECDE syllabus books but is committed to various projects of other non-education centres.  
2.6 Perception of the stakeholders towards provision of ECDE Instructional Materials
In light of the new National ECD Policy Framework (2006), the MOE strategic plan (2006-2011) notes that various factors have been perceived as contributing to the low performance in the ECDE sub-sector relative to primary education. Most important is that the provision of ECDE physical facilities, teachers’ salaries, feeding programme and concrete instructional materials have largely remained the responsibility of parents and local communities thus deteriorating in the quality of the instructional/learning achievements. Whereas KESSP addresses some of these constraints, a more comprehensive intervention is necessary to be undertaken.
Researchers have shown that good foundation laid in early year’s results to increased enrolment, good performance and reduced drop out and repetition rates. It has also been seen to facilitate smooth transition from home to ECDE centres and from ECDE centres to lower primary. Nasibi (2003) asserts that provision of instructional materials for pre-school especially for teaching mathematics activities is compounded by a variety of obstacles. These obstacles include ideological differences regarding education systems and gaps in developmental research, complicated instructional methods, scarcity of instructional materials and individual differences among pre-scholars to mention but a few. 
As noted by president Kibaki (2003) technological influence through information Communication and Technology (ICT) has been perceived to have become an engine of educational development embraced by many countries in their curriculum. For this scenario then, the ICT instructional materials are inevitably necessary to be incorporated into Kenyan education curriculum hence challenges the provision of the ECDE instructional materials. The government of Kenya  (2013) prioritizes the introduction of computer laptops to standard one children in all public primary schools commencing on January 2014.  This poses a technological challenge to the new standard one provision of instructional materials which is to be embraced. However, it will be more realistic to have started from the concrete foundational pre-primary level so as to lay and commence smooth and systematic transition.
The government of Kenya through the outcome of  Free Primary Education (2003) reported through the educational outcomes for free primary education, that the cost and financing of education faces various challenges. These challenges include financial scarcity, low parental support, and widespread poverty, incompetence of teachers to manage finance and the instructional materials and low and unwilling attitudes from some stake holders among others. Kimani and Njuguna (2011) express that attitudes are learned pre-dispositions to respond in a favourable manner to particular personal behaviour, belief or thing. As such the stakeholders’ positive attitudes enhance provision of instructional materials while their negative attitudes inhibit them. Most stakeholders feel that pre-school is not important thus become careless or reluctant to support it. The report elaborated that financing in most cases is not based on an estimation of an ideal unit cost while mobilization of funds tends to be haphazard and open to abuse on inequitable distribution practices. 
Aduda (2003) adds that the main feature of the structure of expenditures with the Ministry of Education Science and Technology (MOEST) is the dominance of personal emoluments. Little resources go to learning essentials like textbooks and other school facilities. It is however; clear from the above scenario that the report relates to the primary section of education only hence silent on the pre-primary section where this funding was not provided. 
The government supported the ECDE section with some community support grants with a 2005 to 2010 yearly programme and in reference to their monitoring and evaluation report of the year 2009, the challenges were somehow similar to the primary school section articulated above. However, the ECDE grants had not continued after the second year hence the ECDE centres fell back to their previous challenge of financial constraints. The Keiyo District Quality Assurance and Standards Officer (2011) together with the DICECE (2011) reported that their monitoring and evaluation (assessment) indicated other factors affecting the ECDE programme to include low support from parents and other stakeholders and incompetence accompanied by low motivated ECDE teachers among others. 
Tuita (2010) commends that in pursuit of the progress of the MOE strategic plan (2006-2011), some critical challenges perceived to be witnessed in the ECDE centres of Kenya and need to be looked into include emphasis on predominantly academic work which involve  reading and writing without letting enough time for children to learn naturally. Children are subjected to too much rote learning i.e. ‘look and say after me’ method, inadequate or complete lack of instructional/learning materials in most classrooms and little or no time allocated for access to those few instructional materials or immediate environment. Most classrooms are bare of attractive play instructional materials of different types and storage facilities for the materials hence posing a threat to the on-going campaign for provision of adequate and appropriate ECDE instructional materials.
The commends further unveil that most ECDE centres are characterized by incompetent teachers who are untrained and some who adamantly stick to outdated instructional skills, low support from the parents and other stakeholders, inadequate finance, and low motivated teachers due to low and unreliable remuneration. Incompetent primary head teachers who are not trained on ECDE knowledge, skills and importance together with inadequate supervision by the education office and other relevant authorities were found to similarly pose a challenge on provision of the ECDE instructional materials. Other challenges reported to be contributing to inefficient provision of ECDE instructional materials include low skilled Centre Management Committee (CMC), lack of proper school (ECDE centre) development plan, widespread poverty especially in slums and ASAL regions and inappropriate choices of instructional methods. As commended, all these challenges prove a prevalent threat hampering provision of quality and adequate instructional materials.
ECDE instructional methods are one of the factors in provision of instructional materials. As there are several variant instructional methods, they pose varying influences on the provision of instructional materials towards the eventual children’s participation hence instructional/learning outcomes. MOE (2011) asserts that out of the two main types of instructional methods namely direct and indirect teaching, direct teaching involves the teacher talking all the time without giving children opportunities to interact with instructional materials but dwelling on verbal communication only. The teacher expects the learners to simply comply with the instructional/learning activities. The learners hardly manipulate any instructional materials despite their outstanding interest for them hence disregards provision of those necessary instructional materials. The teacher acts as the only fountain of knowledge who simply indicates information or facts into the learners’ minds as he/she assumes that their minds are empty. Flanters further expounds that indirect instructional method on the other hand is a learner-centred method whose approach brings the learners into contact with a rich variety of instructional materials while the teacher plays the role of a facilitator and not a dominator of instructional /learning participation. 
Murungani and Ndani (2009) established that indirect instructional method and approach in most cases urge for provision of a variety of manipulative and other types of instructional materials. This method and approach motivate children towards divergent thinking more than convergent thinking as the learners are not rigidly confined to the syllabus only. This provides opportunity for creativity comparison and predictions in their instructional learning activities.
Twoli (2007) asserts that the several instructional materials the teacher can choose from in ECDE instructional activities heavily depend on the specific areas of learning relying on the level of the learners, nature of them, objectives of the lesson activity and the instructional materials to be used. On the other hand, the kind of instructional method employed is the overall instructional strategy in which the process of instruction is executed. ECDE should employ instructional methods that involve expository (transmission) and heuristic (discovery) strategies and finds it more instrumental in facilitating guidance from known (previous experience) to unknown (sort experience) procedure. As such, one of the factors hindering effective instructional/learning achievements in young children includes inadequate integration of instructional materials into the instructional methods. This leads to inadequate manipulation and participation for quality learning achievement. 
Twoli (2007) further notes that deficiency of some instructional materials emanates from the kind of instructional method selected and employed as some methods are expository with largely direct instructions from the teacher who does most of the talking, control and dominates in the actual instructional process while the learners just passively listen. Most effective instructional methods succeed when they are facilitated hand-in-hand with appropriate use of the instructional materials without which will otherwise fail to deliver the lesson activity thus leading to poor or no achievement of the set objectives. 
2.7 Knowledge gap
The knowledge gap has been identified to be lack of awareness hence underrating the importance of providing the ECDE instructional materials. The literature has extensively illustrated that sometimes some stakeholders become reluctant to participate thus run short of adequate commitment towards provision of instructional materials. The review has clearly highlighted that effective instructional activities inevitably becomes handicapped as soon as the respective instructional materials are scarce  or absent hence paralyzes  achievement channels of the desired instructional activities.
2.8 Chapter Summary
The chapter has reviewed some literature from various parts of the World guided by the research objectives as concerns provision of instructional materials for use in the process of ECDE instructional activities. The chapter has expressed that the major determinants to the provision of instructional materials are subject to their availability, their sources, the roles played by the stakeholders, layout components of the classrooms together with identification of perception of stakeholders towards provision of the instructional materials in relation to their intervention strategies. In conclusion, the review concurs with Mwangi and Njuguna (2009) which appeal that effective instructional activity heavily relies on the prevailing provision of the instructional materials which should inevitably be provided.
CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY
3.0 Introduction to the Chapter
Orodho and Kombo (2003) affirm that research methodology is basically the strategy of arranging conditions on how the study progresses for collection of data and analysis of how the study was planned. This chapter therefore explains how the study steps were implemented through highlighting the details on the research design, study area, study population, the sample size and sampling procedure, research instruments, validity and reliability of the research instruments, data collection and data analysis procedures.
3.1 Research Design
As asserts Orodho (2003) A research design is a scheme, outline or plan that is used to generate answers to research problems. Survey research design was utilized, since it proved suitable for this kind of research problem. It is affirmed by Mugenda and Mugenda (2003) that survey allows gathering of information from relatively large areas by employing sampling procedures that cut across the study area. The research design as advocated by the systems theory was very systematic as it enabled the researcher to cater for a resourceful interrelationship between the two variables which are the factors and the provision of instructional materials in the ECDE centres. 
Orodho (2005) asserts that the distribution incidence and interrelationships was executed with the intention of describing the existing situation so as to be compared and the relationships existing between the specific events established. The research design functioned as an effective driving force and reliable guidance throughout the diverse ECDE centres located all over the varied regions of Keiyo North Sub County. This survey became most effective for the study since it was rather systematic in embracing investigation of the status and relationships currently existing between the factors influencing the provision of instructional materials in the ECDE centres.
 Kothari (2003) attributes that apart from minimizing bias and maximizing reliability of evidence collected, this survey design was more explorative hence involved describing, recording, analyzing and interpreting conditions, relationships, opinions, processes and effects that exist or existed as it allows the use of research instruments. It involved both qualitative and quantitative research approaches and as asserts Orodho and Kombo (2003) survey design embraced the use of questionnaires, interviews and observation checklist. The selected sample of respondents suited the survey design as it was effectively accessed and responses communicated appropriately. This survey was further useful as the sample was economically used to generalize the results for the whole population better referred to as inference. Despite the diverse, length, costly and time consuming nature of the survey research design, the study eventually became successful. 
3.2 Study Area
This study was conducted in Keiyo North District of Kenya. As confirms the DEO (2010), the district has an enrolment of 120 ECDE centres, 180 ECDE teachers and 3716 ECDE children. The district is divided into two divisions namely Tambach and Kamariny. Each division is further sub-divided into two zones namely Kessup and Kaptum zones in Tambach division and Kamariny and Bugar zones in Kamariny division. Tambach division covers the hanging valley and lower valley region while Kamariny division covers the highlands region of the sub county. The valley region comprises of Rimoi game reserve which is a government income generating project under the Ministry of Tourism and Wildlife. 
According to the Keiyo North Sub County Planning officer through the Sub County strategic plan (2009) Keiyo North Sub County under this study, boarders Uasin Gishu Sub County to the West, Keiyo South Sub County to the south, Baringo Sub County along Kerio River to the East and Marakwet Sub County to the North. It extends from latitude 00 25l to 00 52l and from longitude 350 25l to 350 42l. Keiyo North Sub County is 1456km2 translating to 0.89% area of Rift valley province (163884km2). 
The climate of the district is humid and warm with bimodal rainfall patterns occurring in the month of March to June (long rains) and between June to December (shorts rains). The district rural region is sparsely populated with households of averagely one hectare of land with a fair agricultural development both small scale crop and livestock farming and inadequate communication system. A few patterns of seasonal rivers dry up during drought season except Kerio River in the Eastern border which reduces to a very low level. The few urban centres situated at Iten (Elgeyo Marakwet County headquarters as well as Keiyo North Sub County headquarters) and Tambach townships just among the shopping centres are a bit denser in population hence business oriented. 
The government has put up structures for public secondary and primary schools where some ECDE centres are attached to the primary schools. Private schools have also emerged to compete for educational development in the district and have ECDE centres either attached or still separate from them at the mushrooming stage. The inhabitants of Keiyo District are mostly Kalenjin people living with other Kenyan tribes especially within cosmopolitan business and urban centres. The district constitutes a total of 120 ECDE centres. The researcher chose Keiyo District because of the outcry over low quality of instructional activities and particularly poor provision of instructional materials as demonstrated during the District Educational stakeholders’ forum of May, 7th 2010 and frequent complaints witnessed during various ECDE monitoring and mobilization meetings. The researcher then sought to establish the status of the provision of instructional materials for ECDE in this study and came up with possible findings hence suggestions for subsequent remedies.
3.3 Study Population
As asserted by Orodho (2005), a study population is a complete set of individual cases, subjects or objects with common observable characteristics. The target population for this study was 688 comprising of 1 DQASO, 5 DICECE officers, 66 Head teachers, 376 ECDE teachers, 120 ECDE centres and 120 CMC Chair Persons. The head teachers and ECDE teachers were further proportionally drawn from the entire ECDE centres which are basically 57 public, 33 private and 30 religious schools totaling to 120 ECDE centres enrolled in the sub county. These targeted individuals were vested with the main responsibilities thus had direct contacts and active role in ensuring provision of the necessary instructional materials respectively.
3.4 Sample Size and Sampling Procedures
Table 3.1 below illustrates determination of the sample size of the respondents in the sub-county
Table 3.1 Determination of the sample size of respondents in the sub-county

	Respondents
	Target Population
	Sample size

	Headteacher
	66
	20

	ECDE teachers
	376
	120

	CMC Chairperson
	120
	44

	DICECE officers
	5
	1

	DQASO
	1
	1

	ECDE centers
	120
	44

	TOTAL
	688
	230


The sample size was 230 respondents comprising 1 District Quality Assurance and Standards Officer, 1 DICECE programme officer, 20 head teachers,120 ECDE teachers, 44 ECDE centres and 44 CMC chair persons sampled from the main population.    
Table 3.2 Determination of sample size

	Divisions  (2)
 
	Zones (4)
	Target schools per the 3 Geographical regions 
 
	Target schools per sponsor.
	Total
120

	
	
	
	Public  57
	Private 33
	Religious 30
	

	
	
	
	Sample (Selected ) Schools
	

	
	
	
	Public
	Private
	Religious
	

	Kamariny 
(78 schools)
	Kamariny 
(43 schools)
	Highlands 
	5(8.8%)
	7(21.2%)
	3(10.0%)
	13(10.8%)

	
	Bugar 
(35 schools)
	Highlands 
	6(10.5%)
	3(9.1%)
	4(13.3%)
	13(10.8%)

	Tambach 
(42 schools)
	Kessup 
(24 schools)
	Hanging valley
	3(5.3%)
	3(9.1%)
	2(6.7%)
	8(6.7%)

	
	
	Valley 
	1(1.8%)
	0 (0)
	0(0)
	1(0.8%)

	
	Kaptum 
(18 schools)
	Hanging valley
	3(5.3%)
	1(3.0%)
	1(3.3%)
	5(4.2%)

	
	
	valley
	2(3.5%)
	0(0)
	0(0)
	2(1.7%)

	Total targeted 
	120

	57
	33
	30
	120

	Total selected
	44
	20
	14
	10
	44


Stratified sampling was employed to re-group the study population into each of the two divisions, namely Kamariny and Tambach, the four zones namely Kamariny, Bugar, Kessup and Kaptum while considering the three geographical regions namely: Highland, Hanging Valley and Valley floor and the three sponsors namely: Public, Private and Religious respectively to avoid any biasness. Simple random sampling was then applied to select 44 schools from the entire 120 ECDE centres and each category respectively to arrive at the eventually selected schools as shown on  tables 3-1 and 3.2 above. Out of the 120 ECDE centers, 44 of them were selected for the study using simple random sampling applied on each category stratified on table 3.2 shown above. Consequently, purposive sampling was used to select 44 Centre Management Committee (CMC) chair from the 44 ECDE Centers already sampled above. Purposive sampling procedure was applied to select one ECDE teacher in-charge of each of the 120 ECDE centers thus arriving at 120 out of 376 ECDE teachers in the sub-county. 
Simple random sampling procedure was applied on each category  to select Headteacher for the study such that 17 out of 57 public, 2 out of 6 private and 1out of 3 religious schools thus totaling to 20 head teachers out of  66 head teachers administering ECDE centers which have Headteacher. Notably, 66 out of the sub-county ECDE centers are administered by head teachers while the rest 54 which have just mushroomed recently have not head teachers yet and instead, they are administered by the most senior ECDE teacher in-charge. The only DQASO together with the DICECE Programme Officer (on behalf of the 5 DICECE officers) both from the sub-county Education office were purposely selected for the study since they were recognized to be key informants in-charge of the ECDE programme in the sub-county.
Table 3.2 Determination of sample size

	Divisions  (2)
 
	Zones (4)
	Target schools per the 3 Geographical regions 
 
	Target schools per sponsor.
	Total
120

	
	
	
	Public  57
	Private 33
	Religious 30
	

	
	
	
	Sample (Selected ) Schools
	

	
	
	
	Public
	Private
	Religious
	

	Kamariny 
(78 schools)
	Kamariny 
(43 schools)
	Highlands 
	5(8.8%)
	7(21.2%)
	3(10.0%)
	13(10.8%)

	
	Bugar 
(35 schools)
	Highlands 
	6(10.5%)
	3(9.1%)
	4(13.3%)
	13(10.8%)

	Tambach 
(42 schools)
	Kessup 
(24 schools)
	Hanging valley
	3(5.3%)
	3(9.1%)
	2(6.7%)
	8(6.7%)

	
	
	Valley 
	1(1.8%)
	0 (0)
	0(0)
	1(0.8%)

	
	Kaptum 
(18 schools)
	Hanging valley
	3(5.3%)
	1(3.0%)
	1(3.3%)
	5(4.2%)

	
	
	valley
	2(3.5%)
	0(0)
	0(0)
	2(1.7%)

	Total enrolment 
	Total selected 
	20(16.7%)
	14(11.7%)
	10 (8.3%)
	44(36.7%)

	120 schools
	44 schools
	
	
	
	


Purposive sampling was used to select one ECDE teacher in charge of each ECDE centre and one Headteacher from each of the selected ECDE centres which had Headteachers. Some recently mushroomed ECDE centres have no Headteachers yet, but were managed by ECDE teachers in charge of the ECDE centre. Purposive sampling was further applied to select the Quality Assurance and Standards Officer and the DICECE Programme Officer both from the District Education Office. Furthermore, the researcher had to bear in mind the ECDE level, attachment to primary or separate, within rural or urban and the length of years since each ECDE centre was started for more consideration. The researcher believed that each of the above selected participants played a major role in cultivating the provision of instructional materials for ECDE activities hence could responsibly provide the desired data.
3.5 Research Instruments  
The research instruments used to collect the data were questionnaire, observation checklist and interview schedule. After designing the instrument by strategically indicating the headings, introduction and specific areas of inquiry, the researcher proceeded to serve them to the supervisors for scrutiny and from the disparities identified improved them for perfection. Each of these instruments comprised of the first part (A) on basic demographic information of the respondent while the second part (B) relates to the specific area of concern in provision of the instructional materials for evaluation. As asserts Kothari (2004), the researcher ensured that the tools were community and participant friendly hence effective in collecting information which the community and participants could identify and use in their planning. Kothari (2004), further affirms that these instruments were able to capture opinions, displays and other responses as guided by objectives and nature of data to be collected.
3.5.1 Questionnaire
The researcher developed the questionnaire appropriately where both open-ended and closed-ended questions were stipulated into the questionnaire inquiring for provision of the instructional materials in relation to their availability and adequacy among others. It was then discussed over and verified by the supervisor, piloted by administering them to each Head teacher, ECDE teacher and CMC chair persons from 2 ECDE centres that are not among those selected for the study sample. They were secondly administered in the same way to the same respondents after 2 weeks. Both responses were collected and analyzed to determine the reliability of the instrument using cronbatch alpha measure hence used in the study. The questionnaires were administered to the 44 CMC chai persons, the 20 head teachers and 120 ECDE teachers, (66 from schools with head teachers and 54 in charge of ECDE centres without head teachers) respectively. As asserted by Kothari (2004), the questionnaire was appropriate for the study as it could be send to cover the diverse region and returned within a short time. It was advantageous as it generated a considerable amount of questionnaire data enabling the researcher to obtain a wider range of descriptive and comparative data that is economical in terms of time, money and efforts. Furthermore, it ensured respondents freedom and avoids interviewers bias, allows uniformity of inquiry and response making it possible to be compared across respondents. The questionnaire administered to the headteacher, ECDE centre management committee chairpersons and ECDE teacher then captured information concerning the sources of instructional materials, roles played  by the ECDE stakeholders and the factors that affect provision of the ECDE instructional materials. 
3.5.2 Observation Check-list 
Kothari (2004) asserts that this is a systematic observation and recording of what happens or is illustrated in the study area without asking the respondents for analysis. It eliminates subjective bias and provides information based on current events. The researcher developed the observation check list by formulating the basic titles and generated a list of instructional materials including presentation of teaching aids expected to have been professionally provided in the ECDE centre. It was then verified by the supervisor, piloted as explained in 3.5.1. above hence used in the study.
The observation checklist was administered by the researcher to the 44 selected ECDE centres while observing various phenomena and activities which included display and general provision of instructional materials to ascertain their situation and data recorded. The researcher could casually ask to be shown a few items that were not readily visible. These materials included the reference books, graphic materials, concrete materials, activity work areas, instructional documents and status of the classroom.
The researcher generated a list of instructional materials and presentation of the teaching aids expected to have been professionally provided in the ECDE centres hence cross-checked them against the actual resources using the observation check-list for onward summary presentation, interpretation and appropriate analysis after collection. The information captured here was used to compliment the data gathered through the questionnaire and the interview schedule. 
3.5.3 Interview Schedule
Kothari (2004) asserts that the interview method of collecting data involved oral-verbal stimuli and reply in terms of oral- verbal responses. Kombo and Tromp (2006) further attributed that interview schedule is an oral administration of a questionnaire which involves face- to –face interaction between the investigator and the respondent. The researcher developed the interview schedule by stipulating the basic details of the respondent and enumerating the research questions guided by the objectives.  Open ended questions were enumerated according to the objectives thus captured information on availability of the instructional materials, the sources, status of the classroom, roles played by the stakeholders and the perception of the stakeholders towards provision of the instructional materials. The instrument was then prepared and piloted with other instruments as explained in 2.5.1 above. 
It was very useful hence resourceful for collecting information from key informants such as the District Quality Assurance and Standards Officer and the DICECE programme officer whose information could otherwise have not been more conveniently or directly observed nor exhaustively documented. The interview schedule was administered to the researcher through booking a data with the DICECE programme Officer and the DQASO followed by facilitating the interview for each one of them separately. As asserts Mugenda and Mugenda (1999) the interview schedule was preferable since the investigator had opportunity to establish rapport with the respondent explaining the meaning of items which were unclear with the other instruments.  This interview method provided for quality and in-depth information as it enabled opportunity for clarification of views and opinions which would not have been clearly tackled by observation schedule and questionnaire alone.  
3.6 Validity and Reliability of the Research Instruments 
3.6.1 Validity 
Mugenda and Mugenda (2003), acknowledges that validity is the accuracy and meaningfulness of inferences based on research results. It is the degree in which the results obtained from data analysis actually represent the phenomena under study. The researcher prepared the instruments by strategically designing them through indicating the headings, introduction and their specific questions or areas of inquiry . The researcher and the supervisor proceeded to scrutinize the relevance of the content in the research instruments. Their comments and suggestions were then incorporated in improvement of the instruments to ensure validity. This enabled the researcher to ascertain whether the instruments would elicit relevant responses intended by the study.
3.6.2 Reliability 
This refers to the consistency of the research instrument to measure the same way each time it is used under the same condition with the same subjects.  The researcher determined the reliability of the research instrument using a test-retest method through piloting in two ECDE centres in Keiyo North Sub County and which were not included in the main study. The researcher administered each of the research instruments to the head teachers, ECDE teachers, the CMC, 1 DICECE officer apart from the programme officer and 1 educational officer other than the DQASO in the sub county. The researcher administered the same instruments again to the same respondents after two weeks and recorded the data provided respectively. The responses were used to determine the reliability of the instrument using SPSS programme to generate the Cronbach Alpha to measure of internal consistency.  Cronbach Alpha is widely believed to indirectly indicate the degree to which a set of items measures a single unidimensional latent construct (Joppe, 2000) as quoted by Golafshani (2003). The reliability coefficient was computed at 5% level of significance as asserted by Kerlinger (1993) and considered reliable. Some scholars as a rule of thumb require a reliability of 0.70 or higher before they use an instrument (Nunnally, 1978). Scale reliability of this study was tested and calculated and the result was found to be 0.83 indicating that the tool was reliable.
3.7 Data Collection Procedure and Analysis 
3.7.1 Data Collection Procedure 
Orodho (2005) attributes that data collection means information gathering during a research. The researcher obtained an introductory letter from the school of education Moi University addressed to the permanent secretary in  ministry of Higher Education Science and Technology. Thereafter a research permit was obtained to give the study a legal backing hence authority to conduct the research. The researcher proceeded to brief the district commissioner on the intended research and was issued with an authority letter by the District Education officer Keiyo North district. The researcher then dispatched the letters to the sampled schools and offices requesting to visit their institution. As soon as permitted, the researcher embarked on collecting the data. Data was collected through the research instruments, earlier adopted and coded for accuracy and clarity.
The interview schedule was administered by the researcher through booking a date with the DICECE programme Officer and the DQASO followed by facilitating the interview for each one of them separately.  After booking a date with each ECDE centre, the researcher proceeded to fill observation check-lists while observing provision of the respective instructional materials which included the instructional documents, reference materials and instructional environment among others. Data on instructional documents and status of the classroom was also captured using the observation check-list sheets respectively.  The data received was precisely recorded into the appropriate research sheets respectively.
3.7.2 Data Analysis
Nzubuga (2002) asserts that data analysis refers to a means of giving a summarized account of raw data collected. The research data was coded manually and put into categories, tabulated and analyzed appropriately. Frequency tables, means, modes and graphical figures were used to illustrate the data. In addition, provision of instructional materials in the ECDE centres were analyzed and rated using the descriptive statistics and presented in the form of percentages and frequencies using the SPSS program. Frequencies mean and percentages were used to further analyze the data .Eventually the analysis guided the researcher to appropriately make the summary of findings, conclusion and consequent recommendations. 
3.8 Ethical Issues 
Before collecting data, the researcher:-
(i) Sought for an introductory letter from the Dean School of Education, Moi University addressed to the permanent secretary, Ministry of Higher Education Science and Technology, where a permit and authorization letter were provided to carry out the research.
(ii) Proceeded to brief the District Commissioner and DEO, Keiyo North district and was provided with authorization letter so as to start work in the study area.
(iii) Safeguarded and respected the respondents’ integrity by respecting their views and treating all their information confidentially.
CHAPTER FOUR
DATA ANALYSIS, PRESENTATION, INTERPRETATION AND DISCUSSION
4.0 Introduction to the Chapter
The data was collected through direct contact observation in the ECDE instructional environment, face to face interview and questionnaire administered to the respondents respectively. The resulting data was analysed using descriptive (frequencies, mean and percentages) statistics. All the questionnaires, interview schedules and observation checklists administered were received by the researcher. The data were presented in tables. The data were analysed to enable the researcher answer the following research objectives;
1. To determine the availability of instructional materials in the Early Childhood Development and Education (ECDE) centres in Keiyo North district.
2. To establish the sources of instructional materials in the ECDE centres in the district.
3. To assess the classroom environment provided in the ECDE centres in the district.
4. To examine the roles played by the stakeholders in provision of instructional materials in the ECDE centres in the district.
5. To investigate the factors affecting provision of instructional materials in the ECDE centres in the district.
4.1 Background Information
The background information of the school was sought from the respondents and included their post, sex, teaching experience and professional qualification. 
4.1.1 Gender of Respondents
The gender of head teachers and teachers who participated in the study was varied as summarized in Figure 4.1. From the study most of the respondents 98(70.0%) were female while 42 (30.0%) were male. This showed that majority of respondents were females in ECD centres, thus there was gender disparity in the distribution of ECD teachers in the study area.
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Figure 4.1 Gender of Respondents
4.1.2 Teaching Experience of Respondents
The information on teaching experience was sought from head teachers and ECDE teachers as shown in the Figure 4.2. From the study 59(42.14%) of the respondents had more than 10 years teaching experience, with 52(37.14%) having 6 to 10 years, while those below 5 years experience comprised of 29(20.71%). The findings indicate that most of the respondents had above 6 years teaching experience and they were in a good position to provide instructional materials. 
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Figure 4.2 Teaching Experience of Respondents
4.2.2 Professional Qualification of Respondents
Professional qualification of both teachers and head teachers may affect the way they perceive the factors influencing provision of instructional materials. This study sought to establish the highest qualification of the respondents and the findings are as presented in Figure 4.3. Majority of the ECDE teachers 82 (68.33%) had certificate in Early Childhood Education, while 22(18.33%) had diploma and 16(13.33%) had no qualifications. Majority of the head teachers 10(50%) had bachelor’s degree in Education and 7(35%) had diploma in ECDE. The findings indicate that majority of the head teachers (85%) had above diploma, while (86.4%) teachers had below diploma and would be able to provide instructional materials. 
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Figure 4.3 Professional Qualifications of Respondents
4.3 Availability of Instructional Materials in the ECDE centres.
The first objective of the study was to determine the availability of instructional materials in the Early Childhood Development and Education (ECDE) centres in Keiyo North sub county. To answer this objective the observation checklist was used to establish the availability and adequacy of instructional materials and clarified using the interview schedule. The instructional materials used in the study included the reference materials, graphic materials, concrete materials, activity work areas and instructional records.
4.3.1 Availability of Reference Materials in the Classroom Environment
The observation checklist was used to determine the availability and adequacy of reference materials in the classroom environment as summarized in table 4.1. The table illustrates availability of reference materials in the classroom environment in the ECDE centres in the sub county 
Table 4.1 Availability of Reference Materials in the Classroom Environment
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	ECDE syllabus
	43
	47.78
	47
	52.22
	13
	30.23
	30
	69.77

	ECDE Teacher’s handbook
	41
	45.56
	49
	54.44
	0
	0.00
	41
	100.0

	Children’s picture books
	35
	38.89
	55
	61.11
	11
	31.43
	24
	68.57

	Story telling books
	15
	16.67
	75
	83.33
	0
	0.00
	15
	100.0

	Sound and Read books
	36
	40.00
	54
	60.00
	11
	30.56
	25
	69.44

	Activity series books
	62
	68.39
	28
	31.11
	12
	19.35
	50
	80,65

	Thematic teaching books
	37
	41.11
	53
	58.89
	10
	27.03
	27
	72.97


The observation checklist was used to determine the availability and adequacy of reference materials in the classroom environment as summarized in table 4.1. The ECDE syllabus was viewed by 43(47.78%) of the respondents to be available and not available in 47(52.22%) of ECDE centres. Of those respondents who had ECDE syllabus 13(30.03%) were adequate and 30(69.77%) not adequate. From the study findings it showed that some ECDE syllabuses were available but not adequate. The ECDE teacher’s handbook was viewed by 41(45.56%) of the respondents to be available and 49(54.44%) as not available. Of those respondents who had ECDE teacher’s handbook all were not adequate. From the study findings it showed that some ECDE teacher’s handbooks were available and inadequate.
The children’s picture books was available in 35(38.89%) of the respondents and majority of them 55(61.11%) not available. Of those respondents who had relevant children’s picture books 11(31.43%) were adequate and 24(68.57%) inadequate. From the study findings it showed that most children’s picture books instructional materials were not available and inadequate. The story telling books was available and not adequate 15(16.67%) of the respondents and majority of them 75(83.33%) not available. From the study findings it showed that story telling books instructional materials were not available and inadequate.
The sound and read books was available in 36 (40.00%) of the respondents and majority of them 54(60.00%) not available. Of those respondents who had Sound and Read books 11(30.56%) were adequate and 25(69.44%) inadequate. From the study findings it showed that sound and Read books instructional materials were not available and inadequate. The thematic teaching books was available in 37(41.11%) of the respondents and 53(58.89%) not available of which 10(27.03%) was adequate and 27(72.97%) not adequate. From the study findings it showed that thematic teaching books instructional materials were not available and inadequate. The activity series books was available in 62(68.89%) of the respondents and 28(31.11%) not available of which 12(19.35%) adequate and 50(80.65%) inadequate. From the study findings it showed that activity series books instructional materials were not available and inadequate. From the study findings it showed that some ECDE syllabuses, ECDE teacher’s handbooks, Children’s picture books, storytelling books instructional materials, Sound and Read books, thematic teaching books and activity series books instructional materials were not available and inadequate. 
From the study findings it showed that some ECDE syllabuses, ECDE teacher’s handbooks, Children’s picture books, storytelling books instructional materials, Sound and Read books, thematic teaching books and activity series books instructional materials were not available and inadequate. 
The findings concurs with ECDE Teacher’s Handbook  for ECD syllabus (2008), that the main ECDE instructional reference materials include the syllabus, teachers handbook, relevant textbooks, preparation notebooks and children’s stationery among others. The syllabus guides the teacher towards appropriately viewing activity areas to select what content to be covered in a given activity area at a given time and a particular level. 
It agrees with KIE (2008), that the teacher’s handbook goes hand in hand with the syllabus as it elaborates how the teacher should utilize the syllabus. The ECDE relevant textbooks enable the children to refer as the instructional materials are carried out and revisit later to recall the covered content. The preparation note books are provided for the teachers to prepare the content of the instructions to be delivered while the children’s stationary is provided for the children to write or carry out written exercises appropriately. All these reference instructional/learning materials are inevitably instrumental without which any effective instructional activities cannot be realized. As such the above mentioned instructional materials need to be provided adequately unlike the inadequacy illustrated which curtails the success of the instructional systems as opposed to the systems theory. 
4.3.2 Availability of Graphic Materials in the Classroom Environment
Table 4.2 below shows the response of respondents on the availability of graphic materials in the classroom environment in the ECDE centres in the sub county.
Table 4.2 Availability of Graphic Materials in the Classroom Environment
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	Charts
	58
	64.44
	32
	35.56
	12
	22.64
	46
	79.31

	Pocket/Flash card charts
	0
	0.00
	90
	100.00
	0
	0.00
	0
	0.00

	Side chalkboard
	0
	0.00
	90
	100.00
	0
	0.00
	0
	0.00

	Diorama
	0
	0.00
	90
	100.00
	0
	0.00
	0
	0.00

	Flannel board
	0
	0.00
	90
	100.00
	0
	0.00
	0
	0.00


The observation checklist was used to determine the availability and adequacy of graphic materials in the classroom environment as summarized in table 4.2. The charts was reported by 58(64.44%) of the respondents to be available and not available in 32(35.56%) of ECDE centres. Of those respondents who had charts 12(22.64%) were adequate and 46(79.31%) not adequate. From the study findings it showed that charts were available but not adequate hence more charts need to be provided so as to ensure for quality achievements in the day to day instructional systems. 
From the study findings it showed that Charts were inadequate while Pocket/Flash cards,  Side chalkboard, Diorama and Flannel board graphic materials were not available for instruction in the ECDE centres. All these implied that the instructional systems are null and void of these materials hence deprives the learners of visual and manipulative actualization thus inadequate instructional achievements.
4.3.3 Availability of Concrete materials in the Classroom Environment
Table 4.3 below illustrates availability of concrete materials in the classroom environment in the ECDE centres in the sub county.
Table 4.3 Availability of Concrete Materials in the Classroom Environment
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	Dolls
	27
	30.00
	63
	70.00
	0
	0.00
	27
	100.00

	Toys
	25
	27.78
	65
	72.22
	0
	0.00
	25
	100.00

	Counters
	41
	45.56
	49
	54.44
	0
	0.00
	41
	100.00

	Musical instruments
	11
	12.22
	79
	87.78
	0
	0.00
	11
	100.00

	Models
	21
	23.33
	69
	76.67
	0
	0.00
	21
	100.00

	Outdoor fixed play materials (swings, ladders)
	10
	11.11
	80
	88.89
	0
	0.00
	10
	100.00

	Other outdoor play materials
	26
	28.89
	64
	71.11
	0
	0.00
	26
	100.00


The observation checklist was used to determine the availability and adequacy of concrete materials in the classroom environment as summarized in table 4.3. From the study 63(70.00%) dolls, 65(70.02%) toys, 79(87.78%) musical instruments, 69(76.67%) models, 80(88.89%)  Outdoor fixed play materials (swings, ladders etc) and 64(71.11%) were not available and inadequate in ECDE centres. The counters were available in 41(45.56%) of the centres but inadequate. 
From the study findings it showed that concrete materials were available but not adequate. This indicates that all the concrete materials were inadequate thus undermines the desired instructional system which would have led to quality instructional achievements.
4.3.4 Availability of Activity Work Area in the Classroom Environment
The observation checklist was used to determine the availability and adequacy of activity work areas in the classroom environment as summarized in table 4.4.  Table 4.4 below shows availability of activity of areas in the classroom environment in the ECDE centres in Keiyo North Sub County.
Table 4.4 Availability of Activity work area in the Classroom Environment
	
	Availability
	Adequacy

	Activity work area
	Available
	Not available
	Adequate
	Not adequate

	
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%

	
	
	
	
	
	
	
	
	

	Language Arts area (Reading and writing materials)
	0
	0.00
	90
	100.00
	0
	0.00
	0
	0.00

	Maths/science area (sand, water, bricks, cookery, doll, toys)
	8
	8.89
	82
	91.11
	0
	0.00
	8
	100.00

	Display area (nature corner, landscape corner, shop corner)
	9
	10.00
	81
	90.00
	0
	0.00
	9
	100.00

	Construction area (Bricks blocks, sticks)
	17
	18.89
	73
	81.11
	0
	0.00
	17
	100.00

	Audio –visual Aids area (Film, slides, tape recorders, television, radio)
	0
	0.00
	90

	100.00
	0
	0.00
	0
	0.00

	Story telling area (grouping area)
	9
	10.00
	81
	90.00
	0
	0.00
	9
	100.00

	Life skills area (Dressing clothes, tooth brushes, toilet papers)
	0
	0.00
	90
	100.00
	0
	0.00
	0
	0.00

	Book center area (Variety of simple books)
	0
	0.00
	90
	100.00
	0
	0.00
	0
	0.00

	Mobile /Hanging area (fans, nests, cutout, shapes, flash cards)
	3
	3.33
	87
	96.67
	0
	0.00
	0
	0.00

	Puppetry centre (Variety of puppets)
	0
	0.00
	90
	100.00
	0
	0.00
	0
	0.00

	Outdoor play field
	33
	36.67
	57
	63.33
	20
	60.61
	13
	39.39

	Indoor play space
	34
	37.78
	56
	62.27
	 7
	20.59
	27
	79.41


From the study 33(36.67%) of the ECDE centres had Outdoor play field available and not available in 57 (63.33%) of them. The Outdoor play field was inadequate in 13(39.39%) of the ECDE centres. The Indoor playspace was available in 34(37.78%) of the ECDE centres and not available in 56(62.27%) of them.  From the study all the ECDE centers in the study area had no available and adequate language arts area with any reading and writing materials; audio –visual aids area, life skills area, book center area with variety of simple books and puppetry centre with a variety of puppets.
Maths/science area with sand, water, bricks, cookery, doll and toys were available in 8(8.89%) of the ECDE centres and not available in majority 82(91.11%) of the centres. The activity work areas such as display area with nature corner, landscape corner and shop corners, storytelling area including grouping area were found to be not available in 81 (90,00%) centres. The construction area with bricks, blocks and sticks not available in 73(81.11%) centres and mobile /Hanging area for fans, nests, cutout shapes and flash cards not available in 87(96.67%).
From the study the availability of activity work area in the classroom environment was only limited to outdoor playfield and indoor play space, despite being not adequate. From the study all the ECDE centers in the study had no activity work area available and adequate for language arts, audio –visual aids, life skills, book center, puppetry centre with a variety of puppets, maths/science, display, storytelling, construction and mobile areas. The absolute absence of these areas in the entire ECDE centres in the sub county raises an alarming concern as they are key instructional materials which in turn renders the instructional system handicapped while endangering success of the overall instructional achievements. All these indicate that all the work areas in the classroom affect the instructional activities a great deal. Therefore the respective stakeholders need to urgently employ more innovative strategies to curb the deficit so as provide appropriate and adequate materials for maximum use thus satisfactory achievements. 
4.3.5 Availability of Documents/instructional Records in the Classroom Environment
The observation checklist was used to determine the availability and adequacy of documents/instructional records in the classroom environment as summarized in table 4.5. Table 4.5 below illustrates availability and adequacy and other instructional records in the ECDE centres in Keiyo North Sub County.
Table 4.5 Availability of Documents/Instructional Records in the Classroom Environment
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	Available
	Not available
	Adequate
	Not adequate

	
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%

	Time table
	80
	88.89
	10
	11.11
	40
	50.00
	40
	50.00

	Scheme of work
	46
	40.00
	54
	60.00
	10
	21.74
	36
	78.26

	Lesson plans
	34
	37.78
	56
	62.22
	14
	41.18
	20
	58.82

	Class attendance register
	79
	87.78
	11
	12.22
	35
	44.30
	44
	55.70

	Progress record
	45
	50.00
	45
	50.00
	9
	20.09
	36
	80.00

	Records of work
	37
	41.11
	53
	47.79
	10
	27.02
	27
	72.97

	Stock ledger
	19
	43.33
	71
	78.89
	     0
	0.00
	19
	100.0

	Children’s assignment books
	87
	96.67
	3
	33.33
	13
	14.94
	74
	85.06


From the study the time table was available in 80(88.89%) centres and not available in 10(11.11%). Of the 80 timetables available in ECDE centres 40(50.00%) were adequate and also inadequate. The schemes of work were not available in 54(60.00%) among the respondents and adequate in 36(78.36%) ECDE centres and only 10(21.74%) were adequate for instruction. The lesson plans was identified to be available by 34(37.78%) and 56(62.22%) not available. Only 14(41.18%) of the available lesson plans was adequate.
From the study, the progress records were found to be available as well as not available in 45(50.00%) of the ECDE centres. From the 50% progress records available only 9(20.00%) were adequate and 36(80.00%) not adequate.  The records of work were available by a few 37(41.11%) while majority 53(58.89%) not available. From the 41.11% available records of work only 10(27.02%) were adequate and 27(72.97%) inadequate. The class attendance registers were found to be available in 79(87.78%) centres, while not available by only 11(12.22%). From the 87.78% class attendance registers 35(44.30%) were adequate and 44(55.70%) not adequate. The stock ledgers were also found to be not available in 71(78.89%) of ECDE centres and available only in 19(21.11%) and also inadequate. The Children’s assignments books were available in 87(96.67%) and not available in 3(3.33%) in ECDE centres. Of the 87 Children’s assignment books available only 13(14.94%) were adequate and 74(85.06%) as not adequate.
From the study findings it showed that the documents/instructional records such as timetable, class attendance register, progress record and children’s assignment books were available but not adequate. Most of the schemes of work, lesson plans, records of work and stock ledger documents/instructional records were not available and inadequate. The schemes available had some activities generally stipulated and relevant to top class (4-5 yrs) only according to the syllabus. Most lesson plans were not available and therefore teaching had no guide on the content to be covered, neither determined. The lesson plans available were very few and sketchy. 
The ECDE content in the lesson plan was relevant but not suitable, since it had more advanced activities in relation to the children's age level notably, it was observed that the private ECDE centres provided slightly more instructional materials comparative to the public ECDE centres and the respondents attributed it to the business oriented nature thus closer supervision by the proprietors.  All these indicated that instructional documents were inadequate thereby suffocating the instructional achievements in the ECDE centres. As such the teachers need to apply extra efforts so as to ensure provision of adequate instructional documents.
The findings concurs with Wango (2010) that the quality of schools assessment is the quality of education provided and include provision of appropriate infrastructure, concrete and graphic materials, reference materials, effective delivery and other necessary resources.  The findings agree with the National ECD Policy Framework (2006), clarifies that provision of instructional materials is the act of making the necessary apparatus, tools or equipments available for their appropriate use during the instructional/learning activities in the instructional/learning environment. 
Montessori (1952), found out that a major contributing factor to quality of education in any instructional/learning institution is the availability of adequate and well programmed instructional materials that are conducive for instructional/learning activities. Also it concurs with Ongera (2003), that children learn what they live with be it the physical or psychological instructional/learning environment. As such the instructional environment should constitute appropriate, simulative instructional materials which are paramount for driving the instructional/learning objective home. 
The ECDE standard service guidelines (2006), examine that factors influencing provision of instructional materials implies to those constraints or determinants that challenge the strategies responsible for generating provision of the instructional materials. These instructional materials are necessary to be used to support, motivate and internalize the knowledge, skills and attitudes targeted by the instructional/learning objectives. As identified by Josephine (2006), there is an increasingly missing link in the ECDE system mainly due to lack of focus on the provision of the necessary instructional materials.
4.4 Sources of Instructional Materials in the ECDE Centers 
The second objective of the study was to establish the sources of instructional materials in the ECDE centres in the sub county. To answer this objective the head teachers,  ECDE teacher’s, Centre Management Commitee Chairpersons, DQASOs and DICECE Programme officer views was used as summarized in table 4.6. Table 4.6 below shows the responses on the sources of instructional materials in the ECDE centres in the sub county.
Table 4.6 Sources of Instructional Materials in the ECDE Centers

	Source
	Most frequent
	Frequent 
	Not Sure
	Less Frequent

	None

	
	F 
	%
	F 
	%
	F
	%
	F 
	%
	F 
	%

	Improvised by teachers
	160
	86.22
	26
	14.06
	0
	0.00
	0
	0.00
	0
	0.00

	Donated from pry school 
	70
	37.63
	0
	0.00
	9
	4.84
	47
	25.27
	60
	32.26

	Community fund through fundraising
	0
	0.00
	0
	0.00
	9
	4.84
	23
	12.37
	142
	76.34

	Community support grant (CSG) from MOE
	0
	0.00
	12
	6.45
	0
	0.00
	29
	15.59
	134
	72.04

	Parents through fees fund
	26
	13.98
	20
	10.75
	0
	0.00
	140
	72.27
	0
	0.00

	NGOs (ASAL, World vision, etc)
	0
	0.00
	0
	0.00
	0
	0.00
	44
	23.66
	142
	76.34

	Donated from community (tyres, utensils, etc)
	0
	0.00
	0
	0.00
	6
	3.23
	40
	21.51
	140
	75.27

	County govt(Town/county council)
	0
	0.00
	0
	0.00
	0
	0.00
	26
	13.98
	160
	86.02

	Borrowed from DICECE resource office
	0
	0.00
	0
	0.00
	0
	0.00
	23
	12.37
	163
	87.63

	Supplied from  KIE (catalogue, etc)
	0
	0.00
	17
	9.14
	0
	0.00
	24
	12.90
	142
	77.96

	Faith Based organization (Church, Mosque etc)
	0
	0.00
	0
	0.00
	2
	1.08
	29
	15.59
	155
	83.33

	Well wishers
	0
	0.00
	0
	0.00
	0
	0.00
	23
	12.37
	163
	87.63

	Borrowed from libraries
	0
	0.00
	0
	0.00
	0
	0.00
	0
	0.00
	186
	100.00

	Income generating projects (IGP) fund
	
	0.00
	0
	0.00
	0
	0.00
	0
	0.00
	186
	100.00

	Publishers
	0
	0.00
	0
	0.00
	0
	0.00
	0
	0.00
	186
	100.00


From the study most of the respondents 160(86.22%) identify the sources of instructional materials is most frequent improvisation by teachers, with 26(13.98%) frequently improvise the instructional materials.  Most of the respondents 140(72.27%) indicated parents through fees fund as less frequently source of instructional materials. The entire ECDE centre’s had none of the sources of instructional materials as borrowed from libraries, income generating projects (IGP) fund and publishers. Other sources of instructional materials that have not been used include 163(87.63%) Faith Based Organization (Church and Mosque) and borrowed from DICECE resource office, 160(86.02%) County government, 142(76.34%) NGOs (ASAL and World vision) and 134(72.04%) community support grant (CSG) from MOE. 
From the study most sources of instructional materials was most frequently improvised by teachers and less frequently through parents payment of fees fund. The sources of instructional materials that were not used included borrowing from libraries, income generating projects fund and publishers. Other sources of instructional materials that have not been used include Faith Based Organization, borrowed from DICECE resource office, County government, NGOs (ASAL and World vision) and community support grant (CSG) from MOE. 
Community fund through fundraising, NGOs such as ASAL and World vision and supply from  KIE catalogue, community support grant from MOE, local authorities, borrowed from DICECE resource office and well wishers and faith Based organization. The findings agree with Twoli (2007), that several instructional materials the teacher can choose from in ECDE instructional /learning activities heavily depend on the specific areas of learning relying on the level of the learners, nature of them, objectives of the lesson activity and the instructional materials to be used. 
4.5 Status of Classroom Environment 
The third objective was to assess the classroom environment provided in the ECDE centres in the district. This was found by establishing the availability, adequacy, safety, security and maintenance of instructional materials as summarized in table 4.7. Table 4.7 shows the response on the status of the classroom environment in the ECDE centres in Keiyo North Sub County.

Table 4.7 Status of the Classroom Environment
	Component
	Availability
	Adequacy
	Safety
	Security
	Maintenance

	
	Available
	Not available
	Adequate
	Not adequate
	Safe
	Not safe
	With security
	No 
security
	Maintained
	Not maintained

	
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%

	Class room
	90
	100.00
	0
	0.00
	23
	25.56
	67
	74.44
	56
	62.22
	34
	37.78
	34
	37.78
	56
	62.22
	34
	37.78
	56
	62.22

	Outdoor play ground/
environment
	55
	61.11
	35
	38.89
	21
	38.18
	34
	61.82
	32
	58.18
	23
	41.82
	32
	58.18
	23
	41.82
	25
	45.45
	30
	54.54

	Furniture
	90
	100.00
	0
	0.00
	22
	24.44
	68
	75.56
	56
	62.22
	34
	37.78
	56
	62,22
	34
	37.78
	34
	37.78
	56
	62.22

	Offices
	10
	11.11
	80
	88.89
	3
	30.00
	7
	70.00
	0
	0.00
	10
	100.00
	0
	0.00
	10
	100.0
	0
	0.00
	10
	100.00

	Chalk board
	90
	100.00
	0
	0.00
	21
	23.33
	69
	76.67
	56
	62.22
	34
	37.78
	56
	62.22
	34
	37.78
	55
	61.11
	35
	38.89

	Stores
	11
	12.22
	79
	87.78
	2
	18.18
	9
	81.82
	11
	100.00
	0
	0.00
	11
	100.00
	 0
	0.00
	10
	100.0
	0
	0.00

	Latrine
/toilet
	79
	87.78
	11
	12.22
	19
	21.11
	60
	75.95
	25
	56.96
	34
	43.04
	45
	56.96
	34
	43.04
	34
	43.06
	45
	56.96

	Kitchen
	13
	14.44
	77
	85.56
	3
	23.08
	10
	76.92
	13
	100.00
	0
	0.00
	13
	100.00
	 0
	0.00
	13
	100.0
	0
	0.00

	Water source
	23
	25.56
	67
	74.44
	5
	21.74
	18
	78.26
	8
	34.78
	15
	65.22
	20
	86.96
	 3
	13.04
	0
	0.00
	23
	100.00

	Disposal pit structure
	77
	85.56
	13
	14.44
	30
	38.96
	47
	61.04
	28
	36.36
	49
	63.64
	27
	35.06
	50
	64.94
	28
	36.36
	49
	67.27



The classrooms were identified by the entire respondent to be available, with 23(25.56%) adequate and 67(74.44%) inadequate. Majority 56(62.22%) of the respondent identify that classrooms to be safe as well as without security and not maintained and 34(37.78%) not safe.  Majority of the respondents 55(61.11%) identify outdoor playground/ field was available with 35(38.99%) not available. However, 44 (61.82%) were not adequate, 32(58.18%) safe, 32(58.18%) with security and 30(54.54%) not maintained. The outdoor play field was found to be scarce of play equipment, contrary to the National ECD policy framework.
All the schools had available furniture’s, with 68(75.56%) not adequate, 56(62.22%) safe and were not maintained. The offices were found to be not adequate in 7(70.00%) and adequate in 3(30.00%). However, the available offices were found to be not safe, not secure and not maintained. All the schools had available Chalk board with 69(76.67%) not adequate, 62.22% safe and 37.78% not secure and 38.89% not maintained. The stores were found to be not adequate in 9(81.82%) and adequate in 2(18.18%). However, the available store was found to be not safe, not secure and not maintained. The latrine/toilet were found to be adequate in 19(21.11%) and in adequate in 60(75.95%). However, the available latrine/toilet was found to be safe and secure, but not adequate nor maintained. The kitchen were found to be inadequate in 10(76.92%) and adequate in 3(23.08%). However, the available kitchen was found to be safe, secure and maintained. The water source were found to be inadequate in 18(78.26%) and adequate in 5(21.74%). However, the available water source was found to be not safe and secure, inadequate, nor maintained. The disposal pit structure was inadequate in 47(61.04%) and adequate in 30(38.96%). However, the available disposal pit structure were found to be not adequate in 47(61.04%), not safe, not secure and not maintained.
From the study assessment of the classroom environment provided in the ECDE centres established that the classrooms were available but inadequate. The classrooms was safe but without security and not maintained.  The outdoor playground/ field were available, safe with security but inadequate and not maintained. The outdoor play field was found to be scarce of play equipment, contrary to the ECDE policy framework. All the schools had available furniture’s and safe but not adequate and regularly maintained. The offices were found to be not adequate and the available offices was found to be not safe, not secure and not maintained. All the schools had available chalk board and safe, but they were not adequate, not secure and not maintained. 
The stores were found to be inadequate and the available store was found to be not safe, not secure and not maintained. The latrine/toilet was found to be adequate, safe and secure, but not adequate nor maintained. The kitchen was found to be in adequate, safe, secure and maintained. The water source were found to be inadequate, not safe and secure, nor maintained. The Disposal pit structure were found to be in adequate not available, not safe, not secure and not maintained.
The findings agree with the Ministry of Education (MOE) through the ECDE handbook (2008), that the ideal ECDE classroom environment should be well instituted and organized to enable it yield quality instructional/learning achievements. Also concurs with Farrant (1980) that a good classroom set up plays a very instructional role in harnessing the interest, participation and energies of the children so as they can effectively acquire the necessary knowledge, skills and values in the instructional/learning process. 
The findings concurs with the K.I.E through the ECDE thematic teaching book (2000), highlights that young children need an enabling instructional/learning environment composed of a rich variety of instructional/ learning materials which stimulates for quality activities and search for knowledge. Teaching in an ECDE classroom should therefore be activity oriented and child-centred in which the children’s activities are mostly dressed by their own interest as they interact with the environment. 
KIE (1990) asserts that, children learn more effectively when they use instructional materials than without their use. This is so because use of instructional materials incorporates motivating, assimilating and repetitive experiences or actions with familiar objects and within familiar settings. Ndurumo (1993) found that the major contributing factor to the quality of education in any instructional/learning institution is availability of which should be conducive for effective facilitation of the teaching/learning activities.
Ginsburg et al., (2006) noted that instructional materials such as sphere, cube and cylinder helped the young children to understand the concepts of shape, dimension, size and their relationships. Ginsburg et al., (2006) also observed that instructional materials such as paints and clay stimulate children to make what they wish to, as they demonstrate certain relationships in comparison, testing and creative exploration activities.  
The MOE through the ECDE teacher’s Handbook for ECD syllabus  (2008) and the ECD service standard guidelines (2006) further summarizes the specific components and status of an ideal ECDE classroom. The ministry maintains that availability, adequacy, safety, security and a sustainable maintenance are key features that constitute an ideal and conducive ECDE classroom environment for effective instructional/learning activities. It should compose a good status of classroom structures, with enough indoor and outdoor play space or playground. It should have appropriate furniture, offices, chalkboard, store, latrines or toilets, a functional kitchen, a reliable water source and a well maintained disposal pit or structure among others.
The finding concurs with Ngasike, (2002) that the materials need not be expensive as locally available or improvised materials can be used. This will enable them to be cheaper and greatly enhances children’s learning due to their familiarity to the children as they learn from known to unknown. The instructional materials should be appropriately integrated into the instructional process to yield quality achievements. The classroom environment and the instructional materials for ECDE are a vital necessity to enable a conducive and fruitful pedagogy. 
It concurs with Farrant (1980), that the quality of the child’s earliest experiences with adequate instructional materials has a great influence in his/her future development. It concurs with Taylor (2004), that the provision of instructional materials makes learners’ brains active and permanent while inactive brains do not make the necessary permanent neurological connections.  In addition, instructional materials have proved to be a reliable vehicle for increasing neural structure and a means by which children practice skills as a foundation for their future holistic development. 
The findings concurs with Fromberg (2002) that ECDE children should be provided with relevant and appropriate instructional materials that are age appropriate and relevant as they largely depend on them. Exposure to appropriate instructional materials is very important as it provides sound foundation for consequent holistic development. All stakeholders must provide careful planning for curricula accompanied by the relevant instructional materials for the children to accomplish the instructional/learning activities successfully. It concurs with Smith and Robert (1993) that the classroom environment should have adequate space which allows children to safely participate using other instructional materials freely together with any help to avoid injury. 
4.6 Roles Played by the Stakeholders in the Provision of Instructional Materials 
The fourth objective of the study was to examine the roles played by the stakeholders in provision of instructional materials in the ECDE centres in the district. It was realized that the ECDE management alone could not provide all the instructional materials. As such, other stakeholders were identified to play a substitutive role to provide them. To ensure this objective the views of the respondents who were these stakeholders and included the head teacher, teacher, parents was sought.
4.6.1 Head Teacher role in Provision of Instructional Materials
The head teacher’s role in provision of instructional materials was sought from the respondents as summarized in table 4.8. It shows the responses on the role of head teachers in provision of instructional materials in the ECDE centres in Keiyo North sub County.
Table 4.8 Head Teacher role in Provision of Instructional Materials

	
	SA
	A
	UD
	D
	SD

	Head Teacher role
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%

	Procure instructional materials.
	2
	1.08
	68
	36.56
	23
	12.37
	41
	22.04
	52
	27.96

	Facilitate for sensitization and mobilization for provision of materials.
	0
	0.00
	20
	10.75
	47
	25.27
	96
	51.61
	23
	12.37

	Provide maintenance and storage of the instructional materials.
	0
	0.00
	23
	12.37
	0
	0.00
	70
	37.63
	93
	50.00

	Plan and carry out induction courses for ECDE teachers 
	0
	0.00
	0
	0.00
	0
	0.00
	87
	46.78
	99
	53.23

	Facilitate for field trips, bench marking and tours.
	0
	0.00
	17
	9.14
	0
	0.00
	67
	36.02
	102
	54.84

	Initiate instructional materials exhibition days.
	0
	0.00
	0
	0.00
	0
	0.00
	0
	0.00
	186
	100.00


All the respondents disagrees that the role of head teacher was to plan and carry out induction courses for ECDE teachers on provision of instructional materials and initiate instructional materials exhibition days.  Most of the respondents 93(50.00%) disagree that the role of head teacher was to procure instructional materials, with 68(36.56%) agreeing that they procure instructional materials and 23(12.37%) were undecided. Most of the respondents 108(58.06%) disagree that the role of head teacher was to facilitate for sensitization and mobilization for provision of the instructional materials, with 47(25.27%) undecided, 20(10.75%) agree that they facilitate for sensitization and mobilization for provision of the instructional materials. 
Most of the respondents 163(87.63%) disagree that the role of head teacher was to provide maintenance and storage of the instructional materials and 23(12.37%) agree that they provide maintenance and storage of the instructional materials. Majority of the respondents 169(90.86%) disagree that the role of head teacher was to facilitate for field trips, bench marking and tour for ECDE children, teachers and parents and 17(9.14%) agree that they facilitate for field trips, bench marking and tour for ECDE children, teachers and parents.
From the study findings the head teacher’s role in provision of instructional materials was not to plan and carry out induction courses for ECDE teachers on provision of instructional materials and initiate instructional materials exhibition days. The role of head teacher was not to procure instructional materials as well as facilitate for sensitization and mobilization for provision of the instructional materials. The role of head teacher was not to provide maintenance and storage of the instructional materials and facilitate for field trips, bench marking and tour for ECDE children, teachers and parents.
The findings concur with MOE (2006) that the main role of the head teacher include ensuring that there are adequate and appropriate instructional materials for use during the instructional/learning activities in the pre-school. He/she should facilitate for effective sensitization and mobilization for all the stakeholders to co-operate hence contribute for adequate and sustainable instructional materials. 
4.6.2 Teacher role in Provision of Instructional Materials
The teacher role in provision of instructional materials was sought from the respondents as summarized in table 4.9. It shows the responses on Teacher role in Provision of Instructional Materials in the ECDE centres in Keiyo North Sub county.
Table 4.9 Teacher role in Provision of Instructional Materials

	
	SA
	A
	UD
	D
	SD

	Teacher role
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%

	Prepare and administer the instructional documents e.g. scheme and lesson plans 
	0
	0.00
	90
	48.39
	17
	9.14
	44
	23.66
	35
	18.75

	Improvise and organize for the instructional materials
	0
	0.00
	72
	38,71
	38
	20.43
	44
	23.66
	32
	17.20

	Advice H/T and recommend for acquisition of appropriate instructional materials.
	0
	0.00
	67
	36.02
	26
	15.98
	44
	23.66
	49
	26.34

	Guide children to collect and improvise some instructional materials.
	6
	3.23
	44
	23.66
	42
	23.58
	48
	25.81
	46
	24.73

	Borrow instructional materials to subsidize for their appropriate need.
	2
	1.08
	26
	13.98
	43
	23.12
	70
	37.63
	45
	24.19


Most of the respondents 90(48.39%) agree that the role of teacher was to prepare and administer the instructional documents e.g. schemes and lesson plans among others and 79(42.47%) disagree that they prepare and administer the instructional documents e.g. scheme and lesson plans among others. Majority of the respondents 93(50.00%) disagree that the role of teacher was to advice H/T and recommend for acquisition of appropriate instructional materials and 67(36.02%) agree that they advice H/T and recommend for acquisition of appropriate instructional materials.
Majority of the respondents 94(50.54%) disagree that the role of teacher was to guide children to collect and improvise some instructional materials and 44(23.66%) agree while 42(22.58%) were undecided that they guide children to collect and improvise some instructional materials. Majority of the respondents 115(61.83%) disagree that the role of teacher was to borrow instructional materials to subsidize for their appropriate need and 26(13.98%) agree and 43(23.12%) were undecided that they borrow instructional materials to subsidize for their appropriate need.
From the study the teacher’s role in provision of instructional materials was to prepare and administer the instructional documents e.g. schemes and lesson plans among others. Teacher role in provision of instructional materials was not to advice H/T and recommend for acquisition of appropriate instructional materials, guide children to collect and improvise some instructional materials and borrow instructional materials to subsidize for their appropriate need.
The findings agree with Kabiru and Njenga  (2007), that presently, most teachers in African schools operate as mere instructors, rigidly sure of their facts, unwilling to tolerate critical questions and highly authoritarian in their behaviour. This actually indicates lack of reflection on their delivered instructional activities. It also concurs with Mukwa and Too (2002) that reflection on the actual teacher’s role include an instructional materials initiator, motivator, manager of time and planning of activities accordingly, leader, counselor, a model, reflective, professional, effective communicator, humane (respects rights and dignity) and an effective curriculum developer and implementer. 
Smith and Robert (1993) identifies that the teacher’s main role is to make the children and the classroom an interesting centre of learning. The teacher’s role is not to talk too much but to prepare and arrange a service of motivative instructional materials for cultural activity in a conducive environment for the child. The teacher should recognize sensitive periods and needs so as to provide the best possible instructional materials which include a conducive environment characterized by stimulative tasks. 
4.6.3 Parent and Children role in Provision of Instructional Materials
The parent and children role in provision of instructional materials was sought from the respondents as summarized in table 4.10. It shows responses on Parent and Children role in Provision of Instructional Materials in the ECDE centres in Keiyo North sub county. Most of the respondents 120(60.23%) disagree that the role of the parent was to provide adequate fees and other finance for procuring instructional materials and 23(12.37%) agree and 41(22.04%) undecided that they provide adequate fees and other financial for procuring instructional materials. Most of the respondents 169(90.86%) disagrees that the role of parent was to collect and provide some teaching/learning aids necessary to support their provision to the ECDE centre and 17(9.14%) undecided that they collect and provide some instructional materials necessary to support their provision to the ECDE centre. Most of the respondents 142(76.34%) disagrees that the role of children was to Participate in collecting and developing some instructional materials and 38(20.43%) agree that children participate in collecting and developing some instructional materials.
Table 4.10 Parent role in Provision of Instructional Materials

	
	SA
	A
	UD
	D
	SD

	Parent role
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%

	Provide adequate fees and other financial for procuring instructional materials.
	0
	0.00
	23
	12.37
	17
	22.04
	49
	26.34
	73
	39.25

	Collect and provide some teaching/learning aids necessary to support their provision to the ECDE centre.
	0
	0.00
	0
	0.00
	17
	9.14
	73
	39.25
	96
	51.61

	Children Role
	
	
	
	
	
	
	
	
	
	

	Participate in collecting and developing some instructional materials.
	6
	3.23
	58
	20.43
	0
	0.00
	20
	10.75
	122
	65.59


From the study the parent and children role in provision of instructional materials was not to provide adequate fees and other finance for procuring instructional materials as well as to collect and provide some teaching/learning aids necessary to support their provision to the ECDE centre. The role of children was to participate in collecting and developing some instructional materials. The findings concurs with Kimathi (2000) that effectiveness of thematic teaching approach in ECDE, is the main responsibility of the pre-school children on provision of instructional materials including improvisation, collection, use and maintenance. 
The findings agree with KIE- NACECE  (1996) that parents who help and encourage their children to learn and access instructional materials at home encourages positive attitude towards school and contribute to personal growth and development in instructional/learning activities. The teachers, parents and the entire community should strive to make the ECDE instructional/learning environment as stimulating as possible for young children to explore adequately during their instructional /learning activities. As such, it is important to provide varied instructional/learning materials to promote teaching and learning approaches because young children need to learn, enjoy and have effective educational experiences. 
The findings concurs with Wambiri (2006), that parents and other community stakeholders are no longer as supportive, stimulant and caring for their young children as they used to do during the traditional time. In order to provide satisfactory ECDE instructional/ learning, materials, parents and all stake holders must be coordinated well to enable them play their roles effectively.
4.6.4 Ministry of Education field officers Role in provision of Instructional Materials
The Ministry of Education field officers roles in provision of instructional materials were sought from the respondents and responses were summarized as shown in table 4.11. Most of the respondents 113(60.75%) disagree that the role of ministry of Education field officers was to plan and implement induction courses for ECDE teachers on development of instructional materials and 52(27.96%) agree and 44(23.66%) undecided that they plan and implement induction courses for ECDE teachers on development of instructional material. 
Table 4.11 Ministry of Education field officers role in Provision of Instructional Materials

	
	SA
	A
	UD
	D
	SD

	Ministry of Education field officers roles
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%

	Plan and implement induction courses for ECDE teachers.
	0
	0.00
	52
	27.96
	44
	23.66
	64
	34.41
	49
	26.34

	Facilitate for induction courses for ECDE committee.
	0
	0.00
	23
	12.37
	41
	22.04
	52
	27.96
	70
	37.63

	Provide some instructional materials 
	2
	1.08
	44
	23.66
	67
	36.02
	47
	25.27
	26
	13.98

	Monitor and evaluate provision of instructional materials.
	0
	0.00
	49
	26.34
	64
	34.41
	23
	12.37
	49
	26.34

	Campaign to win sponsors to provide for some instructional materials.
	0
	0.00
	44
	23.66
	76
	13.98
	67
	36,02
	49
	26.34

	Train ECDE teachers, sponsors and head teachers on provision of materials.
	2
	1.08
	45
	24.19
	20
	10.75
	96
	51.61
	23
	12.37


Most of the respondents 122(65.59%) disagree that the role of ministry of Education field officers was to facilitate for induction courses for ECDE committee on provision of the instructional materials and 23(12.37%) agree and 41(22.04%) undecided that they facilitate for induction courses for ECDE committee on provision of the instructional materials. 73(39.25%) disagree that the role of ministry of Education field officers was to provide some instructional materials e.g. catalogues (orange book) among others and 44(23.66%) agree and 67(36.02%) undecided that they provide some instructional materials e.g. catalogues (orange book) among others. 72(38.71%) respondents disagree that the role of ministry of Education field officers was to monitor and evaluate provision of instructional materials and 49(26.34%) agree and 64(34.41%) undecided that they monitor and evaluate provision of instructional materials.
Most of the respondents 116(62.37%) disagree that the role of ministry of Education field officers was to campaign to win sponsors to provide for some instructional materials and 44(23.66%) agree and 26(13.98%) undecided that they campaign to win sponsors to provide for some instructional materials. Most of the respondents 119(63.98%) disagree that the role of ministry of Education field officers was to campaign to train ECDE teachers, sponsors and head teachers on provision of instructional materials and 45(24.19%) agree and 20(10.75%) undecided that they train ECDE teachers, sponsors and head teachers on provision of instructional materials.
From the study findings the role of ministry of Education field officers was to plan and implement induction courses for ECDE teachers on development of instructional materials.  The role of ministry of Education field officers was not to facilitate for induction courses for ECDE committee on provision of the instructional materials and campaign to win sponsors to provide for some instructional materials. The role of ministry of Education field officers was not to campaign to train ECDE teachers, sponsors and head teachers on provision of instructional materials. The National ECDE Policy Framework (2006), stipulates that it’s the government’s role to carry out research, monitoring and evaluation on issues concerning implementation and provision of the ECDE programme which includes effective and adequate provision of instructional materials through the Ministry of Education.
4.6.5 Role of ECDE Centre Management Committee, KICD and NGOs in Provision of Instructional Materials
The roles of ECDE Centre management committee, KICD and NGOs in provision of instructional materials were sought from the respondents and their responses were summarized in table 4.12. Most of the respondents 119(63.98%) disagree that the role of ECDE Centre management committee was to solicit funds for purchasing the instructional materials and 44(23.66%) agree and 23(12.37%) undecided that they solicit funds for purchasing the instructional materials.  Most of the respondents 99(53.23%) disagree that the role of ECDE Centre management committee was to sensitize and mobilize parents towards providing instructional materials and 46(24.73%) agree and 41(22.04%) undecided that they sensitize and mobilize parents towards providing instructional materials. 
Most of the respondents 99(53.22%) disagree that the role of ECDE Centre management committee was to endorse and support acquisition of instructional materials and 22(15.59%) agree and 47(25.27%) undecided that they endorse and support acquisition of instructional materials. 70(37.63%) agree that the role of KIE was to develop and spearhead provision of instructional materials for ECDE curriculum and 46(27.73%) disagree and 70(37.63%) undecided that they Develop and spearhead provision of instructional materials for ECDE curriculum.
Table 4.12 Role of ECDE Centre Management Committee, KIE and NGOs in Provision of Instructional Materials

	
	SA
	A
	UD
	D
	SD

	ECDE Centre management committee
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%

	Solicit funds for purchasing the instructional materials.
	0
	0.00
	44
	23.66
	23
	12.37
	49
	26.34
	70
	37.63

	Sensitize and mobilize parents towards providing instructional materials.
	0
	0.00
	46
	24.73
	41
	22.04
	73
	39.25
	26
	13.98

	Endorse and support acquisition of instructional materials.
	11
	5.91
	21
	15.59
	47
	25.27
	99
	53.22
	0
	0.00

	KIE/KICD role
	
	
	
	
	
	
	
	
	

	Develop and spearhead provision of instructional materials for ECDE curriculum.
	0
	0.00
	70
	37.63
	70
	37.63
	46
	24.73
	0
	0.00

	NGOs Role
	
	
	
	
	
	
	
	
	
	

	Provide financial and material support for acquisition of instructional materials for ECDE.
	0
	0.00
	22
	11.83
	46
	24.73
	72
	38.71
	46
	24.73

	Support sensitization and mobilization trainings for provision of instructional materials for ECDE.
	0
	0.00
	20
	10.75
	44
	23.66
	73
	39.25
	49
	26.34


Most of the respondents 118 (63.44%) disagree that the role of NGOs was to provide financial and material support for acquisition of instructional materials for ECDE and 46(24.73%) undecided while 22(11.83%) agree that they provide financial and material support for acquisition of instructional materials for ECDE. Most of the respondents 122(65.59%) disagree that the role of NGOs was to campaign to Support sensitization and mobilization trainings for provision of instructional materials for ECDE and 20(10.75%) agree while 44(23.66%) undecided that they support sensitization and mobilization trainings for provision of instructional materials for ECDE.
From the study the role of ECDE Centre management committee was not to solicit funds for purchasing the instructional materials, sensitize and mobilize parents towards providing instructional materials and endorse and support acquisition of instructional materials. The role of ECDE Centre management committee was not to provide financial and material support for acquisition of instructional materials and support sensitization and mobilization trainings for provision of instructional materials for ECDE.
The findings agree with MOEST (2003), that the CMC has responsibility to solicit funds for purchasing ECDE instructional materials, sensitizing and mobilizing parents towards providing instructional materials together with endorsing and supporting acquisition of instructional materials. The pre-school has to be built within the community hence the CMC members have responsibility of acquiring the land, deciding on the structures and the site. The CMC has responsibility over provision of materials, maintenance of the school and its equipment, promotion of suitable school activities and supporting services that will serve the children through feeding and immunization or health programmes. 
The findings concur with Eshiwani (1993) that KIE has the prime role of initiating and promoting programmes to improve the competence of providing the necessary instructional materials for all educational instructional/learning centres including ECDE and the overall education development. The findings agree with ECD service standard guidelines (2006) that the key players in the ECDE programme include parents, head teachers, ECDE teachers, ministry of education field officers, ECDE centre management committee (CMC), KIE, NGOs and the entire education office among others. Together with other ECDE stake holders, teachers who are the major instructors should have thorough knowledge and skills on the subject matters, provision of instructional materials and practical classroom experience. 
4.7 Perception of the stakeholders towards Provision of Instructional Materials
The fifth objective of the study was to investigate the perception towards provision of instructional materials in the ECDE centre’s in the sub county. To answer this objective the respondent’s views was sought and their responses were summarized in Table 4.13. From the study, majority of the respondents 148(79.57%) perceived that low support by parents and other stakeholders due to ignorance/low regard towards ECDE on importance of providing instructional materials was the most prevalent obstacle to provision of instructional materials, with 17(9.14%) prevalent and 20(10.75%) less prevalent. From the study majority of the respondents 120(64.52%) identified the inadequate finance to purchase or generally procure the instructional materials and incompetence of primary school head teachers who are less skilled or unwilling to adequately support provision of instructional materials that are compatible to the ECDE programme was the most prevalent factor affecting provision of instructional materials. 
Table 4.13 Perception of the stakeholders towards Provision of Instructional Materials

	Perception of 
the stakeholders
	Most prevalent
	Prevalent
	Not sure
	 Less prevalent
	Not Prevalent

	
	Freq
	%
	Freq
	%
	Freq
	%
	Freq
	%
	Frq
	%

	Low support by parents and stakeholders.
	148
	79.57
	17
	9.14
	  0
	0.00
	20
	10.75
	0
	0.00

	Parents pressure on dictating for academic teaching.
	40
	21.51.
	69
	37.10
	  54
	29.03
	29
	15.59
	3
	1.61

	Inadequate finance to procure the instructional materials.
	120
	64.52
	46
	24.73
	   0
	0.00
	20
	10.75
	0
	0.00

	Incompetence of ECDE teachers.
	23
	12.37
	47
	25.25
	  20
	10.75
	96
	51.61
	0
	0.00

	Low motivated ECDE teachers due to low salary payment.
	117
	62.90
	43
	23.12
	   0
	0.00
	26
	13.98
	0
	0.00

	Incompetence of primary school head teachers who are less skilled 
	112
	60.22
	40
	21.51
	   8
	4.30
	26
	13.98
	0
	0.00

	Inappropriate choices of the instructional methods 
	41
	22.04
	52
	27.96
	  23
	12.37
	70
	37.63
	0
	0.00

	Inadequate supervision for provision of ECDE instructional materials 
	59
	31.72
	58
	31.18
	  47
	35.27
	20
	10.75
	0
	0.00

	Inadequate supervision by head teachers.
	102
	54.84
	56
	30.12
	  26
	13.98
	0
	0.00
	0
	0.00

	Low skilled centre management committee who are incompetent.
	93
	50.00
	44
	23.66
	  26
	13.98
	23
	12.37
	0
	0.00

	Widespread poverty hampering provision of adequate materials.
	66
	35.48
	44
	23.66
	  29
	15.59
	47
	25.27
	0
	0.00

	Lack of a tentative school (ECDE) Development plan.
	108
	58.06
	56
	30.11
	  15
	8.06
	12
	6.45
	0
	0.00

	Teacher’s difficulty to calculate the number of specific lessons for each activity area to the syllabus 
	0
	0.00
	67
	36.02
	  47
	25.27
	72
	38.71
	0
	0.00

	Instability of ECDE teachers who transfer with their established instructional materials 
	6
	3.23
	108
	58.06
	  32
	17.20
	35
	18.82
	5
	2.69


From the study majority of the respondents 117(62.90%) identified the low motivated ECDE teachers due to low and unreliable salary payment was the most prevalent factor affecting provision of instructional materials and 43(23.12%) prevalent. From the study majority of the respondents 112(60.22%) identified the incompetence of ECDE teachers who include untrained teachers was the less prevalent factor affecting provision of instructional materials and 40(21.51%) as prevalent. From the study majority of the respondents 102(54.84%) identified the inadequate supervision by head teachers due to many responsibilities was the less prevalent factor affecting provision of instructional materials and 56(30.12%)  as prevalent.
From the study majority of the respondents 108(58.06%) identified the lack of a tentative school (ECDE) Development plan involving instructional materials was the less prevalent factor affecting provision of instructional materials and 56(30.11%) as prevalent.From the study majority of the respondents 96(51.61%) identified the incompetence of the ECDE teachers who include untrained teachers was the less prevalent perception towards provision of instructional materials and 47(25.25%) prevalent.
From the study majority of the respondents 72(38.71%) identified the teacher’s difficulty to calculate the number of specific lessons for each activity area per week, term and year in relation to the syllabus hence leading to ineffective preparation of the scheme, lesson plans and records of work was the less prevalent perception towards provision of instructional materials and 67(36.02%) as prevalent. From the study majority of the respondents 70(37.63%) identified inappropriate choice of instructional methods as less prevalent perception of the stakeholders towards provision of instructional materials and 52(27.96%) prevalent.
From the study, the perception of the stakeholders towards provision of instructional materials was the low support by parents and stakeholders due to ignorance/low regard towards ECDE, inadequate finance to purchase or generally procure the instructional materials, low motivated ECDE teachers due to low unreliable salary payment and incompetence of primary school head teachers who are less skilled or unwilling to adequately support provision of instructional materials. The incompetence of ECDE teachers who include untrained teachers was the less prevalent perception of the stakeholders towards provision of instructional materials, teacher’s difficulty to calculate the number of specific lessons for each activity area per week, term and year in relation to the syllabus hence leading to ineffective preparation of the scheme, lesson plans and records of work was the less prevalent factor affecting provision of instructional materials and inadequate supervision by head teachers due to many responsibilities was the less prevalent perception of the stakeholders towards provision of instructional materials.
Lack of a tentative school (ECDE) Development plan involving instructional materials and. In the light of the new National ECD Policy Framework (2006) the MOE strategic plan (2006-2011), notes that various factors have been identified as contributing to the low performance in the ECDE sub-sector relative to primary education. Most important is that the provision of ECDE physical resources, teachers’ salaries, meals and manipulative instructional materials have largely remained the responsibility of parents and local communities thus deteriorating in the quality of the instructional/learning achievements. Whereas KESSP addresses some of these constraints, a more comprehensive intervention is necessary to be undertaken. There will also be smooth transition from home to ECDE centres and from ECDE centres to lower primary. The findings concur with Nasibi (2003) that provision of instructional materials for pre-school especially for teaching mathematics activities is compounded by a variety of factors. These factors include ideological differences regarding education systems and gaps in developmental research, complicated instructional methods, scarcity of instructional materials and individual differences among pre-scholars to mention but a few. 
The findings concurs with Gok through Mingat (2002) that the educational outcomes for free primary education, are the cost and financing of education faces various challenges including financial constraints, low parental support, and widespread poverty, incompetence of teachers to manage finance and the instructional materials and low and unwilling attitudes from some stake holders among others. The findings concur with Aduda (2003) that the main feature of the structure of expenditures with the Ministry of Education Science and Technology (MOEST) is the dominance of personal emoluments. Little resources go to learning essentials like textbooks and other school facilities.  Also it concurs with Tuita (2010) that in pursuit of the progress of the MOE strategic plan (2006-2011), some critical challenges which one witnesses in the ECDE centres of Kenya and need to be looked into include emphasis on predominantly academic work which involve  reading and writing without letting enough time for children to learn naturally. MOE (2001) asserts that out of the two main types of instructional methods namely direct and indirect teaching, direct teaching involves the teacher talking all the time without giving children opportunities to interact with instructional materials but dwelling on verbal communication only. The teacher expects the learners to simply comply with the instructional/learning activities. 
CHAPTER FIVE
SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
5.0 Introduction
This chapter presents the summary of findings, its conclusions and recommendations on the factors influencing the provision of instructional materials in the ECDE centres
The research objectives were: 
i. To determine the availability of instructional materials in the Early Childhood Development and Education (ECDE) centres in Keiyo North Sub County.
ii. To establish the sources of instructional materials in the ECDE centres in the Sub County.
iii. To assess the status of classroom environment provided in the ECDE centres in the Sub County.
iv. To examine the roles played by the stakeholders in the provision of instructional materials in the ECDE centres in the Sub County.
v. To inquire the perception of stakeholders towards the provision of instructional materials in the ECDE centres in the Sub County
5.2 Summary of Findings
The summary of findings was based on research objectives as well as the research questions of the study.
5.2.1 Availability of Instructional Materials in the Classroom Environment
From the study findings it showed that, ECDE syllabus, teacher’s handbooks were not available and inadequate. Most children’s picture books instructional materials, storytelling books, sound and read books instructional materials, thematic teaching books, activity series books were not available and inadequate.  From the study findings it showed that Pocket/Flash card charts, Side chalkboard, Diorama and Flannel board graphic materials were not available and inadequate for instruction in ECDE centres. The concrete materials were available but not adequate. 
The availability of activity work area in the classroom environment was only limited to outdoor play and indoor play field, despite being not adequate. From the study all the ECDE centers in the study had no activity work area available and adequate for language arts, audio –visual aids, life skills, book center, puppetry centre with a variety of puppets, maths/science, display, storytelling, construction and mobile areas.
From the study findings it showed that the documents/instructional records such as timetable, class attendance register, progress record and children’s assignment books were available but not adequate. Most of the schemes of work, lesson plans, records of work and stock ledger documents/instructional records were not available and inadequate. The schemes available had some activities generally stipulated and relevant to top class (4-5 yrs) only according to the syllabus. Most lesson plans were not available and therefore teaching had no guide on the content to be covered, neither determined. The lesson plans available were very few and sketchy. The ECDE content in the lesson plan was relevant but not suitable, since it had more advanced activities in relation to the children's age level. 
5.2.2 Sources of Instructional Materials in the ECDE Centers 
From the study most sources of instructional materials was most frequently improvised by teachers and less frequently through parents payment of fees fund. The sources of instructional materials that were not used included borrowing from libraries, income generating projects fund and publishers. Other sources of instructional materials that have not been used include Faith bases Organization and borrowing from DICECE resource office, County government which include the former county and town councils, NGOs which include ASAL and World vision and community support grant from MOE. 
5.2.3 Status of Classroom Environment 
From the study assessment of the classroom environment provided in the ECDE centres established that the classrooms were available but inadequate. The classrooms was safe but without security and not maintained.  The outdoor playground/ field were available, safe with security but inadequate and not maintained. The outdoor play field was found to be scarce of play equipment, contrary to the ECDE policy framework. All the schools had available furniture’s and safe but not adequate and regularly maintained. The offices were found to be not adequate and the available offices was found to be not safe, not secure and not maintained. All the schools had available chalk board and safe, but they were not adequate, not secure and not maintained. 
The stores were found to be inadequate and the available store was found to be not safe, not secure and not maintained. The latrine/toilet was found to be adequate, safe and secure, but not adequate nor maintained. The kitchen was found to be in adequate, safe, secure and maintained. The water source were found to be inadequate, not safe and secure, nor maintained. The Disposal pit structure were found to be in adequate not available, not safe, not secure and not maintained.
5.2.4 Roles played by the Stakeholders in the Provision of Instructional Materials 
From the study findings the head teacher’s role in provision of instructional materials was not to plan and carry out induction courses for ECDE teachers on provision of instructional materials and initiate instructional materials exhibition days. The role of head teacher was not to procure instructional materials as well as facilitate for sensitization and mobilization for provision of the instructional materials. The role of head teacher was not to provide maintenance and storage of the instructional materials and facilitate for field trips, bench marking and tour for ECDE children, teachers and parents.
From the study the teacher role in provision of instructional materials was to prepare and administer the instructional documents e.g. schemes and lesson plans among others. Teacher role in provision of instructional materials was not to advice H/T and recommend for acquisition of appropriate instructional materials, guide children to collect and improvise some instructional materials and borrow instructional materials to subsidize for their appropriate.
From the study the parent and children role in provision of instructional materials was not to provide adequate fees and other finance for procuring instructional materials as well as to collect and provide some teaching/learning aids necessary to support their provision to the ECDE centre. The role of children was to participate in collecting and developing some instructional materials.
From the study findings the role of ministry of Education field officers was to plan and implement induction courses for ECDE teachers on development of instructional materials.  The role of ministry of Education field officers was not to facilitate for induction courses for ECDE committee on provision of the instructional materials and campaign to win sponsors to provide for some instructional materials. The role of ministry of Education field officers was not to campaign to train ECDE teachers, sponsors and head teachers on provision of instructional materials. 
From the study the role of ECDE Centre management committee was not to solicit funds for purchasing the instructional materials, sensitize and mobilize parents towards providing instructional materials and endorse and support acquisition of instructional materials. The role of ECDE Centre management committee was not to was to provide financial and material support for acquisition of instructional materials and support sensitization and mobilization trainings for provision of instructional materials for ECDE.
5.2.5 Perception of the stakeholders towards Provision of Instructional Materials
From the study, the perception of the stakeholders towards provision of instructional materials was the low support by parents and other stakeholders due to ignorance/low regard towards the importance of providing ECDE instructional materials, inadequate finance to purchase or generally procure the instructional materials, low motivated ECDE teachers due to low and unreliable salary payment and incompetence of primary school head teachers who are less skilled or unwilling to adequately support provision of instructional materials. 
The incompetence of ECDE teachers who include untrained teachers was the less prevalent perception of the stakeholders towards provision of instructional materials and teacher’s difficulty to calculate the number of specific lessons for each activity area per week, term and year in relation to the syllabus hence leading to ineffective preparation of the scheme, lesson plans and records of work was the less prevalent perception of the stakeholders towards provision of instructional materials. The inappropriate choices of instructional methods and the parent’s pressure on dictating for academic teaching were also the less prevalent perception of the stakeholders towards provision of instructional materials. All the above findings illustrate deficiency of instructional materials which undermine the instructional system against the emphasis OF the systems theory. 
5.3 Conclusion
The availability of instructional materials was determined to be not available or inadequate in Keiyo North Sub County. The ECDE syllabus, teacher’s handbook, children’s picture books, storytelling books, sound and read books, thematic teaching books and activity series books were neither adequate nor available. The concrete manipulative materials were available but inadequate while the activity areas were limited to the indoor classroom despite being inadequate. The play materials provided in the activity areas were minimal for language arts, audio visual aids, life skills, book centre, puppetry centre, Maths/Science display, storytelling, construction and mobile areas. 
The study findings showed that the instructional records such as timetable, class attendance register, progress record and children’s assignment books were available but not adequate. The schemes of work, lesson plans, records of work and stock ledger were rarely available hence inadequate. The schemes available had some activities generally stipulated and relevant to top class (5 year olds) only according to the syllabus hence in appropriately imposed to baby class (3 year olds) and middle class (4 year olds) thus demoralizing as they were too complicated for them. Most lesson plans were not available and therefore most teaching had no guide on the content to be covered neither accounted for. The sources of instructional materials were established by the study to be most frequent improvisation by teachers and less frequent through parents payment of fees fund. The sources of instructional materials that were not used at all included borrowing from libraries, income generating projects and publishers.
The classrooms were available and safe but inadequate without adequate security and not maintained. The outdoor play ground/field was available, safe, inadequate, not maintained and scarce of play materials contrary to the ECDE policy framework. All the schools had available and safe furniture but not adequate neither maintained. Offices were inadequate, not safe, not secure and not maintained. Concerning the stakeholder roles, the study found that the head teacher’s role was not to plan and carry out induction courses for ECDE teachers on provision of instructional materials and exhibition days, not to procure instructional materials, not to facilitate sensitization and mobilization of stakeholders and not providing maintenance and storage of the instructional materials. The teacher’s role in provision of instructional materials was to prepare and administer the instructional documents/records but not advice the head teacher, not guided children to improvise, and not borrowed instructional materials for subsidy to supplement their scarcity.
The study also found that parent’s role was not to provide fees or the necessary finance for procuring the instructional materials while the children’s role was to collect and participate in developing some instructional materials. The Centre Management Committee underplayed their role while the only DQASO has been overburdened with the diverse sub county task hence unsatisfactory role play. From the study, the perception of the stakeholders towards the  provision of instructional materials were the low support by parents and stakeholders due to ignorance or low regard towards the importance of providing the ECDE instructional materials, inadequate finance to procure instructional materials, low motivated ECDE teachers due to low and unreliable salary payment, incompetence of primary school headteachers who were less skilled or unwilling  to adequately support provision of the instructional materials and lack of a tentative school (ECDE) development plan to support provision of the ECDE instructional materials.
From the study, the instructional materials were either inadequate or not available. The sources of instructional materials were most frequent   improvisation by the ECDE teacher and less frequent through fees payment while borrowing from libraries, Income Generating Projects, fund raising and publishers were not utilized at all. The classroom, outdoor playfield and furniture were available but not adequate. Most stakeholders played their roles inadequately. The perception of the stakeholders towards provision of the instructional materials included low support by parents and other stakeholders, inadequate finance, low motivated ECDE teachers and incompetent primary school head teachers. 
5.4 Recommendation
The study finally came up with the following recommendations;
1. The ECDE Centre Management Committee the ECDE teachers and other stakeholders to effectively facilitate improvising, procurement and borrowing of ECDE instructional materials. This include innovately initiating activity areas, furniture and enlarging, excavating, leveling and equipping  the play fields to ensure availability of adequate instructional materials to ensure an effective instructional system
2. The ECDE stakeholders to activate and maximize the sourcing of instructional materials through prompt and sustainable payment, borrowing from libraries initiating. Income generating projects, organizing fund raising and requesting  for donation from publishers to support the over stretched ECDE teacher’s  improvisation
3. The ECDE administration with other stakeholders support to spearhead expansion excavation, leveling and equipping of the play field together with providing adequate furniture, ideal classroom and offices, good size chalkboards, kitchen ,reliable water source, disposal pit and latrines as improvement for a conducive classroom environment which eventually facilitates a successful instructional system
4. The ECDE stakeholders to activate and maximize their respective roles which include  Headteacher to plan  and induct other stakeholders, initiate exhibit days, procure instructional materials, provide maintenance and proper storage of instructional materials and provide bench marking tours among others. The ECDE teachers to adequately prepare and  administer the schemes of work and lesson plans, advice the head teachers, recommend sourcing of  instructional materials and borrow instructional materials they are in short of. In addition to the only one more QASOS be  deployed to the sub-county by the MOE. The MOE  through the DQASO and DICECE programme officer to urgently facilitate induction trainings for the stakeholders on provision of instructional materials while the ECDE Centre Management Committee activate and maximize their roles through soliciting funds, sensitizing and mobilizing other stakeholders on the struggle to provide adequate instructional materials for a successful instructional system.
5. The ECDE Management supported by other stakeholders to sensitize and mobilize the parents and other stakeholders to understand the importance of ECDE so as to improve  their regard hence maximizing support towards the overall provision of adequate instructional materials. The ECDE management with other stakeholders also need to ensure good remuneration for the ECDE  teachers as they solicit adequate finance through initiation of Income Generating Projects, fund raising and sustainable school fees payment so as to  facilitate a successful instructional system
5.5 Further Areas for Research
From the study on the facts influencing provision of instructional materials in the ECDE Centers in Keiyo North sub-county, the following areas for further research should be made
1. The study was conducted in Keiyo North Sub-county and there is need to carry out the same study in other countries to ensure a wider generalization
2. The impact of instructional materials on the instructional/ learning activities in Keiyo North Sub-county.
3. The role played by improvisation in provision of instructional materials
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APPENDICES
APPENDIX A: QUESTIONNAIRE FOR THE HEADTEACHER/ECDE CENTER MANAGEMENT COMMITTEE CHAIRPERSON/ECDE TEACHER IN-CHARGE OF THE ECDE CENTRE
The purpose of this questionnaire is to facilitate collection of information for the study entitled “Factors influencing provision of instructional materials in Early Childhood Development and Education (ECDE) centres in Keiyo Sub County”, being carried out by the researcher who is a Masters’ student in Moi University. All information provided will be secured confidentiality.
You are requested to fill this question by ticking [√
] or writing the correct response as appropriate as possible.
Part A: Personal Information of Respondent
i. Post of Respondent: 
CMC Chairperson

[   ]
Headteacher


[   ]

ECDE teacher


[   ] 
ii. Sex:

Male



[   ]



Female 


[   ]
iii. Length of experience in the current position
0 to 5 years



[   ]
6 to 10 years



[   ] 
Over 10 years



[   ]


Professional qualification
PHD




[   ]
Masters



[   ]
Undergraduate degree


[   ]
Diploma



[   ]
Certificate



[   ]
Other (specify)


[   ]
None




[   ]
Part B: Source of the Instructional Materials in the ECDE Centres
Please, indicate as to how frequent the following sources provide instructional materials to your ECDE center. Key:
MF 
Most frequent

F 
Frequent
NS  
Not Sure
LF
Less Frequent

N 
None

	
	Frequency

	Source
	MF
	F
	NS
	LF
	N

	Improvised by teachers
	
	
	
	
	

	Donated from pry school (vacated buildings, books, chalks etc)
	
	
	
	
	

	Community fund through fundraising
	
	
	
	
	

	Community support grant (CSG) from MOE
	
	
	
	
	

	Parents through fees fund
	
	
	
	
	

	NGOs (ASAL, World vision, etc)
	
	
	
	
	

	Donated from community (tyres, utensils, etc)
	
	
	
	
	

	Local authorities (county /town council)
	
	
	
	
	

	Borrowed from DICECE resource office
	
	
	
	
	


Part C: Roles played by the stakeholders in the provision of instructional materials in the ECDE centres
The following statements relate to the role of stakeholders in provision of instructional materials. Indicate by putting a tick, the extent to which you agree with each of the statements.  Key:
 SA  
Strongly Agree
  A 
Agree


UD 
Undecided
   D 
Disagree

SD 
Strongly Disagree

	Head Teacher

	Role
	SA
	A
	UD
	D
	SD

	Procure instructional materials.
	
	
	
	
	

	Facilitate for sensitization and mobilization for provision of the instructional materials.
	
	
	
	
	

	Provide maintenance and storage of the instructional materials.
	
	
	
	
	

	Plan and carry out induction courses for ECDE teachers on provision of instructional materials.
	
	
	
	
	

	Facilitate for field trips, bench marking and tour for ECDE children, teachers and parents.
	
	
	
	
	

	Initiate instructional materials exhibition days.
	
	
	
	
	

	ECDE Teacher

	Role
	SA
	A
	UD
	D
	SD

	Prepare and administer the instructional documents e.g. scheme and lesson plans among others.
	
	
	
	
	

	Improvise and organize for the instructional materials
	
	
	
	
	

	Advice H/T and recommend for acquisition of appropriate instructional materials.
	
	
	
	
	

	Guide children to collect and improvise some instructional materials.
	
	
	
	
	

	Borrow instructional materials to subsidize for their appropriate need.
	
	
	
	
	

	Parents

	Role
	SA
	A
	UD
	D
	SD

	Provide adequate fees and other financial for procuring instructional materials.
	
	
	
	
	

	Collect and provide some teaching/learning aids necessary to support their provision to the ECDE centre.
	
	
	
	
	

	Children
	

	Role
	SA
	A
	UD
	D
	SD

	Participate in collecting and developing some instructional materials.
	
	
	
	
	

	Ministry of Education field officers

	Role
	SA
	A
	UD
	D
	SD

	Plan and implement induction courses for ECDE teachers on development of instructional material.
	
	
	
	
	

	Facilitate for induction courses for ECDE committee on provision of the instructional materials.
	
	
	
	
	

	Provide some instructional materials e.g. catalogues (orange book) among others.
	
	
	
	
	

	Monitor and evaluate provision of instructional materials.
	
	
	
	
	

	Campaign to win sponsors to provide for some instructional materials.
	
	
	
	
	

	Train ECDE teachers, sponsors and head teachers on provision of instructional materials.
	
	
	
	
	

	ECDE Centre management committee

	Role
	SA
	A
	UD
	D
	SD

	Solicit funds for purchasing the instructional materials.
	
	
	
	
	

	Sensitize and mobilize parents towards providing instructional materials.
	
	
	
	
	

	Endorse and support acquisition of instructional materials.
	
	
	
	
	

	K.I.E

	Role
	SA
	A
	UD
	D
	SD

	Develop and spearhead provision of instructional materials for ECDE curriculum.
	
	
	
	
	

	NGOs

	Role 
	SA
	A
	UD
	D
	SD

	Provide financial and material support for acquisition of instructional materials for ECDE.
	
	
	
	
	

	Support sensitization and mobilization trainings for provision of instructional materials for ECDE.
	
	
	
	
	


PART D: Perception of stakeholders towards provision of instructional materials
Indicate your response on your perception towards provision of instructional materials in your ECDE Centre on the table below using the scale:-
MP
 Most prevalent

P
Prevalent

NS
Not sure
LP 
Less prevalent


NP
Not prevalent

	Possible factors
	Prevalence

	
	MP
	P
	NS
	LP
	NP

	Low support by parents and stakeholders due to ignorance/low regard towards ECDE on importance of providing instructional materials.
	
	
	
	
	

	Parents pressure on dictating for academic teaching which discards provision of the vital instructional materials for holistic child’s development.
	
	
	
	
	

	Inadequate finance to purchase or generally procure the instructional materials.
	
	
	
	
	

	Incompetence of ECDE teachers who include untrained teachers.
	
	
	
	
	

	Low motivated ECDE teachers due to low and unreliable salary payment.
	
	
	
	
	

	Incompetence of primary school headteachers who are less skilled or unwilling to adequately support provision of instructional materials that are compatible to the ECDE programme.
	
	
	
	
	

	Inadequate supervision for provision of ECDE instructional materials by ECDE field officers due to the district vastness.
	
	
	
	
	

	Inadequate supervision by headteachers due to many responsibilities.
	
	
	
	
	

	Low skilled centre management committee who are incompetent to generate provision of the necessary instructional materials.
	
	
	
	
	

	Widespread poverty hampering provision of quality and adequate instructional materials.
	
	
	
	
	

	Lack of a tentative school (ECDE) Development plan involving instructional materials.
	
	
	
	
	

	Teacher’s difficulty to calculate the number of specific lessons for each activity area per week, term and year in relation to the syllabus hence leading to ineffective preparation of the scheme, lesson plans and records of work.
	
	
	
	
	


Thank you very much for filling this questionnaire
APPENDIX B: OBSERVATION CHECK LIST FOR ECDE CLASSROOM ENVIRONMENT
Part A: Availability of instructional materials in the classroom environment
	Reference Materials

	Instructional materials
	Availability
	Adequacy

	
	Available
	Not available
	Adequate
	Not adequate

	ECDE syllabus
	
	
	
	

	ECDE Teacher’s handbook
	
	
	
	

	Children’s picture books
	
	
	
	

	Story telling books
	
	
	
	

	Sound and Read books
	
	
	
	

	Activity series books
	
	
	
	

	Thematic teaching books
	
	
	
	

	Graphic Materials

	Instructional materials
	Availability
	Adequacy

	
	Available
	Not available
	Adequate
	Not adequate

	Charts
	
	
	
	

	Pocket/Flash card charts
	
	
	
	

	Side chalkboard
	
	
	
	

	Diorama
	
	
	
	

	Flannel board
	
	
	
	

	Concrete materials

	Instructional materials
	Availability
	Adequacy

	
	Available
	Not available
	Adequate
	Not adequate

	Dolls
	
	
	
	

	Toys
	
	
	
	

	Counters
	
	
	
	

	Models
	
	
	
	

	Outdoor fixed play materials (swings, ladders etc)
	
	
	
	

	Other outdoor play materials (Balls, wheels, hoops, strings, bean bags)
	
	
	
	

	Activity work area

	
	Availability
	Adequacy

	Instructional materials
	Available
	Not available
	Adequate
	Not adequate

	Language Arts area (Reading and writing materials)
	
	
	
	

	Maths/science area (sand, water, bricks, cookery, doll, toys)
	
	
	
	

	Display area (nature corner, landscape corner, shop corner)
	
	
	
	

	Construction area (Bricks blocks, sticks)
	
	
	
	

	Audio –visual Aids area (Film, slides, tape recorders, television, radio)
	
	
	
	

	Story telling area (grouping area)
	
	
	
	

	Life skills area (Dressing clothes, tooth brushes, toilet papers)
	
	
	
	

	Book center area (Variety of simple books)
	
	
	
	

	Mobile /Hanging area (fans, nests, cutout, shapes, flash cards)
	
	
	
	

	Puppetry centre (Variety of puppets)
	
	
	
	

	Outdoor play field
	
	
	
	

	Indoor play space
	
	
	
	

	Documents/instructional Records

	Instructional materials
	Availability
	Adequacy

	
	Available
	Not available
	Adequate
	Not adequate

	Time table
	
	
	
	

	Scheme of work
	
	
	
	

	Lesson plans
	
	
	
	

	Class attendance register
	
	
	
	

	Progress record
	
	
	
	

	Records of work
	
	
	
	

	Stock ledger
	
	
	
	

	Children’s assignment books
	
	
	
	


Part B: Status of the classroom environment

	Component
	Availability
	Adequacy
	Safety
	Security
	Maintenance

	
	Available
	Not available
	Adequate
	Not adequate
	safe
	Not safe
	With security
	No security
	Maintained
	Not maintained

	Class room
	
	
	
	
	
	
	
	
	
	

	Outdoor play ground/
environment
	
	
	
	
	
	
	
	
	
	

	Furniture
	
	
	
	
	
	
	
	
	
	

	Offices
	
	
	
	
	
	
	
	
	
	

	Chalk board
	
	
	
	
	
	
	
	
	
	

	Stores
	
	
	
	
	
	
	
	
	
	

	Latrine
/toilet
	
	
	
	
	
	
	
	
	
	

	Kitchen
	
	
	
	
	
	
	
	
	
	

	Water source
	
	
	
	
	
	
	
	
	
	

	Disposal pit structure
	
	
	
	
	
	
	
	
	
	


APPENDIX C: INTERVIEW SCHEDULE FOR CMC CHAIRPERSON, DICECE PROGRAMME OFFICER AND DQASO
PART A: Basic details
a) Position of respondent 





Programme Officer
[   ] DQASO
[   ]  CMC Chairperson      [   ]
b) Sex


Male
[   ] 
Female
    [   ]
c) Experience in same position
0-5 years

[   ]    6-10 years            [   ] 

Over 10 years

[   ]
PART B: Provision of Instructional materials
1. Are there enough ECDE instructional materials in your ECDE centre/Keiyo North Sub County?
2. What are the sources of ECDE instructional materials in your ECDE centre/ECDE centres in the  Sub County?
3. What is the status of ECDE classrooms in in your ECDE centre/the ECDE centres of the Sub County?
4. Which roles are played by ECDE stakeholders in in your ECDE centre/ the ECDE centres in the Sub County?
5. What are your perceptions towards provision of instructional materials in your ECDE centre/in the ECDE centres in the Sub County?
6. What strategies do you think can be employed to improve provision of instructional materials in your ECDE centre/in the ECDE centres in the Sub County?
7. What other comments can you give concerning provision of ECDE instructional materials in your ECDE centre/in Keiyo North Sub County?
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