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ABSTRACT
Implementation of inclusive education in public primary schools is one of the impetus towards attainment of sustainable development goals such as quality education and reduced inequality among learners.There has been some research and discussion regarding institutional influence on the implementation of inclusive education in public primary schools in some counties, however, there is little research studies in this area in Kenya,thus prompting the researcher to seek for additional research and shed some light on the implementation of inclusive education in public primary schools. This study investigated the institutional influence on the implementation of inclusive education in public primary schools within Bungoma East Sub- County. The objectives of the study were; establish the level of training of teachers; establish the perceptions of teachers; determine the availability and adequacy of teaching and learningresources; find out the teaching and learning methods used.The study was based on Classical Liberal Theory of equal opportunities. The study adopted quantitative method anddescriptive survey research design. The study population included head teachers and teachers of public primary schools. Stratified and simple random sampling was used to select 25 schools; Purposive sampling was used to select 25 Head teachers while simple random sampling was used to select 100 teachers making a sample of 125 respondents. Instruments for data collection included questionnaire for teachers, interview schedule for head teachers, and observation checklist. Descriptive statistics such as frequencies, pie-charts, percentages were used to analyze data from questionnaires, interviews and observation checklist. The resultsof this study revealed among other things that; teachers lacked the required training and qualifications to handle special needs learners; no seminars or in-service courses on inclusive education; teachers found special learners difficult to handle;  respondents had negative perception towards inclusive education; most schools lacked teaching and learning resources for special needs education; resource rooms,adapted chairs, adapted toilets were lacking; no utilization of individualized education program me; teachers lacked teaching methods to practice inclusive education. It was summarized that, teacher training and experience posed a great challenge to implementation of inclusive education; teachers have negative attitude towards inclusive education; teaching and learning resources and methodology impeded effective inclusion.The following recommendations were made; more teachers to be trained in special needs education; Ministry of Education to sensitize teachers on special needs education; Stakeholders to rehabilitate and adapt the existing schools; relevant pedagogy to be embraced in main stream school. The findings of the study will benefit teachers,learners, parents, educational officers,  curriculum designers etc.
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1.0 [bookmark: _Toc377305446][bookmark: _Toc74310427]Overview

The study was an investigation on institutional influence on the implementation of inclusive education in public primary schools in Bungoma East Sub-County. Chapter one of this study dealt with introduction to the study, Chapter two literature review, Chapter three research design and methodology, Chapter four data analysis, interpretation and discussions, Chapter five summary, conclusion and recommendations. 

[bookmark: _Toc377306442][bookmark: _Toc377305447][bookmark: _Toc74310428]1.1 Background of theStudy
Education which is considered as a right for all children has been enshrined in several international and national documents since the universal declaration of Human Rights (UDHR) in 1948. According to Beauchamp (2003) children with special needs and disabilities are members of the human race.The right to be educated within the regular school setting and not to be discriminated against is highlighted more detailed in instruments such as the world declaration on Education for All (1990), United Nations standard rules on the equalization of opportunities for persons with disabilities (1993).

Article 23, of the United Nations conventions on the rights of the child (1989), recognizes that a mentally or physically disabled child should enjoy a full and decent life in conditions which ensure dignity, promote self reliance andfacilitate the child’s active participation in the community. The article is further designed to ensure that the disabled child has effective access to and receives education, training health care services and rehabilitation services.The Salamanca statement (1994) and Dakar Frame for Action (1999) on special needs education adopted the Principle of inclusion that ordinary schools should accommodate all children regardless of their physical, intellectual, emotional, social, linguistic or other conditions.

Inclusive education philosophy ensures that schools, learning environments and educational systems meet the diverse needs of all learners in the least restrictive environment irrespective of their physical, intellectual, social, class, gender, disability, religion, ethnicity, culture, sexual preference, learning needs and language.Inclusive education thus creates a school for all, where everybody benefits resulting to an inclusive society. According to UNESCO (2000) steps need to be taken to provide equal access to education to every category of disabled persons as an integral part of the education system.The goal of inclusion is not to erase differences but to enable all students to belong within an educational community that validates and values their individuality (Stainback, 1994). 

Inclusive education advocates for full integration of children with special needs in the regular classroom regardless of the disability or level of involvement of the disability in the individual. Sands & Saunders, (2000), states that the regular education classroom has therefore become the primary context within which edsucation has to be implemented.According to Shea & Bauer (1994), inclusion in education involves valuing all pupils and staff equally, increasing the participation of pupils in, and reducing their exclusion from, the cultures, curricular and communities of local schools and restructuring the cultures, policies and practices in schools so that they respond to the diversity of pupils in the locality. It also entails reducing barriers to learning and participation for all pupils, not only those with impairments or thosewho are categorized as having special educational needs, viewing the differences in pupils as resources to support learning rather than as problems to be overcome and acknowledging the rights of pupils to an education in their locality (Crawford,2007).

In South Africa, a research on barriers to learning for special needs education, specific strategies were agreed on that could be applied in the structuring of the system of education which included a holistic approach to institutional development, development of flexible curriculum, promoting the rights and responsibilities of parents and developments of a community based support system (Pottas L, 2004). In Botswana, the findings of a research indicated that most of the teachers preferred to include learners with mild disabling conditions compared with learners with severe to profound disabling conditions (http://www.sgo.sagepub.com/2012).

In Lesotho, a research conducted by Tseliso (2012), in the University of Technology, Free State on challenges that teachers face with regard to the implementation of inclusive education, findings revealed that teachers are not properly trained and consequently experience serious challenges when teaching learners with special needs in an inclusive classroom. In Zambia, inclusive schooling programme was introduced as a pilot programme in different schools in different districts of the county. Sensitization, materials development and capacity building of all stakeholders were done at national level. In the schools three committees were established; the assessment team; child finding team and implementation team (Savolainen, 2006).After independence in 1963, the government of Kenya had an obligation to provide its citizens with education that was geared towards eradication of poverty, diseases and ignorance. These three pillars formed the cornerstones of the government policy on provision of education (Sifuna, 1990).The government was charged with the responsibility of providing its citizens with the opportunity to take part in the socio-economic and political development of the country and attain a decent standard of living.

Education also aim at enhancing the ability of Kenyans to preserve and utilize the environment for productive gains, sustainable livelihoods and quality human resources which was central to the attainment of national goals for industrial development. The government also geared her efforts in the realization of universal access to basic education and training to guarantee equitable distribution of relevant manpower. Recent policy initiatives have focused on the attainment of Education for All and in particular Universal Primary Education (UPE).
 The government’s concerns were access, retention, equity, quality, relevance and internal and external efficiencies within education system (Njeru, 2007). The government iss committed to the provision of quality education and training as a human right for all Kenyans in accordance with the Kenyan law and international conventions such as the EFA goal and was developing strategies for moving the country towards the attainment of this goal.

The implementation of free primary education was critical to the attainment of UPE as a key milestone towards the realization of EFA goal. According to Wachira (2009), the government was fully committed to an education system that guarantees the right of every learner to quality and relevant education .In view of this, the government had influenced the FPE completed a review of the education sector and an education sector strategic plan. At the same time, the government, communities, development partners and other stakeholders continued to make substantial investments to support education program .In the session paper No.1 of 2005, the government made a commitment to increase accessibility to education and attain EFA by 2015. To realize this goal, the government had undertaken various measures and was instituting reforms to address emerging challenges.

 According to the Kenya Housing and Population Census (2009) report, there are 647,689 males (3.4%) and 682,623 females (3.5%) with disability living in Kenya thus giving a total of 1,330,312 or 3.5% of the total population.The special needs education policy (2009) was developed in Kenya to address critical issues related to education for learners with disability. The policy states that the overall goal of education is for all (EFA) by 2015 in line with global and national commitments. Education and the inclusion of children with disabilities in the education system is a key focus of handicap international which (as of July 2012) had inclusive education projects in 17 countries around the world. This study is localized in Bungoma County because of the little research in this area, in Kenya.

 In 2009, Handicap International began its first project aimed at enhancing the participation in the education of children with disability in two low income areas of Nairobi. The project ran from October 2009 to October 2012 and achieved a number of successful outcomes one being that 381 children with disability who would otherwise have remained in their homes started school. According to Policy Framework (2010) the government of Kenya places emphasis on inclusive education through regular schools for learners with special needs and disabilities as opposed to the practice of using category schools or special schools.

One of the millennium development goals by 2015, is to achieve universal primary education while the social pillar of Kenya vision 2030 makes special provisions for Kenyans with various disabilities (PWDs) and previously marginalized communities e.g. in education and training; all these can be achieved if anchored on an all-round adoption of inclusive education (IE) as an implementation tool. However, Dr. David Ole Sankok, Chair-National Council for People withDisabilities, notes that:
“Whereas we are supposed to have inclusive education, we are still seeing learners with disabilities being consigned into different schools. This not only promotes inequity but further hampers access to education for these vulnerable children”. (TheStandard Wednesday, December2, 2015).

In September 2015, the General Assembly adopted the 2030 Agenda for sustainable development that includes 17 Sustainable Development Goals (SDGs). Building on the principle of ‘leaving no one behind’ the new Agenda emphasizes a holistic approach to achieving Sustainable Development. The Sustainable Development Goals also explicitly include disability and persons with disabilities all times. Disability is referenced in multiple parts as the SDGs, specifically in the parts related to education growth and employment, inequality, accessibility of human settlements as well as data collection and the monitoring of the SDGs.

Although the word “disability” is not cited directly in all goals,the goals are indeed relevant to ensure the inclusion and development of persons with disabilities. The newly implemented 2030 Agenda for Sustainable Development holds a deep promise for persons with disabilities everywhere. The year 2016 marks the first year of the implementation of the Sustainable Development Goals. At this critical point, #Envision 2030 will work to promote the mainstreaming of disability and the implementation of the Sustainable Development Goals throughout its 15-year lifespan with objectives to:
· Raise awarenessof the 2030 Agenda and the achievement of the Sustainable Development Goals for persons with disabilities.
· Promote an active dialogue among stakeholders on the Sustainable Development Goals with a view to create a better world for persons with disabilities.
· Establish ongoing live web resource on each Sustainable Development Goal and disability.
Like in other parts of the country, in Bungoma East Sub County there exist a number of special schools offering education to specific categories of learners with special needs for example the St. Anthony’s School for the Deaf and the St. Theresa School for the Mentally Challenged. The former offers education to learners with hearing impairments while the latter offers education to learners with severe mental problems. The needs assessment that is carried out by educational assessment resource centre’s (EARCs) places learners with severe to profound situations in such schools although the move is good but it undermines the basic principles of inclusive education whose ultimate goal is inclusion for all.

Most public primary schools in Bungoma East Sub County have children with diverse special needs. Many children in such schools perform poorly as compared to their counterparts in private schools, but reason is not well known. The researcher opted to carry out a study to investigate the institutional influences on the implementation of inclusive education in public primary schools. The response to the inclusive agenda has been met with mixed reactions generally by different stakeholders. There are still dilemmas related to evaluation, policy, relationship between teachers and learners with special needs, level of social participation and teacher perception towards inclusivity. Stakeholders wonder whether inclusive education is practical or not.

[bookmark: _Toc426978644][bookmark: _Toc377306443][bookmark: _Toc377305448][bookmark: _Toc74310429]1.2 Statement of the Problem
 Over the past 20 years, inclusion has become a critical part of the reform effort to improve the delivery of services to students with handicaps by focusing on the placement of these students in the general education setting. In an inclusive school, general education does not relinquish responsibility for students with special needs, but instead, works cooperatively with special education to provide a quality program for all students. This new arrangement for providing services has created challenges for many education professionals including the school teachers, who are the key implementers of the inclusive education programmes.

The role of school teachers within educational context is a principal determinant for whole-school reforms such as inclusion to be successful (Wisniewski &Alper 1994) Although there has been some research and discussion regarding institutional influences on the implementation of inclusive education in public primary schools, there is very little that identifies the nature and present influences facing public primary schools that have special learners. Additionally, most of the studies have no geographic represent ability of Bungoma Eastas a Sub- county since majority of them was conducted in other counties.
 The study therefore was conducted to provide additional research, and shed some light on whether inclusive education is working within the western region by specifically focusing on institutional influences on the implementation of inclusive education in public primary schools with reference to children with   special needs. According to Hegarty and Alur (2002), in school these children are left out to repeat, then “drop out” or in fact be “pushed out” if   they were not “left out” already from the beginning.
[bookmark: _Toc377305449]
[bookmark: _Toc74310430]1.3 Purpose of the Study
The purpose of this study was to investigate the institutional influence on the implementation of inclusive education in public primary schools inBungoma East Sub-County.
[bookmark: _Toc377306444][bookmark: _Toc377305450]
[bookmark: _Toc74310431]1.4 Objectives of the Study
1. To establish the level of training of teachers in special needs education and how it influence implementation ofinclusive education in public primary schools in Bungoma East Sub- County. 
1. To establish the perceptions of teachers towards implementation of inclusive education in public primary schools in Bungoma East Sub-County. 
1. To determine the availability and adequacy of teaching and learning  resources and how they influence implementation of  inclusive education in public primary schools in Bungoma East Sub- County. 
1. To find out the teaching and learning methods used and how they influence implementation of inclusive education in public primary schools in BungomaEast Sub-County.

[bookmark: _Toc377305451][bookmark: _Toc74310432]1.5 Research Questions
1. What is the level of training of teachers in SNEand how does itinfluence the implementation of IE in public primary schools in Bungoma East Sub- County? 
1. What is the perception of teachers towards implementation of IE in public primary schools in Bungoma East Sub- County? 
1. How does the availability and adequacy of teaching and learning resourcesinfluence implementation of IE in public primary schools in Bungoma East Sub- County?
1. How does the teaching and learning methods influence implementation of IE in public primary schools in Bungoma East Sub- County?

[bookmark: _Toc377306445][bookmark: _Toc377305452][bookmark: _Toc74310433]1.6 Assumptions of the Study
The study assumed that: 
3. The respondents complied and provided reliable information.
3. All the teachers had been trained appropriately in handling of learners with diverse needs.
3. Teachers in schools in Bungoma East Sub-County relate well with all learners. 

[bookmark: _Toc377306446][bookmark: _Toc377305453][bookmark: _Toc74310434]1.7. Scope and Limitations of the Study
[bookmark: _Toc74310435]1.7.1 Scope of the Study
The study was concerned with institutional influence on the implementation of inclusive education in public primary schools. The main focus was on  teacher’s level of training in special needs education and how it influence inclusive education, perception of teachers towards implementation of  inclusive education, availabilityand adequacy of  teaching and learningresources in inclusive education, teaching and learning methods and how they influence inclusive education in public primary schools. The categories of respondents were public primary school head teachers and teachers.  The study was carried out in public primary schools in Bungoma East Sub County. The researcher dealt with the selected 125 respondents in 25 sampled public primary schools in Bungoma East Sub County. The researcher considered the respondents in this study as having similar attributes to those of respondents in other parts of Kenya for instance on training of teachers in special needs education.

[bookmark: _Toc74310436]1.7. 2 Limitations of the Study

While conducting the study the researcher encountered the following limitations: Some respondents were not willing to provide information for fear of exposing weaknesses. The researcher reassured them of confidentiality during briefing sessions. Questionnaires getting lost was another limitation this was tackled by the researcher appointing a teacher on each selected school to collect completed questionnaires on behalf. The findings of this study might be generalized to other regions of Kenya. 
[bookmark: _Toc377306447][bookmark: _Toc377305454]

[bookmark: _Toc74310437]1.8 Justification of the Study

Education is a powerful vehicle towards empowerment and emancipation of the human society. In contemporary society inclusive education has gone beyond the four categories of children with disabilities namely hearing impairment, mental handicap, visual impairment and physical handicap to include learners with cerebral palsy, epilepsy, emotional and behavioral disorders, albinism, the gifted and talented, internally displaced, orphaned, specific learning difficulties just to mention a few. 

The researcher vested his interest in focusing on the institutional influences on the implementation of inclusive education in public primary schools because educational opportunities for learners with special needs and disabilities are a major challenge to the education sector and majority of the learners with special needs and disabilities in Kenya do not access educational services (special needs policy framework 2009 – Kenya). The study was localized to Bungoma East Sub County because there is very little research in this area and also as a replica of other related studies that have been conducted for instance (Ogolla 2011, Nadia 2012, Mutuku 2013) in their recommendations, suggested that a similar study should be replicated in various parts of other counties so as to get a better picture of the status of inclusive education programmes in the public primary schools in Kenya. Moreover the study is being conducted since there is little research in inclusive education.

[bookmark: _Toc377306448][bookmark: _Toc377305455][bookmark: _Toc74310438]1.9 Significance of the Study
This study is significant to the National government and specifically the Ministry of Education and curriculum designers in that it will assist to unveil other unknown institutional influence on the implementation of inclusive education in public primary schools and suggest possible mitigations to be put in place in order to realize successful inclusive education. The learners, teachers, parents, school sponsors will appreciate inclusive education and advocate for it. The study has also attempted to reveal the true perceptions of teachers towards implementation of inclusive education and its impact on academic performance and general schooling of children.

According to Agbenyega (2006), many regular education teachers who feel unprepared and fearful to work with learners with disabilities in regular classes display frustration, anger and negative attitudes towards inclusive education because they believe it could lead to lower academic standards. 

[bookmark: _Toc377306449][bookmark: _Toc377305456][bookmark: _Toc74310439]1.10 Theoretical Framework
This study was grounded in classical liberal theory of equal opportunities postulated by Sherman and Wood (1982), cited in Orodho (2009) who expressed the view that there should be equal opportunities in education for all. This theory states that each individual is born with a given amount of capacity and subsequently educational systems should be designed with a view of eliminating barriers of any kind for instance those barriers associated with school-based factors, socio-economic factors, and environmental factors etc which prevent learners with special needs and disabilities to explore their talents since disability is not inability, thus embracing equality.

According to Orodho (2009) the education offered to such groups of learners will accelerate them to social promotion since education is a great equalizer which enhances life chances of the children with special needs. The theory advocates that opportunities be made available for individuals to go through all levels of education to which access will not be determined by the disability of the learner but on the basis of the individual’s capacity.In addition the theory states that social mobility will be promoted by equal opportunity for all citizens to education. The free primary education started by the government in (2003) ensures that education is free and compulsory for all trying to meet the Millennium Development Goals (MDG) by 2015.The Salamanca declaration (1994) and Dakar Framework for Action (1999) have helped to support education for all children. The local communities, churches, associations of disabled persons have worked to ensure inclusion of disabled children into local schools with the help of educational professionals. 

In an effort to ensure successful implementation of inclusive education in all public primary schools, the researcher was hopeful that the institutional influences on the implementation of inclusive education in public primary schools shall be minimized.In a nutshell, classical liberal theory of equal opportunities was relevant to this studyin that it advocates for equal chances to all children to access education in an inclusive setting despite their individual differences and also help in realization of the mission of Special Needs Education (SNE) which states that; to create a conducive environment for learners with special needs and disabilities in order to have equal access to quality and relevant education and training.
[bookmark: _Toc377306450][bookmark: _Toc377305457]
[bookmark: _Toc74310440]1.11 Conceptual Framework
In this study, the researcher conceptualizes a relationship between teacher’s level of training in special needs education, teacher’sperceptions, availability and adequacy of teaching and learning resources, teaching and learning methods and how they influence inclusive education to implementation of inclusive education.It was conceptualized that successful implementation of inclusive education is pegged on  appropriate teachers level of training in special needs education in inclusive education, teachers positiveperception towards implementation of inclusive education, available and adequateteaching and learning  resources, appropriate teaching and learning methods in inclusive education.
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[bookmark: _Toc74310442]Figure 1.1: Conceptual Framework
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[bookmark: _Toc74310443]1.12 Operational Definition ofKey Terms
	Disability 
	 refers to a limitation on the part of human body that affects its normal functioning.


	Implementation
	- is the putting in action what has been designed by curriculum developers


	Inclusion
	- is the incorporation of learners with special needs in regular schools. 


	Inclusive education
	- this refers to the philosophy of ensuring that schools, centre’s of learning and educational systems are open to all children.


	Influence
	- are things that affect or control the implementation of inclusive education.


	Institution
	- refers to a place where structures and systems coordinate to facilitate teaching and learning. 


	Learners with Special needs
	- refers to pupils with unique characteristics that calls for special attention by teachers.


	Perceptions
	- refers to the conscious understanding of special needs learners and their educational needs by the teachers.


	Regular school
	- is a school set by the government to offer education to children without special needs.


	Resources  
	- This refer to human and material things that necessitates teaching and learning to occur in a school.


	Special needs education
	- is the education which provides appropriate modifications in curricula, teaching methods, educational resources and the learning environment.


	Teaching and Learning methods
	- refers to approaches that a teacher uses to deliver information on a particular subject matter to the learners.


	Training










1.13  Summary--
In this chapter, a detailed 
description of the  background of the study, statement of the problem, purpose of the study, objectives of the study, research questions, assumptions of the study, scope and limitations of the study,justification of the study, significance of the study,theoretical framework ,conceptual frame work and operational definition of key terms was presented.
	- is the process of acquiring knowledge, skills, attitudes and professionalism in handling learners with diverse needs


[bookmark: _Toc377306451][bookmark: _Toc377305461][bookmark: _Toc74310444]CHAPTER TWO
[bookmark: _Toc377306452][bookmark: _Toc377305462][bookmark: _Toc74310445]LITERATURE REVIEW
[bookmark: _Toc377306453][bookmark: _Toc377305463][bookmark: _Toc74310446]2.0 Overview
This chapter was based on literature related to this study. It had the following major sub- headings: meaning of inclusive education, goal and objective of special needs education, state of special needs education in Kenya, categories of learners with special needs , class sizes in inclusive education in public primary schools, teacher’s level of training in inclusive education, perceptions of teachers towards inclusive education, teachingsresources in inclusive education in public primary schools, teaching and learning methods used in inclusive education, related studies and summary. 

[bookmark: _Toc377305464][bookmark: _Toc74310447]2.1 Meaning of Inclusive Education
Inclusive education can be defined in many different ways. Hegarty (2001),sites the following two definitions he has found in his research. “Inclusive schools are diverse problem-solving organizations with a common mission that emphasizes learning for all students” “Inclusive describes the process by which a school attempts to respond to all pupils as individuals by reconsidering its curricular organization and provision”. Inclusive Learning Environment for students with Special Needs defines inclusion in the following terms. “Inclusion considers that all students are full members of the school community and are entitled to the opportunities and responsibilities that are available to all students in the school.”
Inclusive education is a process of removing barriers and enabling all students including previously excluded groups, to learn and practice effectively within general school systems. According to Crawford (2004) the advocates of full inclusion have the hidden agenda of promoting the adoption of progressive education practices. In the progressive education or full inclusion classroom everyone is exposed to a “rich set of activities” and each student does what he or she can do, or what he or she wishes to do and learns, whatever comes from the experience.
[bookmark: _Toc377305466]
[bookmark: _Toc74310448]2.2 Goals and Objectives of Special Needs Education
The overall goal of education is to achieve education for all by 2015 in line with the National and global commitment. The government’s vision is to have globally competitive quality education, training and research for sustainable development. The Ministry of Education is mandated to work with other education stakeholders to provide, promote and coordinate quality life-long education, training and research for Kenya’s sustainable development and responsible citizenry for all.
 The vision states that “A society in which ALL persons regardless of their disabilities and special needs achieve education to realize their full potential”. On the other hand, the mission states that; to create a conducive environment for learners with special needs and disabilities in order for them to have equal access to quality and relevant education and training.
 The objectives of special needs education include; To create an effective climate for learning by sharing all available information about a child’s disability pertinent to the child’s performance in an educational setting, To provide and implement program and testing accommodation as stipulated on the individualized educational program, To facilitate each student’s academic progress and social development by establishing appropriate goals and providing instruction, To support and act as a resource for classroom teachers working with students with special needs, To encourage students to be aware of their strengths and weaknesses so that they can become good advocates for themselves in all settings.
[bookmark: _Toc377305467][bookmark: _Toc74310449]2.3 State of Special Needs Education in Kenya
Special needs education is the education which provides appropriate modification in curricular, teachingmethods, teaching and learning resources and evaluation procedures, medium of communication to the environment in order to meet individual special education needs (Ngugi, 2000). It therefore must be learner centered, flexible, and adjustable to individual needs and potentials and of good quality. 
Quality is affected by a wide variety of factors and Digolo (2003) and Eshiwani (1993) assert that factors such as curriculum instructional materials, equipment, school management, teacher training and school resources are some of the indicators of quality education. According to Oxfam Education Report (2002) good quality education is available to a small proportion of children with special needs. Children with disabilities especially girls are far less likely to attend special school. Many of those who go to school receive an education that is entirely inappropriate. This may be due to the ineffectiveness of the special needs education programs in special schools.
 In 2003, the government of Kenya started the free primary education program and a study by ‘’ Every Child Counts’’ (ECC), a Nairobi based Nongovernmental Organization revealed that only 22,332 out of 600000 children with disabilities had access to education compared to their counterparts without disabilities  (ECC Report ,2004). 

This meant that out of the 6.2 million children who sought education in 2003, only 0.4% of the children with disabilities enjoyed the EPE. This study therefore aimed at investigating institutional challenges facing implementation of inclusive education in public primary schools. Educational disadvantage prevents children with special needs from gaining the skills and confidence that they need in order to avoid extreme poverty in adulthood.
 As reported by Kipchumba (2008) in the Daily Nation Newspaper of August 23,2008, Michael Ndurumo reckoned that he would have most likely ended up being a carpenter, a tailor, a cobbler or a stones-man since these are the remnant occupations society has reserved for people like him who have disabilities had it not have been a couple who threw him a rare lifeline that enabled him to explore his God given talents and abilities despite being deaf and dump.Ndurumo is a living proof to the society that given the chance, the encouragement and the necessary support people with disabilities can be productive rather than a burden.In his own words Ndurumo declared that:
“ I have learnt that there is no limitation to the human ability. Had I thought of myself as a lesser human being because of being deaf then I would have surely ended up a burden in society”

Hiuhu (2002) reported that there was need for environmental adaptation for effective learning to take place. Environmental Adaptation refers to the adaptation of social and physical barriers that maybe an impediment to learning. Social barriers are defined as anything that makes persons with special needs remain segregated or isolated from other people in society.
 Social barriers include among others negative attitudes of the community towards people with special needs, communication problems i.e when the hearing and visually impaired are excluded from meetings and community serves denials of equal opportunities in employment and education. Physical barriers are defined as any physical obstruction that hinders or prevents a person with disabilities moving or interacting freely with his or her environment. 
Physical barriers include among others, doors that are too narrow for wheel chairs, stairs instead of rumps .The above barriers hinder a disable friendly environment i.e. an environment that has facilities that support people with special needs (Benaars,Otiende&Boisvert,1994).

A report by Ministry of Education (2001) during the International Conference on education in Geneva showed that the education sector in Kenya had not faired very well. It revealed that the quality of education of all levels had been deteriorating over time due to limited planning materials and examination drive as well as the teaching learning approaches. Based on the inherited education system, the report in maintained that the government and other partners had not come up with clear vision that would enhance EFA.
The report further stated that the process of policy making, planning and implementation in the country didn’t seem to be based on available information. Policies related to education, overloaded and inappropriate curricula, centralization of education management and non involvement of all stakeholders in policy making had a negative impact on special education in the country. This concurs with findings by Adoyo (2007), that special institutions in Kenya follow the regular curriculum which is extensive, demanding, centrally designed and rigid. It leaves little flexibility for adaptations by teachers in trying out new approaches. The timing for the completion of the curriculum is also unrealistic for learners with special needs as the teaching and learning processes are slowed down due to the process involved. Therefore this study aimed at investigating institutional challenges facing implementation of inclusive education in public primary schools in BungomaEast Sub-County. 

To meet the challenges facing the government in providing education specifically to learners with disabilities and to ensure that children with disabilities equally benefit from FPE, the government of Kenya set up a task force in July 2003 to carry out an appraisal exercise on special education to the learners .The task force was commissioned to established the number of children with special needs in Kenya, Identify the gaps and barriers affecting the provision of special education, Identify institutional needs and support services required for children with special needs, establish the unit cost of learners with special needs, ascertain the effectiveness of various bodies of MOE intheir provision of SNE and recommend necessary reorganization. 
Upon concluding its exercise, the task force recommended among other things that; there should be massive training and in service of teachers in SNE, that SNE be included in all the activities of M.O.E and that the ministry creates awareness and sensitizes the public on SNE. The current study therefore sought to investigate institutional challenges facing implementation of inclusive education in public primary schools in Bungoma East sub-county.

[bookmark: _Toc377305468][bookmark: _Toc74310450]2.4 Categories of   Learners with Special Needs
The disabilities can be broadly classified into categories that can be further classified on the basis of level of problems and type of problem. Visual impairment: refractive errors (short sight or long sight), partial vision or low vision, totally blind. Hearing disabilities: slight hearing loss, mild hearing loss, moderate hearing loss, severe hearing loss, profound hearing loss. 

Mentally retarded: slow learners, mild mentally retarded, moderate mentally retarded, severely retarded, profoundly retarded.Physically handicapped: polio of hands or legs, central nervous system disorder (cerebral palsy, epilepsy), congenital malformations of limbs e.g. spinal bifida, Muscular dystrophy, Rigidity of joints, Diseases of the Muscular Skeletal System. Speech disabilities: stammering, stuttering, voice disorders, articulation problems. Learning disabilities: reading disabilities (dyslexia), Disability to comprehend or speak (dysphasia), writing disability (dysgraphia), arithmetic disabilities (dyscalculia), disability to express orally (aphasia), Disability to read or write printed matter (alexia). Chronic health problems: congenital heart problems, bronchitis and asthma, juvenile diabetes, tuberculosis. Emotional disturbance leading to behavior problems: attention deficit disorder (hyper activity), aggressive behavior, hyper active, anxiety disorder, shy and withdrawal tendencies, depression, conduct disorder, obsessive-compulsive disorder, psychosis, phobia-fear of darkness, heights, or depths etc(www.parentcenterhub.org/ categories)

According to Mwaura(2002), categories of these children include: children with sensory differences; the most commonly sensory difficulties are: Hearing impairment, Visual impairment and deaf blindness. Children with cognitive differences such as developmental disabilities, giftedness and talentedness, specific learning difficulties.Children with communication difficulties that is, children with difficulties of expression and children with difficulties of comprehension.Children with emotional and behavioral problems for instance disobedient and rude.
 Children with physical difficulties grouped as orthopedic difficulties for example children with amputation, brittle bone disease, muscularly dystrophy and neurological difficulties for example epilepsy, cerebral palsy, spine bifida, hydrocephalus, and poliomyelitis. Children with multiple difficulties that is a child with several disabilities for example, a child with developmental disability may also have physical disabilities; a child with cerebral palsy may also have communication difficulties (Karugu 2007). 

Children with health problems; some of these chronic health problems are: asthma, burns, heart diseases, hemophilia, Children living under difficult circumstances that is, those who, by reason of their circumstances, exist in conditions that pose a serious risk to their life and survival and they include: children who are traumatized, abused and neglected, street children, child laborers, refugees and displaced children, homeless and unaccompanied, orphaned, parenting children (child mothers), affected and infected by HIV/AIDS, children from deprived and rich families, children heading families, child soldiers, children from pastoralist communities (Karugu 2007).
[bookmark: _Toc377306454][bookmark: _Toc377305469]
[bookmark: _Toc74310451]2.5Class Sizesin IE in Public Primary Schools
Education must serve the needs of National development, assist in fostering and promoting National unity, prepare and equip the youth of the country so that they can play an effective role in the life of the Nation, whilst ensuring that opportunities are provided for the further development of individuals talents and personality, assist in promotion of social equality and train in social obligations and responsibilities, respect, foster and develop our rich and varied cultures (Shiundu&Omulando, 1992). In January 2003, the National Rainbow Coalition(NARC) government implemented the Free Primary Education (FPE) programme with the aim of providing more opportunities to the disadvantaged school age children for instance the orphaned, the disabled, internally displaced among others (Otach 2008). The programme created a positive outcome because it resulted in significant increase in enrolment in a majority of the schools (Otach, 2008). 

School fees and other levies were abolished arguing that fees and levies posed a serious hindrance to children wanting to access education in schools (Okwach& George, 1997). The gross enrollment rate (GER) increased from 92% in 2002 to 104% in 2003 of the school aged children population (Otach 2008), resulting in more than 1.5million children who were previously out of school joining primary schools (UNESCO, 2005) . According to (UNICEF & World Bank, 2009) congested classrooms are one of the serious challenges facing implementation of free primary education. This creates a vicious cycle of additional institutional challenges to implementation of inclusive education which calls upon the educators to organize for individualized education programme (IEP) to learners with specific learning difficulties which is possible only when the class size is small. 

Okechukwuet. al., (2012) conducted a study on inclusive education for learners with disabilities in Botswana primary schools and one of the findings indicated that high student-teacher ratio was one of the barriers to successful implementation of inclusive education. Large classes may be viewed as an obstacle to the successful implementation of inclusive education (Agran, Alfer&Wehmeyer, 2002). Class sizes cannot exceed 20 if there is one student with a disability in a mainstream class. Consistency in terms of class size has allowed Italian teachers to be more supportive of inclusive education (Cornoldi et. al., 1998). 

Van Reusenet. al., (2001) larger classes place additional demands on the regular educator, while reinforcing concern that all students may not receive proper attention. School enrolment and particularly the enrolment of children with disabilities and others with special needs has increased considerably from 225 (2003) to 564 (2007) (adapted from a text written by East and North African Region).

According to Alubisia, (2005), organizing and managing a large class has been a challenge associated with a surge in enrolment .Many teachers are unable to maintain discipline in class as many children are unruly and noisy and the teacher is more helpless with the abolition of corporal punishment .Large class size led to teacher’s inability to provide attention to individual pupils. The recommended class size for SNE is 20 pupils. (Agran et.al, 2002)
[bookmark: _Toc377306455][bookmark: _Toc377305470]
[bookmark: _Toc74310452]2.6 TeacherTraining in SNE and Its Influence on Implementation of IE
The role of teachers has long been recognized by several authors as central in the provision of quality education .Notable is the work of Mbiti (1981), who, recognized that the key to the success of a child’s education is a teacher.Psacharapolous and Woodhall(1985) suggested that trained teachers are particularly important in the management of instruction and teacher centered activities given that most educational institutions in developing countries arelacking textbooks.
Aderson (1991) underscored the fact that the quality of education provided highly depends on the quality of instruction teachers provide. He further argued that one reason for teacher’s emphasis is that there is an increasing awareness that teachers have immense power over innovations and changes even in the most highly central system of education.

Ayodo (2003), singled out that teacher as most influential factor after the learning characteristics of the pupil, followed by textbooks. From the literature reviewed, it is crystal clear that teachers play an important role in the provision of education .The current study therefore focuses on institutional challenges facing the implementation of inclusive education in public primary schools in Bungoma East Sub-County.

Japan International Cooperation Agency (JICA) 2002, points out that pre-service training introduces and inducts the teacher trainee in the teaching profession but in-service makes the teacher professional and enhances his performance. Perratonet. al., (2002) further argue that in-service training improves teacher’s general education background and provides knowledge and skills linked to the ever changing needs of a dynamic society. According to career advice homepage (2006) in the united kingdom, special needs education teachers worked with children and young people who had difficulties or disabilities that made it harder for them to learn or access education than most children of the same age.

Leslie & Paul (2003), in a review of good practice in information communication technology and special needs education in Africa, observed the first step within the African context appeared to be ensuring that children with special education needs were provided with individualized educational program (IEP).These IEP’s were to be adapted to the needs of learners, particularly children who were being mainstreamed into the public education system. They argued that this would require training of teachers within the public school system and social service providers. This current study therefore tries to establish institutional challenges facing implementation of inclusive education in public primary school in BungomaCounty.

The MOE report indicated that teacher training opportunity for special education were available at Maseno and Kenyatta University for degree courses , diploma and certificate courses were offered at Kenya Institute of special Education, while in-service courses were offered at ministry headquarters (ROK,2004),from the report ,it was clear that teacher training colleges that train the majority of primary school teachers did not offer courses in special education yet they were responsible for teaching the bulk of the population of children with special needs.

Oriedo (2000) assert that the needs of children with disabilities could not be met if most of the teachers did not have at least basic training in special needs education.This study therefore tries to establish institutional challenges facing the implementation of inclusive education in public primary schools. The minimum requirement for primary school teachers is P1 certificate. However, today that is not the case since many primary school teachers have gone for higher learning and some schools have employed untrained teachers to overcome the burden of large classes and shortage of teachers. Training in the field of special education appears to enhance understanding and improve attitudes regarding inclusion (Briggs, et. al., 2001).

According to the TSC statistics, there is a serious shortage in staffing in many schools in the country .The government has frozen the recruitment of additional teachers and has only been replacing those leaving the service through retirement and natural attrition consequently, teachers are dealing with overly large classes, increased workload   and class size due to high enrolment has led to fatigue among teachers and reduced quality of instruction.

Another challenge facing teachers is how to effectively carry out assessment andevaluation of large classes. Training and professional development in the area of classroom is essential in order to provide   individual teachers with the one   and support necessary   to make changes.As  technology  advances  and teachers  become more proficient in its use, there will be increased  opportunities for teachers  and administration  to apply  computer based techniques in the teaching  and learning  procedures .Indeed     some  observers  suggested that education  as well all know will be first bleached and then engulfed by an  irritable tide of technology    (Hunter, 1998).

Angrist&Lavy (2001) observe that lack of adequate and proper training received by teachers lead to a reduction in their pupil’s scores. Ainscow (1999), states that appropriate qualifications lead to a greater sense of confidence and empowerment and an increased willingness to experiment with alternative responses to problems experienced in the classroom. Nadia (2012), in his study one of the research findings revealed that the teachers who are present in inclusive classrooms lacked the required training and qualifications to handle students with learning disabilities.

 Westwood (1997) argues that if inclusive practices are to be the norm, teachers need to know how classroom instructions can be differentiated according to student’s characteristics. Successful inclusion will depend very heavily upon teacher’s skills in developing differentiated practices. Teachers may feel threatened by having to cope with a child who has special needs that they feel ill-equipped to deal with, while at the same time providing instructions for as many as thirty other students who also have a wide range of individual needs and abilities (Jenkinson, 1997).

A research conducted by Kirui (2014) on challenges facing primary regular and special schools in the implementation of inclusive education, the findings revealed that 52.8 percent of the respondents had Diploma, 27.8 percent of the respondents had P1 and 13.9 percent had B.ED, while 5.6 percent of the respondents had M.ED. The study further established that 36.1 percent of the respondents had been in the teaching profession for 11 (eleven) and above years. Betts, Zau& Rice (2003), states that teacher’s highest degree correlates positively with student’s achievement.

Rice (2003) found that when teachers have an advanced degree in their teaching subjects it will have a positive impact on the student’s achievements. According to Omulando and Shiundu (1992), further training gives a chance to those who never trained as teachers to train and join the profession. Goldhaber& Brewer (1996) show that an advanced degree that was specific in the subject taught was associated with higher student’s achievement.According to Wilke (2004), pre-service training provides the first step in professional development of teachers. 

It exposes pre-service teacher trainees to new perspectives as well as prepares them in knowledge and skills, whereas Greenland, (1984) viewed in-service training as a training that is designed to; provide certification for unqualified teachers; upgrade teachers’ knowledge and skills; prepare teachers for new roles and introduce new curricula or provide teachers with refresher courses. Moreover Green land (1984) noted that to upgrade teacher’s knowledge and skills there should regularly attend the in-service training. Upgrading is concerned with advancing the qualifications teachers hold. Greenwald et. al., (1996) conducted a meta-analysis of studies that examined the relationship between school resources and student achievement; they found that there was a significant and positive relationship between teachers qualification measured as having a master’s degree or not having a master’s degree.
Shiundu and Omulando (1992:232) maintain that:
“In service education helps acquit the practicing teacher with the latest innovation in the curriculum of his subject area. In this way the teacher is most able to cope with the demands in his area of specialization as well as new approaches and methodology indented to enhance teaching and learning”
The head teacher is one of the people supposed to provide necessary support. Fullan (1982) states:“If there is any change to be done, everyone is implicated and must face it in relation to his or her own role. In this network, because of closeness to the classroom situation, probably the most powerful source of help or hindrance to the teacher is the school head teacher.”Housago (1980) view supervision as an attempt, through second party intervention to ascertain, maintain and improve the quality of work done. Olembo (1992:56) defines supervision as: 
“A professional service involving the relevant educational administrators for the purpose of interacting with the teacher  in such away as to maintain, change and improve the provision and actualization of learning opportunities for pupils. In Kenya ,the role of supervisors include, working closely with teachers to establish the problems and needs of students building a strong group morale, and securing effective team work among teachers, providing assistance to teachers so as to help ,them develop greater competence in teaching, assisting beginning teachers to translate theory  learned in college into classroom practice; working with teachers to identify and analyze learning difficulties of students and helping in planning effective remedial instructions.”

[bookmark: _Toc377306456][bookmark: _Toc377305471][bookmark: _Toc74310453]2.7Perception of Teachers towards Implementation of IE
According to Oppenheim (1992), attitudes are learned predispositions   positively to certain objectives, situations, instruction or persons. Attitudes are said to be positive when they are favorably directed towards a target. When they are directly unfavorably towards a target, they are said to be negative. Individual’s posses a variety of attitudes such as positive, negative, neutral.
Hunkinand Ornsteid (1989) posit that co-operation between all persons involved with programmeimplementation must occur if change is to be successful and become institutionalized  .Hawes (1997:119) Underscores the  need of changing people’s attitude to favor  the implementation of  any particular innovation noting that:
“In the very simplest analysis, the task of curriculum implementation can be said to involve two main processes. First, changing the attitudes of policy makers, administrators, teacher trainers, supervisors, teachers, parents and ultimately the learners; secondly, provide the materials and administration means to make this possible. Positive attitudes do not influence the willingness of people to implement but also influence the pupil’s willingness to learn.”

Briggs et al (2001) support the view that teachers who perceive themselves as competent inclusive educators often have more positive attitude towards inclusive education. Teachers acquired increased competence as a result of increased training in the field of inclusive education (Avramidis et. al. 2000).According to Coleman et al (1997) inadequate knowledge with regard to instructional techniques and curricular adaptations, which contributes to decreased confidence, may be factors which influence teachers’ attitude towards inclusive education.Ogolla (2011) conducted a research on factors influencing the implementation of inclusive education in public primary schools and one of the findings of the study indicated that most teachers have negative attitude towards inclusive education as they see it as a bother and those children do lower their class mean score. 
According to Agbenyega, (2006), many regular education teachers feel unprepared and fearful to work with learners with disabilities. In regular classes, they display frustration, anger and negative attitude towards inclusive education because they believe it could lead to lower learners academic standards
In addition, teachers beliefs about inclusion suggest that they do not regard students with disabilities, particularly those with sensory impairments’ as belonging in regular classes and would rather prefer them being educated in existing special schools. Teachers also believe that including students with disabilities limits the amount of work they could do thereby resulting in incompletion of the syllabuses. ( Agbenyega, 2006).

Further, the teachers expressed fear and concern, that because they do not have the required knowledge and expertise to teach students with disabilities who are included in their regular classes; it is contributing to a reduction in the academic success of their schools (Bennet&Katzenmeyer, 1997). The mainstream educators generally lacked confidence as they attempted to include students with disabilities into their classes. This may be as a result of lacking proficiency about modifying the regular education curriculum to suit students with individual learning needs (Sigafoos&Ekins, 1994).
A research done in Botswana by (Okechukwu et. al., 2012), the findings of a study indicated that most of the teachers preferred to include learners with mild disabling conditions compared with learners with severe to profound disabling conditions Bishop (1985) suggests that the process of curriculum implementation involve changing attitudes of all the parties involved.
 In a study conducted by Kiprono (2014) on challenges facing the implementation of inclusive policy in special needs education, one of the findings revealed negative attitudes of education managers towards programme implementation.Teachers are perceived to be integral to the implementation of inclusive education(Haskell, 2000). It is important to examine the attitudes of mainstream educators toward the inclusion of students with disabilities into regular settings as their perceptions may influence their behavior toward and acceptance of such students (Hammond & Ingalls, 2003).

[bookmark: _Toc377306457][bookmark: _Toc377305472][bookmark: _Toc74310454]2.8Teaching and Learning Resources and its influence on Implementation of IE
Physical resources are facilities that provide enabling environment for learners to access education with few difficulties and they include adapted pit latrines, ramps, well ventilated and spacious classrooms, secure playgrounds, adapted instructional materials etc.Education resources refer to all factors outside and within the classroom that make teaching and learning experiences more effective. According to Randiki (2002), the main objective of education was to provide learners with meaningful and productive knowledge, attitudes, skills and experiences. This could be achieved when there is effective stimulation of the learners as noted in  Kochungs Report (M O E,2003 ), that learners with special needs require more materials for their education than their non-disabled peers both at classroom and at individual level. 
The general physical and educational resources important to learners with special needs include among others, ramps, pavement, mobility frames, Braille machine, wheel chairs, adapted chairs, abacus, auditory aids, proper lighting, cassettes, large print text books, projected resources such as films, opaque projectors, overhead projectors and slides; graphic aids such as cartoons, charts, comics, diagrams, flashcards, graphs, maps, photographs, pictures and posters, display boards such as blackboards, flannel boards, magnetic boards and peg boards and models whose work is to demonstrate a process or concept to make it easier for understanding ( https://www.learning resources.com/…/..). 
However Hiuhu(2002) noted that the value of a good resource is a complete waste unless it is well used. Due to insufficient practical training, many teachers did not recognize the potential of many simple educational resources available at very low cost or how to use them to the fullest, even when they were given. Therefore this study sought to investigate institutional challenges facing implementation of inclusive education in public primary schools in BungomaCounty.

 A report by MOE (2004), indicated that the main challenges relating to access and equality in the provision of education and training of children with special needs include among others, lack of clear guidelines and support to implementation of an inclusion policy, inappropriate infrastructure, inadequate facilities, lack of equipment which made it difficult to integrate special education in regular programs and incompetence among teachers in handling children with special needs, Fuller (1986), suggested that the quality of instructional processes experienced by each pupil determines such quality. He maintained that factors associated with instructional process which include; availability of text books, teacher quality, teacher practice, classroom organization, school management and structure were indicators of quality education.

 Fuller noted that facility construction and availability are not major vehicle to quality enhancement but of critical importance is the under utilization of such facilities (Mwiria 1985) also supported the idea that students performance is affected by the quality and quantity of teaching and learning resources .He noted that schools with adequate facilities such as laboratories and textbooks stood a better chance than poorly equipped schools.

The Education for All forum Report (2000) cited the problem of inadequate specialized equipment and instructional materials in allschools such as hearing aids for the deaf,Braille materials and white cane for the visually impaired as well as wheelchairs and crutches for the physically handicapped. Lack of such important facilities hampered the effectiveness of special needs education, subsequently;Otube (2004) observed that special schools in Kenya, especially those in the rural areas had been found to be affected mostly by lack of facilities.

Teaching and learning resources refers to materials that enhance the acquisition of knowledge, skills and positive attitudes  and they include charts, maps, text books, exercise books, pens, pencils etc. they are part and parcel of the learning process and therefore they cannot be ignored or done away with.A World Bank report (1998) identifies scarcity of learning materials in the classroom as one of the most serious impediments to educational effectiveness. Lockheadet. al., (1991) observes that:

“Instructional materials are critical ingredients in learning and the intended curriculum cannot be easily implemented without them .Instructional materials provide information, organize the scope and sequence of the information presented and provide opportunities for students to use what they have learned”Oakes and Saunders (2002) states that shortage of teaching and learning materials has a negative impact on the learners especially the disabled ones with less knowledge about subject. Lack of adequate resources to meet the educational needs of the disabled learners in the regular schools cause most of the parents to have doubt as to whether the needs of their children are adequately met in these schools. Thus, most parents prefer to take their children to the special schools as compared to the inclusive schools.

The World Bank (1980) stated that availability of textbooks has been found to be the most consistently positive determinant of academic achievement. The teachers’ time in class is also used up well as writing on the chalk board is also lessened. UNESCO (1994), in the Salamanca statement and framework for action asserts that political commitment at both the national and community level is needed both to obtain additional resources and redeploy existing ones. Some of the learners who need individual learning resources have none or are being forced to share, while it is possible for ordinary learners to share textbooks, those with low vision due to the individual way of holding books cannot share them (Kochung, 2003). According to Jenkinson (1997, learners with special needs require more or at times extra material resources than their non-handicapped counterparts.Fullan (1985) argues that the development of acquisition of quality materials constitutes one major set of barriers that may militate against any innovation. This idea is corroborated by the World Bank (1984:4) which states that:
“Without some basic inputs particularly textbooks and instructional materials almost no learning can be expected to occur .Ensuring the availability of essential inputs is a pre-requisite both for quality and expansion”

The textbook is probably the most commonly used teaching and learning material. Lockheadet. al., (1991) states that teachers use textbooks to implement broad guidelines established for instruction in an intended curriculum. Textbooks are also of great value because they define both the scope and sequence of the subject matter.According to, www.gov.bc.ca/bced, 2010 learning resources are defined as information, represented and stored in a variety of media and formats that assists student learning as defined by the curricula. This include but not limited to materials in print, video and software formats as well as combinations of these formats intended for use by teachers and students.

According to Percival and Elington(1998) resources were deliberately created or set up in order to enable an individual to learn. Therefore the government’s commitment to attain Education for All by 2015 would require substantial and long term increase in the provision of teaching and learning resources.Alubisia (2015) concluded that it is apparent that schools in developing countries required more qualified teachers, more text books and materials, better classrooms and other inputs. But when education systems are limited in funding and capacity, the resources lists would be impossible to fulfill. The teacher’s guides are an important component of any curriculum. Lockheadet.al., (1991:50) content that teacher guides are also a useful teaching device. They write that:
Teachers guides that are well integrated with the textbook or other instruction student achievement particularly effective are guides that include information on what to teach and how to teach it, diagnostic tests that help teachers monitor the daily lessons accordingly suggestions on how to manage the classroom activities for classroom use. 

. Farber et. al. (1998) states that access to resources and specialists support affects teacher’s confidence and attitudes towards inclusive education.

[bookmark: _Toc377305473][bookmark: _Toc74310455]2.9 Teaching and Learning Methodsand its influence on Implementation of IE
[bookmark: _Toc377305474]Any method used in teaching and learning should aim at increasing academic achievement for all learners and involve them in active participation in the learning process while addressing their individual differences. The teaching and learning strategies employed in an inclusive setting include: Holistic approach, Group teaching, Individualized Educational Programme,differentiated instruction, thematic approach, cooperative learning, experimental teaching, creative teaching, learner controlled instruction, peer teaching, team teaching, community based instruction.

Holistic Approach; the term holistic means looking at the learner as a total human being and not just focusing on the area of special needs or academics. This approach requires that when you plan teaching and learning activities you should take into consideration the learner’s social, emotional, physical, intellectual, personality and communication aspects.The holistic approach is child-centered and focuses on the learner’s potentials as well as special needs. It considers all factors in the learner’s life as critical link to learning.
 In using holistic approach, a teacher should appreciate the learner’s strengths and use them to overcome the challenges. The strengths become the foundation on which teaching is built(Cammy, 2007).The following are some of the factors that a teacher should consider when using holistic approach: the learner’s level of development, interest, social and cultural aspects, environmental context, special needs and motivation.

[bookmark: _Toc377305475][bookmark: _Toc377302034][bookmark: _Toc377322859][bookmark: _Toc74310456]Group Teaching;classes with large numbers of learners of up to 50 and above are common in our schools and make it difficult for teachers to meet the needs of all learners. It therefore becomes necessary that for effective learning to take place, learners must be placed in groups. Small groups of between 3-6 learners can enable a teacher conduct activities that may be difficult to conduct in a whole class or to individual learners. (Cammy, 2007)

Group learning can be organized depending on age, ability, interest, sex, experiences and educational needs of learners. Learning groups may be of mixed or similar abilities. The advantages of grouping are that slow learners can learn at their own pace while in mixed ability grouping, brighter learners can help the slow learners progress. Group learning promotes social integration and acceptance, intellectual development, good teacher-learner relationship, independence, team spirit and creativity. (Cammy, 2007)

[bookmark: _Toc377305476]In grouping teaching the teacher plays the following roles: encourage group members to work together as a team, acting as a resource person in case of difficulty, giving additional explanations and guidance as need arises during the learning process, ensuring that the objectives of the learning activity are clearly understood and followed during the group learning process, ensuring adequate and proper distribution and management of learning materials, ensuring that all learners get equal opportunity to participate in their groups. Some of the types of group teaching that have been found effective include: ability grouping, special needs grouping, interest grouping and friendship grouping.(Cammy, 2007)

[bookmark: _Toc377305477]Ability Grouping; learners are divided on the basis of performance level. Groups may be by rows or given specific names of colors or animals. The disadvantage of this kind of grouping is that some learners may feel inferior or superior to others. In some cases it brings discrimination and some teachers tend to concentrate only on the higher achievers. This grouping has the advantage of having learners with similar ability work together.( Cammy, 2007)
[bookmark: _Toc377305478]Another important teaching and learning method is Special Needs Grouping which is also called diagnostic grouping. In this grouping learners with specific skill deficiency are placed in one group, for example, those having problems with spelling, word recognition, vocabulary or place value are placed together according to their area of need. Here, the focus is on the specific common need of the learners. When the need is met, the group is disbanded. This type of group is ideal in cases where learners are likely to experience various skill deficits. Interest Grouping; another type of grouping is on the basis of common interest. This works well as learners are motivated to work together in something they are interested in for example, a project in science. In this type of grouping, the learners are encouraged to work together to achieve a common goal.(Cammy, 2007)

[bookmark: _Toc377305480]Friendship Grouping; this is where learners are grouped together because they happen to be friends. It is generally believed that good friends work together very well because they understand each other and enjoy being together. Friendship also enhances the spirit of cooperation. When using this group you must supervise the learners closely to ensure that they are working at the task given and not just socializing.( Cammy, 2007)

[bookmark: _Toc377305481]Individualized Educational Programme. (I E P); An IEP is a written plan that describes what the teacher and other professionals will do to meet the special needs of the learner (Otiato 2007). The advantage of an IEP for learners with special needs is that, an IEP allows the bright learner to accelerate his/her learning and the slow learner to move at his/her own pace. This means that the needs of the bright learners and the slow learners are equally met. An IEP has the following major components: the learner’s present level of performance, long- term and short-term instructional objectives, evaluation procedure and criteria, special needs education and related services, implementation period that is, the time to start and time to end the programme and evaluation.( Cammy, 2007

The Learner’s Present Level of Performance; In deciding what to teach, a teacher has to assess the learner’s current level of performance to identify those skills the learner has strength in and those he/she does not. This can be achieved through observations, tests, or interviews. During classroom instructions the assessment maybe done through: asking learners to read  aloud to assess word recognition abilities, spelling words on a spelling list, doing maths problems, reciting the names of the letters of the alphabet, determining levels of non-academic areas such as social skills or activities of daily living.
[bookmark: _Toc377305482][bookmark: _Toc377305483] The assessment results are then used in deciding what to teach and how to teach it. LongTerm and Short Term Instructional Objectives; after collecting information on what the learner can and cannot do, a statement describing what is expected in each area of special learning needs is made. This statement is called a long-term objective. This is the overall aim of the IEP. Long term objectives give direction for an IEP. The long term objective maybe for example, by the end of the month, David should be able to solve word problems correctly. The long term objective is then broken into short term instructional objectives. ( Karugu, 2007)

[bookmark: _Toc377305484][bookmark: _Toc377305485] Evaluation Procedure and Criteria; this step describes how progress will be measured and specifies how well the student is expected to perform. Evaluation criteria must define the standards that are to be used to measure progresses or success. Progress is well evaluated after a specific instructional objective has been measured. Special Needs in Education; the IEP must be clear in listing special needs the learner maybe experiencing that call for an IEP. If the learner has specific learning difficulties, it means he/she could be experiencing problems in reading comprehension, spelling, writing and problem solving. These can be addressed by a special needs teacher in the resource room.( Karugu, 2007)

[bookmark: _Toc377305486][bookmark: _Toc377305487]Related Services; if the learner requires other related services in addition to the learning problem, this, should be specified as to who, when and where these maybe provided. Related services may include; physiotherapy, occupational therapy, speech therapy, guidance and counseling among others. Implementation;the IEP statement must give the date when the programme will start and the length of time it should take. It can be one year, a term or a month depending on the skill area and the learner’s level of ability. (Karugu, 2007)
[bookmark: _Toc377302035][bookmark: _Toc377322860][bookmark: _Toc74310457]Progress Records;after evaluation, a teacher should keep the learner’s progress records
[bookmark: _Toc377306458]
[bookmark: _Toc377305488][bookmark: _Toc74310458]2.10 RelatedStudies
Some of the scholars who have carried out a similar study include; Okechukwuet. al. (2012) conducted a research on inclusive education for learners with disabilities in Botswana primary schools and some findings indicated that most school-heads raised concerns such as inadequate training in special education-teacher ratio as barriers to successful implementation of inclusive education. Similar study is being conducted in Kenya to establish the relationship on barriers to inclusive education.Khoaeane (2012) investigated the challenges that teachers face with regard to the implementation of inclusive education in Lesotho. The research revealed that teachers are not properly trained and consequently experience serious challenges when teaching learners with special needs in an inclusive classroom. The researcher intends to establish if the case is spread to Kenya.

Mutuku (2013) researched on challenges facing implementation of inclusive education in primary schools in Machakos County. One of the objectives was to identify reasons for teacher’s negative attitude towards inclusive education. This objective according to the researcher is biased and data can only be collected through observation and not interview schedule as the respondents especially teachers may fail to co-operate in an interview that puts them at risk. The researcher has similar objective which are moderated to discourage biasness.

Nadia (2012) carried out a study on challenges facing implementation of inclusive education programme in Public primary schools in Nairobi County and one of the recommendations was that a similar study should be replicated elsewhere to get a better picture of the inclusive education in Kenya. Bungoma County being different from other Counties geographically, economically, socially the researcher has opted to conduct similar study in BungomaCounty to provide additional research and   shed some  light  on whether inclusive education is working within the  primary schools in the western region or not.

[bookmark: _Toc377305489][bookmark: _Toc74310459]2.11 Summary
Different scholars have perceived challenges facing the implementation of inclusive education in Public primary schools in different dimensions both internationally and nationally. The class size of learners in inclusive education in Public primary schools has increased since the introduction of free primary education. However, not all learners especially those with special needs have accessed or enjoyed the schooling because in an overcrowded learning environment, resources are overstretched and individual differences are not adhered to by educators. The teacher’s level of training in special needs education and how it influence inclusive education is very crucial especially when handling learners with special needs. It requires that a teacher be trained specifically to handle a certain group of learners. From the literature reviewed not many teachers have trained for special needs education yet almost each and every learner is “special” in a way.

The attitude of an individual towards a subject matter has a great impact on the outcomes. Literature has revealed that teachers attitude to inclusive education to some extent is negative forgetting that learners with special needs also possess certain talents which, when well cultivated results into useful people in the society .Many scholars have indicated that teaching and learning resources for implementation of inclusive education are inadequate and totally lacking in some instances. This may be due to vague guidelines on implementation of inclusive education and insufficient data of learners with special needs.



[bookmark: _Toc377305490][bookmark: _Toc74310460]CHAPTER THREE
[bookmark: _Toc377305491][bookmark: _Toc74310461]RESEARCH DESIGN AND METHODOLOGY
[bookmark: _Toc426978665][bookmark: _Toc377306460][bookmark: _Toc377305492][bookmark: _Toc74310462]3.0Introduction
This chapter discussed the research paradigm, research design, area of study, target population, sampling design and sample size, data collection procedures, research instruments, validity and reliability of research instruments, data presentation and analysis and ethical considerations.

[bookmark: _Toc377306461][bookmark: _Toc377305493][bookmark: _Toc74310463]3.1 Research Paradigm
A paradigm is a set of beliefs or assumptions that guide researchers when conducting a study. Quantitative paradigm is used when the researcher want to obtain a large body of data or perform statistical analysis in order to produce results that can be generalized to the target population. 
Qualitative paradigm is a systematic collection, analysis and interpretation of data in order to provide descriptions and accounts of social events and objects of research in their natural settings(Kothari, 2003).
[bookmark: _Toc377306462][bookmark: _Toc377305494]Mixed method paradigm is a combination of quantitative and qualitative research paradigms (Kothari, 2003). The choice of paradigm is a function of the research objectives formulated. Quantitative method was used in this study.
[bookmark: _Toc74310464]3.2 Research Design
Research design according to Kothari (2011) is an arrangement of circumstances for compilation and investigation of data in a way that aspires to merge significance to the research aim with market in practice.Research designs include exploratory, descriptive and experimental designs.Selection of a particular research design is guided by a number of factors: cost, sample size, population, nature of investigation and purpose amongothers. Descriptive survey according to Orodho (2009) is a method of collecting data by interviewing or administering a questionnaire to a sample of individuals. Subsequently the design gathers data at a particular point in time with the intention of describing the nature of the existing conditions, identify the standards against which existing conditions can be compared and determining the relationship that exists between specific events.

Descriptive design has an advantage in the identification of attributes of a large population from a small group of individuals (Mugenda and Mugenda, 1999). Descriptive design is used to obtain data from a sample or members of a large population to which the findings of the data can be generalized.For example: A research may use survey design to establish the perception of regular school teachers toward inclusion of learners with disabilities in their schools.

[bookmark: _Toc377305495]Survey design was adopted for this study because of the large sample frame. According to Franken and Wallen (2000), surveys are most widely used techniques in education and behavioral sciences for data collection. Surveys are justifiable considering issues of economy, rapid data collection and ability to understand from part of it (Oso and Onen, 2005). Further, survey studies have more reliable and less bias.

[bookmark: _Toc74310465]3.3 Area of Study
The study was conducted in Bungoma East sub-county situated within Bungoma County. Bungoma East borders Kakamega North to the South West, Lugari to the South and Bungoma West to the East. The sub-county is fertile and wet. Inhabitants of Bungoma East are largely sugarcane and maize farmers. Population density could be described as high, selection of Bungoma East Sub-county as a study area was due to many children in public primary schools perform poorly as compared to their counter parts in private schools, reason not well know.
In addition,there is very little research studies in this area inBungoma East Sub-County. Several representative schools were selected from Bungoma County to represent other parts of the country which shares similar curriculum.
[bookmark: _Toc377306463][bookmark: _Toc377305496][bookmark: _Toc74310466]3.4 Target Population
Allison, Hilton, O'Sullivan, Owen, &Rothwell, (2016) describe target population as collection of persons taken from the broad people who share a common feature, like age and gender. Target population also refers to all the members of a real set of people, events or objects to which the researcher wishes to generalize the results of the study (Orodho 2009).
The study targeted head teachers and teachers inBungoma East sub-county because they are the key implementers of the curriculum. According to the Ministry of Education Bungoma East Sub-county, there are eighty five public primary schools. The Sub-County is divided into 5 zones that is, Webuye, Ndivisi, Bokoli, Milo, and Lugusi zone. 
[bookmark: _Toc377306464][bookmark: _Toc377305497][bookmark: _Toc74310467]3.5Sample Size and Sampling Technique
Creswell and Creswell (2017) define a sample a section of the target population that has been procedurally chosen to represent it.A sample design is an exact procedure for attaining a sample from a known population (Bell, 2014). Sampling technique is a process of selecting a small number of cases from a population in such a way that the cases are representative of the large group from which they were selected.According to Cosby,(1989) a sampling technique is important when carrying out survey research because the intention is to describe what a population is like by using data from a relatively small sample of that population.Mugenda and Mugenda (1999) stated that a good sample should be nearby representative to provide the characteristics of the whole population. 

The researcher used stratified and simple random sampling techniques to select 25 schools from the sub-county, 5 schools from each zone i.eWebuye Zone 19 schools, Ndivisi Zone 17 schools, Bokoli Zone 16 schools, MiloZone 18 schools and Lugusi Zone15 schools. Purposivesampling was used to select 25 Head teachers while   Simple random sampling was used to select 100 teachersthat participated in the study.A sample size is a smaller group obtained from the target population. It is from this smaller group that the researcher gathers information about the problem being studied. 
Sample sizedetermines the precision with which population parameters are estimated and hence the accuracy of the inference made from the sample data to the population. According to Kerlinger (1986) 10% to 30% is a fair representative sample from which findings can be drawn about a given population. Therefore, 30% of the schools in each zone were selected through simple random sampling. The respondents included the head teacher and fourteachersper selected schools. The researcher purposively chose the head teachers because they had the required information with respect to the objectives of the study.
[bookmark: _Toc377302046]

[bookmark: _Toc377322871][bookmark: _Toc74310468]Table 3.1: Sample Size of Respondents
	Units
	Population
	Sample size %
	Sampling technique

	Schools
	25
	17
	Stratified Sampling

	 Head Teachers  
	25
	17
	Purposive Sampling

	Teachers
	100
	66
	Simple Random Sampling

	Total
	150
	
	


[bookmark: _Toc377306465]
[bookmark: _Toc377305498][bookmark: _Toc74310469]3.6 Data Collection Procedures
A letter of introduction from MoiUniversity was obtained to aid in getting a research permit from the National Commission for Science, Technology and Innovation (NACOSTI) to conduct the research. After the issuance of the permit by NACOSTI the researcher reported to the Bungoma East Sub County then proceeded to the County Director of Education (CDE). The researcher was given an introduction letter by CDE which was presented to the head teachers of the target schools. 
The target head teachers introduced the researcher to the teachers who assisted in the data collection. Respondents were then advised not to write their names or contacts in the questionnaires for confidentiality purposes. The respondents were requested to fill the questionnaire and hand them back on the same day. This ensured a high return rate as opposed to when the respondents are left with the questionnaires (Borgatti, Everett & Johnson, 2018).The researcher conducted face to face interview with Head teachers and observed one classroom lesson to ascertain teaching methods, resources available, teacher attitude and way of handling a class in session.

[bookmark: _Toc377306466][bookmark: _Toc377305499][bookmark: _Toc74310470]3.7Research Instruments
These are tools that the researcher used to collect data in line with the research objectives. The following tools were considered suitable for the collection of data for all the objectives: questionnaires,interviewschedule and observation checklist.
[bookmark: _Toc377305500][bookmark: _Toc74310471]3.7.1Questionnaire for Teachers
This is an instrument that is used to gather data from a population or a sample. It consists of a series of questions dealing with a specific identifiable problem by the researcher. These are sent or given to individuals or group of individuals with the objective of obtaining data with regard to some problems under investigation (Karugu, 2007).A questionnaire is a group of inquiries submitted to a cluster of persons being surveyed (Moser &Kalton, 2017) Nemoto and Beglar (2014) points that the questionnaires were also preferred due to their ability to reduce interviewer bias significantly.
The questionnaires included open ended and closed ended questions. Open ended questions allowed the respondent freedom to express his or her ideas fully and thus enabled the researcher obtain detailed data.Closed ended questions limited the respondent’s freedom of expression by providing alternative answers to the question thus discouraging exaggeration and allowing the researcher collect true data.Advantages of questionnaires include the following:Respondents have the freedom to say what they want because they do not have to reveal their identities. Data can be generated from a large sample within a short time. However,respondents may take long to fill in the questionnaires and some may fail totally to return them (Karugu 2007). Questionnaire is on Appendix B.
[bookmark: _Toc377306468]
[bookmark: _Toc377305501][bookmark: _Toc74310472]3.7.2Interview Schedule for Head teachers
Interview is a process of communication or interaction in which the subject or interviewees gives the needed information. Usually it involves face to face interaction or conversation between the researcher and the respondents (Karugu, 2007). The researcher formulated guide questions to be used during the interview with the school head teachers. This method of data collection was used to collect data for all objectives. The interview assisted the researcher get first hand information and clarified necessary questions, in collecting data.
Interview Schedule is on Appendix C

[bookmark: _Toc377306469][bookmark: _Toc377305502][bookmark: _Toc74310473]3.7.3Observation Checklist
A checklist is a simple device consisting of a prepared list of items which are thought to be relevant to the attention of the researcher to record the data quickly and systematically (Karugu, 2007).This method of data collection was used to collect data for all objectives. Observation enablesthe researcher to get authentic information. It also saves on time However; observation is limited in case of clarification on certain issues. Subject under observation may pretend especially when they discover they are being observed etc.
Observation Checklist is on Appendix D
[bookmark: _Toc377306470][bookmark: _Toc377305504]
[bookmark: _Toc74310474]3.8Validity and Reliability of Research Instruments
Validity is the accuracy and meaningfulness of inferences which are based on the research, results. Reliability on the other hand is a measure of the degree to which a research instrument yields consistent results or data after repeated trials.

[bookmark: _Toc377306471][bookmark: _Toc377305505][bookmark: _Toc74310475]3.8.1 Validity of the Research Instruments
Validity refers to the level to which dissimilarities established with a measuring instrument reflects factual disparities amongst those being tested (Kothari, 2008). To ascertain the validity of the research instruments the researcher used content validity. Content validity was determined by developing the instruments basing on the study objectives. The phrasing of the items in the instruments was customized suitably, since the researcher has no control over variables on the foundation on the comments from the specialists. 
The researcher’s supervisors assisted in making sure that the instruments are in relation to the set objectives and content area under study.  The supervisor’s proposals and explanations were used as a foundation to adjust the research items and to make them adaptable to the study. Suggestions put forward by the thesissupervisors and classmates helped the researcher to improve the quality of questions in questionnaire and interview schedule.

[bookmark: _Toc377306472][bookmark: _Toc377305506][bookmark: _Toc74310476]3.8.2 Reliability of the Research Instruments
Reliability is a gauge of the extent to which a study instrument gives out dependable outcomes after frequent tests (Orodho, 2009). The researcher conducted piloting of the research instruments in the neighboring Bungoma North Sub-county to ensure reliability of the research instruments.The purpose of piloting instruments of data collection was to ensure that the items detect the kind of responses the researcher intends to get. Piloting was also done to provide the researcher with the opportunity to get firsthand experience about the nature of the research study. Thus, it serves to prepare the researcher to gain experience so as to anticipate any problem and be able to tackle it appropriately (Mugenda and Mugenda 1999).

Piloting in a different sub-county was done mainly to strengthen research tools and also avoid leakage done on teachers of same class because has same characteristics to get reliable data. The researcher used purposive sampling to sample four public primary schools in Bungoma North Sub-county. Purposive sampling was used to get data from the head teachers of the four selected schools. Questionnaires were randomly administered to four teachersand interview to head teachers, one lesson was observed. The researcher employedtest re-tests method to determine the reliability of research instruments. Test re-test reliability is a statistical technique used to estimate components of measurement error by repeating the process on the same subjects, under similar conditions. Test re-tests method helped to establish whether there is repetition of questions, understanding of vocabularies, language use etc. Reliability coefficient of 0.72 was adopted on the research instruments (Kumar, 2011).
[bookmark: _Toc377306473]
[bookmark: _Toc377305507][bookmark: _Toc74310477]3.9Data Analysis andPresentation
. Data was coded for each questionnaire onto a spreadsheet. The study utilized Statistical Package for Social Science (SPSS) to analyze data for this study. Qualitative data was analyzed using thematic method while quantitative data was analyzed using descriptive statistics method. 
Data was presented inform of pie-charts, bar graphs, frequencies, percentages and tables especially the numerical data, thus this study employed descriptive statistics technique of data presentation.

[bookmark: _Toc377305508][bookmark: _Toc74310478]3.10 Ethical Considerations
This study borrowed heavily on Terrel (2012) ethical considerations while carrying out mixed methods research. Such included: voluntary participation of the participants (Gajjar, 2013). Participants understood that they have the permission a duplicate of the outcomes. Participants also understood the possible significance of the research and that their confidentiality was upheld. Researchers must recognize the impact of their existence at research areas and make sure that these areas are left uninterrupted at the conclusion of the research (Roberts, 2015).
 Anonymity was upheld throughout data analysis and data kept for a reasonable period of time. Kahn, Mastroianni, &Sugarman, 2018) stressed that during research, study information should remain anonymous throughout the research period. No harm should be done to others as a result of the research. Ethical issues such as respondent confidentiality, honesty and informed consent were taken into consideration. The rights of respondents and all those who participated in the study were taken into consideration. The privacy of the respondents was assured through assurance to them of non-disclosure of their identities and vigilance on the part of the researcher to ensure that none of them write their names or disclose their identities in the research instrument that were used (Perera&Emmerich, 2018).
The researcher ensured that the information obtained from the respondent particularly on personal matters was confidential and protected from unauthorized individuals. Anonymity is the ensuring that the respondents name is not disclosed. The researcher informed the respondents not to indicate their names on the questionnaires. Voluntary consent is the willingness of the respondents to participate in the study. All the participants were   given the right to choose to participate or not to participate in the study.

[bookmark: _Toc74310479]3.11 Summary
In this chapter, a detailed description of the research paradigm was presented. The research design, area of study, target population, sampling, data collection methods, data analysis and ethical considerations are addressed.The research instruments discussed in this study enabled the researcher to collect data from the field and presented it as illustrated above.


[bookmark: _Toc74310480]CHAPTER FOUR
[bookmark: _Toc74310481]DATAPRESENTATIONS, ANALYSIS, INTERPRETATION AND DISCUSSIONS
[bookmark: _Toc74310482]4.0 Introduction
This chapter presents the results and a discussion of the study findings the study sought to investigate the institutional influence on the implementation of inclusive education in public primary schools within Bungoma East Sub- County, Kenya. The study sample comprised of 66 teachers and 17 head teachers. The findings are presented in line with the objectives of the study which were;  to establish the level of training of teachers in special needs education and how it influence implementation of inclusive education, to establish the perceptions of teachers towards implementation of inclusive education, to determine the availability and adequacy of teaching and learning  resources and how they influence implementation of inclusive education and finally to find out the teaching and learning methods used and how they influence implementation of inclusive education in public primary schools in Bungoma East Sub-County.
In this Chapter, data is presented in form of pie charts, bar graphs and tables.

[bookmark: _Toc74310483]4.1 Response Rate
The researcher targeted 66 public primary school teachers and 17 head teachers for the study. A total of 62 questionnaires (93.9%) were returned from teachers and the 11 head teachers responded, representing( 64.7%) return rate. 

[bookmark: _Toc486066902][bookmark: _Toc74310484]4.2 Demographic Characteristics of the Respondents
This section illustrates demographic characteristics of the respondents, which included gender, age, teaching experience, teaching subjects and academic qualifications of the teachers. The study population comprised of teachers and head teachers in public primary schools in Bungoma East Sub-County, Kenya. The sample size was 66 teachers and 17 head teachers. This enabled the researcher understand the uniqueness and the composition of the study participants for the interpretation of the findings.
[bookmark: _Toc486066903]
[bookmark: _Toc74310485]4.2.1 Gender of Respondents
The study aimed at establishing the distribution of male and female in the institution. The study findings indicated that there were more female to male teachers. Table 4.1 presents gender of the respondent teachers. Responses in Figure 4.1 indicate that majority (51) 82.3%  of the teacher’s respondents were female while (11) 17.7%  of the respondents were male. This implies that majority of the respondents were female teachers. This indicates that there was a slight disparity in the gender of the respondents, in favor of females. This information reveals that both genders had no adequate gender representation among the teachers. 
[bookmark: _Toc377322889][bookmark: _Toc486066905]

[bookmark: _Toc74310486]Figure 4.1 Gender of the Respondents



[bookmark: _Toc74310487]4.2.2 Age of the Respondents
The respondents were requested to indicate their age. Figure 4.2 illustrates the distribution of the respondent by age. Result shows that majority of the teachers 51(82.2%) were between the ages 30-39 years, 5(8.1%) had 50 and above years,4(6.5%) had40-49 years while2 (3.2%)had 20-29 years. 

[bookmark: _Toc74310488]Figure 4.2 Age of the Respondents

[bookmark: _Toc74310489]4.2.3 Teaching Experience
The researcher sought to establish the level of teaching experience of respondents in the institution. Majority of the respondents 43(69.4%) had a teaching experience of between 0-5 years, 10(16.1%) 16 and above years, 5(8.1%)had 11-15 years with and finally 4( 6.5% ) with 6-10 years of teaching. Majority of the class teachers have a teaching experience of between 0-5years, a clear indication that most teachers are mature which make them conversant with inclusive education. This information reveals that the majority of teachers who took part in this study had acquired some professional experience in the teaching profession. Increased tenure in an organization is positively related to effectiveness, and performance (Mahoney, 1988). Therefore the teachers who had teaching experience are at a better position to handle the issues of inclusion.


[bookmark: _Toc377322892][bookmark: _Toc74310490]Figure 4.3 Teaching Experience of the Respondents

[bookmark: _Toc74310491]4.2.4. Academic Qualification
Teacher qualification is another important resource critical to the success of inclusive education. The researcher sought to establish the academic qualification of respondents in the institution. The researcher focused on academic qualification of the respondents since the level of education plays a major role in determining teachers understanding of institutional influences on the implementation of inclusive education in public primary schools. From the findings results clearly states that most of respondents 49(79.0%) , certificate level of education with different specialties, 9(14.6% ) A-level 3(4.8%) diploma level while only 1( 1.6%) had bachelor’s degree. This implies that the majority of the respondents were at the certificate level. Effective implementation of inclusive education requires qualified head teachers and teachers, this could assist them to successfully implement inclusive education policy enabling pupils with special needs learn best in typical settings with the peers despite their diversified abilities. 

[bookmark: _Toc377322894][bookmark: _Toc74310492]Figure 4.4: Academic Qualification

[bookmark: _Toc74310493]4.3. Level of Teacher Training in Special Needs Education and Implementation of Inclusive Education
The first objective was to establish the level of training of teachers in special needs education and how it influence implementation of inclusive education in public primary schools in Bungoma East Sub- County, Kenya. To put insight on to the objective, the researcher asked the respondents to state their level of training in special needs education so as to establish its influence on implementation of inclusive education. Results regarding this information were presented in Table 4.1.
[bookmark: _Toc377322896][bookmark: _Toc74310494]Table 4.1 Level of Teacher Training in Special Needs Education and Implementation of Inclusive Education
	Level of teacher training
	Strongly Agree
	Agree
	Undecided
	Disagree
	Strongly Disagree

	
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%

	I understand and use individualized instructional method
	0
	0
	46
	74.2
	1
	1.6
	14
	22.6
	1
	1.6

	I can effectively identify learners with behavioral disorders and assist
	0
	0
	48
	77.4
	1
	1.6
	10
	16.1
	3
	4.8

	I understand and use sign language in teaching
	0
	0
	0
	0
	1
	1.6
	52
	83.9
	9
	14.5

	I am able to debraille the content written in braille
	0
	0
	1
	1.6
	1
	1.6
	47
	75.8
	13
	21.0

	I can orient a learner with visual impairment in the school environment
	0
	0
	0
	0
	0
	0
	56
	90.3
	6
	9.7

	I can effectively use an abacus to teach arithmetic
	0
	0
	2
	3.2
	3
	4.8
	53
	85.5
	4
	6.5

	I can make a jig saw puzzle and use it in teaching
	0
	0
	4
	6.5
	5
	8.1
	52
	83.9
	1
	1.6

	I can effectively give an assignment on sign language and mark correctly
	0
	0
	0
	0
	2
	3.2
	55
	88.7
	5
	8.1

	I understand how learners with mild intellectual challenges behave
	0
	0
	10
	16.1
	4
	6.5
	48
	77.4
	0
	0

	I can effectively give extra work to quick learners
	1
	1.6
	60
	96.8
	0
	0
	1
	1.6
	0
	0

	I can guide an amputee child in writing
	0
	0
	1
	1.6
	0
	0
	50
	80.6
	11
	17.7

	I am able to guide and counsel learners in difficult circumstances for example orphans
	3
	4.8
	55
	88.7
	3
	4.8
	1
	1.6
	0
	0



Responses on the level of teacher training in special needs education and implementation of inclusive education results on the responses from the teachers understand individualized instructional method indicate that most of them 46(74.2%)of the respondents agreed that they understand and use individualized instructional method, 15(24.2%) disagreed while1 (1.6%) were undecided that they understand and use individualized instructional method. Results on if teachers can effectively identify learners with behavioral disorders and assist findings on behavioral disorders48(77.4%) of the respondents agreed that they can effectively identify learners with behavioral disorders and assist, 13(20.9%) disagreed, 1(1.6%) were undecided while to that. Looking at the statement that the teachers understand and use sign language in teaching 61(98.4%) disagreed while 1 (1.6%) were undecided that understanding and using sign language in teaching. Findings on if the teachers are able to debraille the content written in Braille 60(96.8%) disagreed, 1(1.6%) of the respondents agreed while 1(1.6%) were undecided that they are able to debraille the content written in braille.  Teachers were asked to how they agree or disagree with how they orient a learner with visual impairment in the school environment showing that all the respondents 62(100%) disagreed to that. On level of teacher training in special needs education and its influence on implementation of inclusive education the issue of extra work was looked at majority 61(98.4%)  of the respondents agreed that they can effectively give extra work to quick learners while 1(1.6%) disagreed to that. 

Teachers effectively using an abacus to teach arithmetic 57(92%) disagreed, 3(4.8%) were undecided while 2(3.2%) of the respondents agreed that they can effectively use an abacus to teach arithmetic.Result also shows that majority of the teachers 53(85.5%) disagreed that they can make a jig saw puzzle and use it in teaching,4(6.5%) of the respondents agreed 5(8.1%) were undecided that they can make a jig saw puzzle and use it in teaching. 
Results on how teachers can effectively give an assignment on sign language and mark correctly 60(96.8%) disagreed to that while 2(3.2%) were undecided that they can effectively give an assignment on sign language and mark correctly. Responses on if teachers understand how learners with mild intellectual challenges behave 48(77.4%) disagreed to that, 10(16.1%) of the respondents agreed while 4(6.5%) were undecided that they can understand how learners with mild intellectual challenges behave. On level of teacher training in special needs education and its influence on implementation of inclusive education the issue of extra work was looked at majority 61(98.4%) of the respondents agreed that they can effectively give extra work to quick learners while 1(1.6%) disagreed to that. Responses also show that majority 61(98.3%) of the respondents disagreed that they can guide an amputee child in writing, 1(1.6%) of the respondents agreed. With regards to guiding and counseling learners in difficult circumstances 58(93.5%) of the respondents agreed, 3(4.8%) were undecided while 1(1.6%) disagreed while they are able to guide and counsel learners in difficult circumstances for example orphans. 
[bookmark: _Toc74310495]4.4. The Perceptions of Teachers towards Implementation of Inclusive Education
The second objective was to establish the perceptions of teachers towards implementation of inclusive education in public primary schools in Bungoma East Sub-County. Kenya. The study sought to establish the teachers’ perception towards implementation of inclusive education. The  responses were measured on a five point Likert scale where respondents were required to answer either; strongly agree (SA), agree (A), Undecided (UD) Disagree (D) or Strongly Disagree (SD). The responses of teachers are shown on a 5 point likert scale on the Table 4.2.
[bookmark: _Toc377322898][bookmark: _Toc74310496]Table 4.2 Teachers Perception towards Implementation of Inclusive Education
	Teachers Perception
	Strongly Agree
	Agree
	Undecided
	Disagree
	Strongly Disagree

	
	F
	%
	F
	%
	F
	%
	F
	%
	F
	%

	I clearly understand the objectives of inclusive education
	0
	0
	47
	75.8
	4
	6.5
	10
	16.1
	1
	1.6

	The content in the syllabus for teaching is not suitable for implementation of inclusive education
	5
	8.1
	55
	88.7
	1
	1.6
	1
	1.6
	0
	0

	Teaching methods used in regular schools promote implementation of inclusive education
	0
	0
	5
	8.1
	1
	1.6
	55
	88.7
	1
	1.6

	The school has adequate physical resources for implementation of inclusive education
	0
	0
	0
	0
	1
	1.6
	58
	93.5
	3
	4.8

	The learning activities in regular schools enhance implementation of inclusive education
	1
	1.6
	1
	1.6
	4
	6.5
	50
	80.6
	6
	9.7

	Evaluation in regular schools do assist in the promotion of inclusive education
	0
	0
	5
	8.1
	3
	4.8
	54
	87.1
	0
	0

	Learners with special needs are difficult to handle in a regular class
	4
	6.5
	56
	90.3
	1
	1.6
	0
	0
	1
	1.6

	Mainstreaming of learners with special needs in regular school makes work difficult
	2
	3.2
	58
	93.5
	1
	1.6
	1
	1.6
	0
	0



Teacher’s perception towards implementation of inclusive education from the findings it shows that most of the teachers 47(75.8%) agreed that they clearly understand the objectives of inclusive education, 4(6.5%) were undecided while 11(17.7%) disagreed. It can be observed from the results recorded in Table 4.7 that most of the teachers 60(96.8%) agreed that the content in the syllabus for teaching is not suitable for implementation of inclusive education, followed by 1(1.6%) who were undecided and lastly 1(1.6%) who disagreed

Looking at teachers perception on teaching methods used in regular schools promote implementation of inclusive education 5(8.1%) agreed to that, 1(1.6%) were undecided and 56(90.3%) disagreed that teaching methods used in regular schools promote implementation of inclusive education. Teacher’s perception regarding if the school has adequate physical resources for implementation of inclusive education shows majority of them 61(98.3%) disagreed while 1(1.6%) of the respondents were undecided. 
Basing on the responses regarding the learning activities in regular schools enhance implementation of inclusive education most of the teachers 60(96.8%) agreed, 1(1.6%) were undecided and 1(1.6%) disagreed that learners with special needs are difficult to handle in a regular class. On teachers perceptions on evaluation in regular schools do assist in the promotion of inclusive education 54(87.1%) disagreed, 5(8.1%) agreed while 3(8%) were undecided that regular schools do assist in the promotion of inclusive education. Lastly of the statement that mainstreaming of learners with special needs in regular school makes work difficult majority 60(96.7%) agreed, 1(1.6%) were undecided while only 1(1.6%) disagreed that teachers that mainstreaming of learners with special needs in regular school makes work difficult. Finding on if learners with special needs are difficult to handle in a regular class majority 56(90.3%) disagreed, 2(3.2%) of the respondents agreed that learning activities in regular schools enhance implementation of inclusive education, 4(6.5%) were undecided. 

[bookmark: _Toc74310497]4.5. Availability and Adequacy of Teaching and Learning Resources and their Influence on Implementation of Inclusive Education
The third objective sought to determine the availability and adequacy of teaching and learning resources and how they influence implementation of inclusive education in public primary schools in Bungoma East Sub-County. The study sought to establish from the teachers, if the schools were well equipped with teaching and learning resources such as teaching aids, large print text books for low vision, magnifying lenses, braille writer, hearing aids, ramps among other learning resources. The responses were collected from the questionnaires from the teachers. This section therefore collected information on the variety of resources available and for teaching. Information was collected from the teachers, analyzed and presented in the Table 4.3.
[bookmark: _Toc377322900]

[bookmark: _Toc74310498]Table 4.3 Availability and Adequacy of Teaching and Learning Resources
	Resources
	Available and adequate
	Available but inadequate
	Not 
Available

	
	F
	%
	F
	%
	F
	%

	Large print text books
	1
	1.6
	45
	72.6
	15
	24.2

	Braille machine
	0
	0
	0
	0
	62
	100.0

	Hearing aids
	0
	0
	0
	0
	62
	100.0

	Sign language interpreters
	0
	0
	1
	1.6
	61
	98.4

	Ramps
	0
	0
	15
	24.2
	47
	75.8

	Adapted chairs
	0
	0
	2
	3.2
	60
	96.8

	Charts and maps
	1
	1.6
	55
	88.7
	6
	9.7

	Models and specimens
	1
	1.6
	10
	16.1
	51
	82.3

	Braille papers
	0
	0
	1
	1.6
	61
	98.4

	Acoustic rooms
	0
	0
	0
	0
	62
	100.0

	Mobility frames
	1
	1.6
	0
	0
	61
	98.4

	Drawing instruments
	0
	0
	9
	14.5
	53
	85.5

	Safe playgrounds
	3
	4.8
	59
	95.2
	0
	0



From the above findings most of the teachers 45(72.6%) said large print text books were available but inadequate, 15(24.2%) were not available 1(1.6%) of large print text books were available and adequate. 
On adequacy and availability of braille machine as teaching and learning resources all the respondents 62(100%) said that braille machine were not available in public primary schools in Bungoma East Sub-County
On the issue of adequacy and availability of hearing aids all of the teachers 62(100%) were not available. Finding out the adequacy of adapted chairs results showed that 60(96.8%) said the adapted chairs were not available while 2(3.2%) said there were available but inadequate. Majority of the teachers 61(98.4%) said sign language interpreters were not available in schools, 1(1.6%) were available but inadequate. Teacher’s response on availability and adequacy of ramps in schools 47(75.8%) were not available while 15(24.2%) were available but inadequate 

Responses of the availability and adequacy of teaching and learning resources charts and maps was also looked at with majority of the teachers 60(96.8%) said they were not available while only 2(3.2%) said charts and maps were available and but not adequate. The study revealed that results on the availability and adequacy of models and specimens showed that majority of the teachers 51(82.3%) said they were not available 10(16.1%) said they were available but inadequate while 1(1.6%) said it was available and adequate
On the availability and adequacy of braille papers61(98.4%) said they were not available while 1(1.6%) said it was available and adequate. On the availability and adequacy of acoustic rooms all the respondents 62(100.0%) said acoustic rooms were not available. The findings indicate that all schools did not have acoustic rooms. On the availability and adequacy of mobility frames61(98.4%) said they were not available 1(1.6%) said they were available and adequate. On the availability and adequacy of drawing instruments53(85.5%) said they were not available while 9(14.5%) were of the opinion that drawing instruments were available but inadequate. According to the results on the availability and adequacy of safe playgrounds59(95.2%) said they were available but inadequate 3(4.8%) said it was available and adequate

[bookmark: _Toc74310499]4.6 Teaching and Learning Methods and Implementation of Inclusive Education
On the last objective which was sought to determine the teaching and learning methods and their influence on implementation of inclusive education in public primary schools in Bungoma East Sub-County. The researcher asked the respondents  on how conversant they were with the teaching and learning methods that are used in teaching and their influence on implementation of inclusive education. The responses were collected from the questionnaires from the teachers and presented in the Table 4.4.
[bookmark: _Toc377322902][bookmark: _Toc74310500]Table 4.4: Teaching and Learning Methods and Implementation of Inclusive Education
	Teaching method
	Very conversant
	Conversant
	Not conversant

	
	F
	%
	F
	%
	F
	%

	Individualized instruction
	0
	0
	7
	11.3
	55
	88.7

	Differentiated instruction
	0
	0
	0
	0
	62
	100.0

	Thematic approach
	0
	0
	8
	12.9
	54
	87.1

	Cooperative learning
	0
	0
	6
	9.7
	56
	90.3

	Experimental teaching
	3
	4.8
	57
	91.9
	2
	3.2

	Creative teaching
	1
	1.6
	14
	22.6
	47
	75.8

	Learner controlled instruction
	0
	0
	6
	9.7
	56
	90.3

	Peer teaching
	3
	4.8
	59
	95.2
	0
	0

	Team teaching
	5
	8.1
	52
	83.9
	5
	8.1

	Community based instruction
	0
	0
	1
	1.6
	61
	98.4



From the above findings majority of the teachers 55(88.7%) were not conversant with individualized instruction while 7(11.3%) were conversant individualized instruction as a teaching and learning method in inclusive education. Findings on differentiated instruction as a teaching and learning method in inclusive education results clearly stated that all the respondents 62(100%) were not conversant with differentiated instruction as a teaching and learning method in inclusive education. On thematic approach as a teaching and learning method 54(87.1%) were not conversant, 8(12.9%) were conversant with thematic approach. Cooperative learning was also looked at as a teaching and learning method in inclusive education with 56(90.3%) saying that they were not conversant while 6(9.7%) were conversant with cooperative learning. Results on experimental teaching 57(91.9%) were conversant, 3(4.8%) of the respondents were very conversant and 2(3.2%) were not conversant with experimental teaching as a teaching and learning method in inclusive education. Most of the respondents 47(75.8%) also indicated that were not conversant with creative teaching, 1(1.6%) of the respondents were very conversant with creative teaching, 14(22.6%) were conversant with creative teaching as a teaching and learning method in inclusive education in Bungoma East Sub County.

Finding also stated that most of the teachers 56(90.3%) were not conversant with learner controlled instruction and 6(9.7%) were conversant with learner controlled instruction as a teaching and learning method in inclusive education in Bungoma East Sub County.Peer teaching results indicate that 59(95.2%) of the teachers were conversant with peer teaching instruction method, 3(4.8%) of the respondents were very conversant with peer teaching
Looking at team teaching 5(8.1%) of the respondents were very conversant with team teaching, 52(83.9%) were conversant and 5(8.1%) were not conversant with team teaching as a teaching and learning method in inclusive education in Bungoma East Sub County. Finally on rating how teachers were conversant with community based instruction, majority 61(98.4%) were not conversant while 1(1.6%) were conversant with community based instruction as a teaching and learning method in inclusive education in Bungoma East Sub County.


4.7 DISCUSSION
4.7.1 Level of Teacher Training in Special Needs Education.
From the findings, most of the teachers do not have the knowledge and skills of using an abacus to teach arithmetic in class.Effective implementation and use of Abacus as teaching aid in primary schools helps in the development of learners' perceptual motor and sensor motor skills. The results indicated that more than half of the schools did not have the knowledge and use of Abacus. The findings also showed that teachers did not use abacus to teach arithmetic in the schools hence they hinder effective and efficient implementation of inclusive learning.
The Jigsaw learning method makes learning interesting and there is high interaction of the students. Involving students actively in learning, which is an important aspect in Jigsaw learning, encourages students‟ responsibility in learning (Baird & White, 1984). This is necessary in order for them to develop a variety of problem solving techniques and to transform what they have learnt for better use.
The findings reveal that sign language, braille and orienting a learner with visual impairment in the school environment are not popular with teachers as compared to individualized instructional method and guidance and counseling. Teachers therefore need to be encouraged to train in these areas as they are equally important for inclusion.  Results from the interview schedules indicated that the head teachers said that there were no seminars, nor training or in-service courses. This negatively affected inclusive education

The study findings conquer with Okechukwuet. al. (2012) who conducted a research on inclusive education for learners with disabilities in Botswana primary schools and findings indicated that most school-heads raised concerns such as inadequate training in special education-teacher ratio as barriers to successful implementation of inclusive education. Similar study has been conducted in Kenya to establish the relationship on barriers to inclusive education. Khoaeane (2012) investigated the challenges that teachers face with regard to the implementation of inclusive education in Lesotho. The research revealed that teachers are not properly trained and consequently experience serious challenges when teaching learners with special needs in an inclusive classroom for instance on handling learners with emotional and behavioral difficulties.

The findings also agreed with Perratonet. al., (2002) who stated that in-service training improves teacher’s general education background and provides knowledge and skills linked to the ever changing needs of a dynamic society. Oriedo (2000) also asserted that the needs of children with disabilities could not be met if most of the teachers did not have at least basic training in special needs education. This study therefore tried to establish institutional challenges facing the implementation of inclusive education in public primary schools.
The minimum requirement for primary school teachers is P1 certificate. However, today that is not the case since many primary school teachers have gone for higher learning and some schools have employed untrained teachers to overcome the burden of large classes and shortage of teachers.  Training in the field of special education appears to enhance understanding and improve attitudes regarding inclusion (Briggs, et. al., 2001).

Angrist&Lavy (2001) observe that lack of adequate and proper training received by teachers lead to a reduction in their pupil’s scores. Ainscow (1999), states that appropriate qualifications lead to a greater sense of confidence and empowerment and an increased willingness to experiment with alternative responses to problems experienced in the classroom. Nadia (2012), in his study one of the research findings revealed that the teachers who are present in inclusive classrooms lack the required training and qualifications to handle students with learning disabilities.

4.7.2 Teachers Perception towards Inclusive Education.
 Though attempts have been made by Kenya Institute of Curriculum Development (KICD) to come up with inclusive curriculum, much is yet to be realized. This strongly implies that the needs of learners with special needs are not adequately catered for. This may explain why the retention of learners with special needs is low in public primary schools. This may be attributed to their failure to attain the required marks therefore teachers who teach them believe they drag their lessons and pull down the mean score of their classes.
The absence of physical facilities had a negative influence in the implementation of inclusion in primary schools, as these facilities are crucial for the learners with special needs to stay in mainstream schools.
On the head teachers perception towards the implementation of inclusive education in their school majority of them said that they perceived it as being difficult to embrace. This shows that the head teachers had negative perception towards inclusive education. The success of an inclusion will depend on the perceptions teachers hold. Cade and Baker-Krozynski (2002) established that negative teachers’ perceptions impeded effective inclusion of learners with disabilities in public primary schools in China. 

The findings is also in line with Ogolla (2011) who conducted a research on factors influencing the implementation of inclusive education in public primary schools and one of the findings of the study indicated that most teachers have negative attitude towards inclusive education as they see it as a bother and those children do lower their class mean score. Also, in a study conducted by Kiprono (2014) on challenges facing the implementation of inclusive policy in special needs education, one of the findings revealed negative attitudes of education managers towards programme implementation.
4.7.3 Availability and Adequacy of Teaching and Learning Resources.
Textbooks form one very important part of the teaching/learning resources. However, in majority of schools large print text books are not available; hence this discourages effective implementation of inclusive education.. Majority of the schools did not have the Braille machine this may translate that among the challenged children, very few schooling facilities may support the effective implementation of inclusive education.This finding clearly shows that majority of the schools did not have Hearing aids for Hearing impaired learners. This may discourage the enrolment and retention of auditory impaired learners.
Braille is very important equipment in the learning and communication of blind learners. However, other forms of handicaps may not require the Braille machine.  .  The presence of adapted chairs and desks may have been a factor that encouraged inclusion in primary schools, but the absence of other important factors that support inclusion, may have impeded inclusion. For example, on average educational and instructional materials for a child with visual impairment for primary school could include Braille, cubes for arithmetic board games, thermo form machine, binding and spiral machine and mobility.  Etenesh (2000) tend to agree that lack of relevant facilities and materials is a major challenge to the implementation of effectiveinclusive education in many schools.
 Sign language interpreters were not available in school therefore it was an instructional challenge that face the implementation of inclusive education in public primary schools in Bungoma East Sub-County.Schools do not have ramps for the physically challenged learners. 
In most schools, there were no structural modifications made such as ramps for students with physical impairments. This indicated how learners with disabilities are excluded from gaining access to buildings. Ramps and slopes should be built wherever necessary to ensure accessibility, especially for wheelchair users. Most disabled children in the school should be able to move independently in the school compound and in the classrooms. 
The study established that the majority of the  respondents indicated that their schools did not have physical facilities such as ramps, adapted toilets, adapted chairs and desks, wheel chairs, spacious classrooms and level playgrounds. Resources play a key role in any meaningful learning. The resources may be in the form of staffing, teaching aids among others. It is imperative that schools should be provided with enough teachers, teaching and reading materials and resource centers.
 The findings indicate that there is an acute shortage of these vital resources. Priority must be given to the provision of these essential resources to each learning institution. If the figures are anything to go by, lack of suitable teaching and learning resources would therefore adversely affect inclusive education.
Lack of models and specimens indicates that there are no specialized learning materials for pupils with special education needs. This makes it a challenge as they compete unfavorably with the regular learners. For successful implementation of inclusive education in the schools, each learner’s needs are supposed to be met through adaptation of equipment, specialized instructions and personnel (Kaufmann 1995). 
This findings clearly shows that most of the schools did not have Braille papers hence faced a challenge in implementing inclusive education. The finding also concurs with findings by Gethin (2003), Gichura (1999), Kochung (2003), and Oriedo (2003) that existing facilities lack the basic technical training devices (e.g. Braille, typewriters, hearing aids, specialized play materials).Farrant (1989) advise that teaching or learning materials should be selected according to the specific needs of the learners. When teachers fail to get such materials they resort to using only blackboards which are not effective for all pupils in inclusive classes.
The results showed that there was no mobility frames. Pupils without learning aids and support materials have their mobility reduced and they feel inferior to their normal pupils. They have to continuously play catch up. With the reason of not being able to hear, see and express themselves properly and writing slower than other children results in many of them failing in examinations.It was apparent that teachers believe that teaching/learning materials are not available. This is a major setback for inclusion as teaching/learning resources play a key role in the implementation of inclusive education.
The findings indicated that, the majority of the schools did not have safe playgrounds. The school should be adapted to ensure accessibility of children with disabilities within the compound and in the school building. Infrastructure that is meant to address needs of an inclusive environment are lacking in schools in the study district. These findings mirror the studies by Gichura (1999), Kochung (2003), Muchiri and Robertson (2000) and Oriedo (2003) who noted that school buildings were not accessible, making it difficult for students with physical disabilities to attend. For inclusion to be successful the school environment should be modified to support the learners with special education needs. Teachers, staff and students also help them move around.
The information from the observation checklist also indicated that the majority of these schools did not have the teaching and learning resources such as adapted chairs or desks, adapted toilets ramps, braille machine, charts and maps wheelchairs among others above mentioned facilities. The absence of these facilities had a negative influence in the implementation of inclusion in primary schools, as these facilities are crucial for the learners with special needs to stay in mainstream schools. The situation in Bungoma is similar to the one in Rigoma division, Nyamira County, Kenya, as was established by (Nyaigoti, 2013) that material resources in classes were not structured to accommodate learners with special needs or they were not adequate.
The study further established from the interview schedules that, the head teachers in Bungoma East Sub County indicated that the physical facilities for inclusive education were not enough for learners with special needs. This study conquers with a study carried out by Ministry of Education (2003) found out that barrier to inclusion related to inappropriate infrastructure like buildings and schools capacity to procure the necessary physical facilities for inclusive education.
 All the head teachers further indicated that the physical facilities available were not easily accessible by learners in inclusive education. According to Kadima (2006) and Kithuka (2008) schools need to be restructured to cater for all learners.
MoE (2009), and GoK (2005) observe that the learning environment, including the location of institutions; buildings; amenities; and furniture pose accessibility challenge to learners with special needs and disabilities in Kenya. They further advise that the physical environment where children with special needs operate should allow them to access education with minimal hindrance. These findings agree with a study conducted by Kristensen and Kristensen (1997) in Uganda, and indicated that in most regular schools materials were not provided for children with disabilities.
4.7.4 Teaching and Learning Methods.
It is believed that peer tutoring can increase the achievement in different subjects to the learners. Teacher should play a big role in monitoring, evaluating and making sure that the pairs are helpful to them.
Aincsow&Sandill (2010) argues that methodology for developing inclusive practices must take account of social processes of learning that go within specific contexts also stakeholders should look for a common way to guide their practice.. There are many challenges in using teaching methods that are not accommodative of the needs of learners in the implementation of inclusive education.
 This makes it difficult to implement inclusive education as needs of learners with disabilities are not catered for. Aincsow&Sandill (2010) argues that methodology for developing inclusive practices must take account of social processes of learning that go within specific contexts also stakeholders should look for a common way to guide their practice. Wangio (2014) found that teacher styles of teaching and perception influence implementation of inclusive education. 
These findings imply that the teaching methods used were not effective on the implementation of inclusive education since they were left behind in most cases. The main objective of inclusive education is to integrate the learners who may be otherwise be segregated by virtue of abilities and disabilities into the main stream. Therefore it is the liability of the classroom teacher to recognize the wants of all pupils and apply methods that would accommodate every pupil. The efficiency of teaching methods influenced the implementation of the inclusive education extremely. This is in line with a study carried by Wangio (2014) who found that teacher teaching styles and perceptions influence implementation of inclusive education.
4.8 Summary
In this Chapter, data was presented using pie charts, bar graphs and tables. The data was analyzed using computer software, the findings of the study was interpretated and discussed in detail based on the following research objectives: level of teacher training, teacher perception, availability and adequacy of teaching and learning resources and lastly teaching and learning methods.






[bookmark: _Toc74310501]CHAPTER FIVE
[bookmark: _Toc74310502]SUMMARY, CONCLUSION AND RECOMMENDATIONS
[bookmark: _Toc74310503]5.0 Introduction
This chapter presents a summary of the main study findings,conclusion arrived at from the findings, recommendations and suggestions for areas to conduct further studies. 

[bookmark: _Toc74310504]5.1 Summary of the Study
The purpose of the study was to investigate the institutional influence on the implementation of inclusive education in public primary schools within Bungoma East Sub- County, Kenya. The study sought to address the following objectives: to establish the level of training of teachers in special needs education and how it influence implementation of inclusive education, to establish the perceptions of teachers towards implementation of inclusive education, to determine the availability and adequacy of teaching and learning  resources and how they influence implementation of inclusive education and finally to find out the teaching and learning methods used and how they influence implementation of inclusive education in public primary schools in Bungoma East Sub-County. The results of the data analysis have been presented using pie charts, bar graphs and tables according to the objectives of the study.

[bookmark: _Toc74310505]5.1.1 Level of Teacher Training and Implementation of Inclusive Education
The first objective was to establish the level of training of teachers in special needs education and how it influence implementation of inclusive education in public primary schools in Bungoma East Sub- County, Kenya.The findings on teacher training and qualification revealed that majority of public primary schools offering inclusive education have not trained in special needs education. This fact shows that the teachers lacked relevant knowledge, skills and attitude to handle disabled children. The few trained teachers are so few that they are unable to cope with the number of the disabled children. From the study it reveals that the majority of the teachers had not trained on special needs education which was hindrance to the full implementation in regular public primary schools.
[bookmark: _Toc74310506]5.1.2Perceptions of Teachers towards Implementation of Inclusive Education
The second objective was to establish the perceptions of teachers towards implementation of inclusive education in public primary schools in Bungoma East Sub-County. Kenya. The study established that majority of the teachers had negative perception towards implementation of inclusive education. Mainstreaming of learners with special needs in regular schools make work difficult to handle in a regular class. Findings showed that majority of the head teachers said that they perceived SNE implementation as being difficult to embrace. Negative teachers’ perceptions impeded effective inclusion of learners with disabilities in public primary schools Bungoma East Sub County. 


[bookmark: _Toc74310507]5.1.3 Availability and Adequacy of Teaching and Learning Resources and Implementation of Inclusive Education
The third objective sought to determine the availability and adequacy of teaching and learning resources and how they influence implementation of inclusive education in public primary schools in Bungoma East Sub-County.The findings on the availability and adequacy of teaching and learning resources revealed that the majority of public primary schools offering inclusive education do not have sufficient and pertinent teaching and learning materials for all the pupils, thus hindered the learning of children with special needs in education. This additionally demonstrated that implementation of inclusive education is not achievable because of inadequate teaching and learning resources in the learning institutions. 

[bookmark: _Toc74310508]5.1.4 Teaching and Learning Methods and Implementation of Inclusive Education
On the last objective which was sought to determine the teaching and learning methods and their influence on implementation of inclusive education in public primary schools in Bungoma East Sub-County.It was established that the teaching methods used were not effective on the implementation of inclusive education since special needs learners were left behind in most cases. The main objective of inclusive education is to integrate the learners who may be otherwise be segregated by virtue of abilities and disabilities into the main stream. The efficiency of teaching methods influenced the implementation of the inclusive education extremely. 

[bookmark: _Toc74310509]5.2 Conclusion
The purpose of the study was to investigate the institutional influence on the implementation of inclusive education in public primary schools within Bungoma East Sub-County, Kenya. Basing on the summary of the findings, this study has resulted in four main conclusions as follows: 
i) Most teachers lacked adequate professional training to take charge and impart knowledge and skills to pupils with special needs in education .Moreover their preparedness in terms of training and experience posed a great challenge to implementation of inclusive education.
ii) Majority of the head teachers and teachers perceived the implementation of inclusive education as being difficult to embrace. This shows that teachers had negative attitude towards inclusive education.
iii) Most of the schools did not have teaching and learning resources such as teaching aids and even if some of the teaching were available , none of the schools had enough or adequate resources. In addition majority of the schools did not have adapted desks, chairs, ramps, adapted toilets wheel chairs, spacious classrooms and level playgrounds.
iv) Majority of the teachers lacked knowledge and skills of teaching methods suitable to be adopted in an inclusive education classroom setting since many of them had not undergone special needs education training. 

[bookmark: _Toc74310510]5.3 Recommendations
The researcher suggested the following recommendations to the education stake holders to enable the implementation of inclusive education based on the study objectives.
i. The teachers should be provided with in-service training so as to be equipped with knowledge and skills that could help them to identify different types of special education needs learners in an inclusive education. 
ii. The Government together with the Ministry of Education to make teachers part of inclusive education and plan for sensitization workshops and conferences in preparation for implementation of inclusive education in schools. 
iii. The Stakeholders: the Government, parents, non-governmental organizations and any other person involved in the implementation of inclusive education should help to rehabilitate and adapt the existing schools, classrooms, toilets and recreation facilities for accessibility by all kind of learners. 
iv. The Government and Ministry of Education should ensure that more teachers are trained in Special Needs Education (SNE) teaching methods to enable them to implement (SNE) with ease. 

[bookmark: _Toc74310511]5.4 Suggestions for Further Research
The researcher wishes to make recommendations for further research on the following; 
i. The study needs to be replicated in other counties in the country in order to give a general picture of the challenges being faced in the implementation of inclusive education in the whole country.
ii. Effectiveness of the implementation of inclusive education in public secondary schools. Effects of inclusion on normal learners in an inclusive class.
iii. Parents’ attitudes towards inclusion of children with special education needs in regular schools
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Dear Sir/Madam
RE: PARTICIPATION OF RESPONDENTS
I am doing a masters degree in curriculum studies at Moi University. I am currently carrying out a study on “Institutionalinfluences on the implementation of inclusive education in public primary schools in Bungoma East Sub-County,Kenya”.I humbly request you to provide information by filling in the questionnaire provided to enable me collect data. The information you give will be treated with complete confidentiality and will be used only for the purpose of this study.

Your co-operation and honesty will be highly appreciated.
 Thank You,


Jotham  S. Wafula.
M.ED Student.
Moi University.
[bookmark: _Toc377305514]
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Dear Respondent,
I am carrying out a study on “Institutional influences on the implementation of inclusive education in public primary schools in Bungoma East Sub-County, Kenya”Kindly respond to this questionnaire by filling the blank spaces or ticking preferred answer where there is provision for choices. All information will be treated with confidentiality it deserves. Kindly be honest. You need NOT to indicate your name in the questionnaire.
Section A: Background Information
1 (A) Gender
a)Male	(  )
b)Female	(  )
2 (A) Give your age bracket in years
	a)50 and above	(  )
	b)40-49		(  )
	c)30-39		(  )
	d)20-29		(  )
2(B) What is your teaching experience in years
a. 0-5	(  )
b. 6-10	(  )
c. 11-15	(  )
d. 16 and above	(  )
2(C) which is your teaching subject?
a. English	(  )
b. Kiswahili	(  )
c. Sign Language	(  )
d. Mathematics	(  )
e. Science	(  )
f. Social Studies	(  )
g. Religious Studies	(  )
2(D) what is your highest academic qualification?
a. Masters  Degree	(  )
b. Bachelors  Degree	(  )
c. Diploma	(  )
d. Certificate                 (  )
e. A-Level	(  )
f. O-Level	(  )

Section B:  Level of Teacher Training in Special Needs Education and its Influence on Implementation of Inclusive Education.
Respond on the following items on teacher training in special needs education by placing a tick where applicable, where: SA: Strongly Agree; A: Agree; U: Undecided; D: Disagree; SD: Strongly Disagree
	
	  SA
	A
	U
	D
	SD

	I understand and use individualized instructional method
	
	
	
	
	

	I can effectively identify learners with behavioral disorders and assist t
	
	
	
	
	

	I  understand and use sign language in teaching
	
	
	
	
	

	I am able to debraille the content written in Braille
	
	
	
	
	

	I can oriented a learner with visual impairment in the school environment
	
	
	
	
	

	I can effectively use an abacus to teach arithmetic’s
	
	
	
	
	

	I can make a jig saw puzzle and use it in teaching
	
	
	
	
	

	I can effectively give an assignment on sign language and mark correctly.
	
	
	
	
	

	I understand how learners with mild intellectual challenges  behave
	
	
	
	
	

	I can effectively give extra work to quick learners 
	
	
	
	
	

	I can guide an amputee child in writing
	
	
	
	
	

	I am able to guide and counsel learners in difficult circumstances for example the orphans. 
	
	
	
	
	



Section C:Teacher’s perception towards implementation of inclusive education.
Respond on the following items on teacher perception towards implementation of inclusive education by placing a tick where applicable, where SA: Strongly Agree; A: Agree; U: Undecided; D: Disagree; SD: Strongly Disagree
	
	SA
	A
	U
	D
	SD

	I clearly understand the objectives of inclusive education
	
	
	
	
	

	The content in the syllabus for teaching is not suitable for implementation of inclusive education
	
	
	
	
	

	Teaching methods used in regular schools promote implementation of inclusive education
	
	
	
	
	

	The school has adequate teaching and learning resources for implementation of inclusive education
	
	
	
	
	

	The learning activities in regular schools enhance implementation of inclusive education
	
	
	
	
	

	Evaluation in regular schools do assist in the promotion of inclusive education
	
	
	
	
	

	Learners with special needs are difficulty to handle in a regular class
	
	
	
	
	

	Mainstreaming of learners with special needs in regular school makes work difficulty.

	
	
	
	
	


[bookmark: _Toc377306478][bookmark: _Toc377305516]


Section D: Availability and adequacy of teaching and learning resources and their influence on implementation of inclusive education.
Respond on the following items to show if they are available and adequate, available but inadequate or not available by placing a tick where applicable.
	Resources
	Available and adequate
	Available but inadequate
	Not available

	Large print text books
	
	
	

	Braille machine
	
	
	

	Hearing aids
	
	
	

	Sign language interpreters
	
	
	

	Ramps
	
	
	

	Adapted chairs
	
	
	

	Charts and maps
	
	
	

	Models and specimens
	
	
	

	Braille papers
	
	
	

	Acoustic rooms
	
	
	

	Mobility frames
	
	
	

	Drawing instruments
	
	
	

	Safe playgrounds
	
	
	

	Others (specify)
	
	
	





Section E: Teaching and learning methods and their influence on implementation of inclusive education.
Respond on the following items to show how conversant you are with the teaching and learning methods suggested by placing a tick where applicable.
	Teaching method
	Very conversant
	Conversant
	Not conversant

	Individualized instruction.
	
	
	

	Differentiated instruction.
	
	
	

	Thematic approach.
	
	
	

	Cooperative learning.
	
	
	

	Experimental teaching.
	
	
	

	Creative teaching.
	
	
	

	Learner controlled instruction.
	
	
	

	Peer teaching.
	
	
	

	Team teaching.
	
	
	

	Community based Instruction.
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[bookmark: _Toc74310516][bookmark: _Toc377306480][bookmark: _Toc377305519]APPENDIX C:INTERVIEW SCHEDULEFOR HEADTECHER
1. How does teacher training influence implementation of inclusive education in your school?
(Probe for in-service education, pre-service education, seminars and workshops)
………………………………………………………………………………………………………………………………………………………………………………………………
2. How does teachers perceive the implementation of inclusive education in your school?
(Probe for it is tiresome, it is enjoyable, it is time wasting, it is difficulty, it is easy)
………………………………………………………………………………………………………………………………………………………………………………………………
3. What is the state of the teaching and learning resources that influence the implementation of inclusive education in your school?
(Probe for available and adequate, available and not adequate, not available)
……………………………………………………………………………………………………………………………………………………………………
4. Which teaching and learning methods are used by teachers in implementation of inclusive education in your school?
(Probe for individualized instruction, differentiated instruction, thematic approach, cooperative learning, creative teaching, team teaching, experimental teaching etc)
……………………………………………………………………………………………………………………………………………………………………

[bookmark: _Toc377306481][bookmark: _Toc426978692]
[bookmark: _Toc377305520][bookmark: _Toc74310517][bookmark: _Toc377306482][bookmark: _Toc377305521]
APPENDIX D: OBSERVATION CHECKLIST
The following will be observed:
	Resource        
	Available and adequate
	Available and not adequate
	Not available

	Hearing aids
	
	
	

	Large print text books
	
	
	

	Adapted chairs or desks
	
	
	

	Charts and maps
	
	
	

	Resource room
	
	
	

	Writing materials
	
	
	

	Lighting in classroom
	
	
	

	Wheelchairs
	
	
	

	Mobility frames
	
	
	

	Pavement
	
	
	

	Braille papers
	
	
	

	Braille machine
	
	
	

	Ramps
	
	
	

	Reading boards
	
	
	

	Clear chalkboards
	
	
	

	Models and Specimens
	
	
	

	Realia
	
	
	

	Drawing instruments
	
	
	

	Adapted toilets
	
	
	











[bookmark: _Toc74310518][image: C:\Users\IRENEPC\AppData\Local\Temp\LETTER.jpg]APPENDIX E: RESEARCH AUTHORIZATION LETTER



APPENDIX F: RESEARCH PERMIT
[image: C:\Users\IRENEPC\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.Word\RESEARCH PERMIT-1.jpg]
Sales	Male	Female	17.7	82.3	
Column1	50 and above	40-49 years	30-39 years	20-29 years	5	4	51	2	Column2	50 and above	40-49 years	30-39 years	20-29 years	8.1	6.5	82.3	3.2	
Column2	0-5 years	6-10 years	11-15 years	16 and above	69.400000000000006	6.5	8.1	16.100000000000001	

Column3	Bachelor’s degree	Diploma	A-level	Certificate	1.6	4.8	14.6	79	
image1.jpeg
SOVNDATIGN o NNOWLEDis

MOI UNIVERSITY
Office of the Dean School of Education
Tel:  (053)43001-8 P.O. Box 3900
(053) 43555 Eldoret, Kenya
Fax: (053) 43555
An ISO 9001: 2008 CERTIFIED INSTITUTION

REF: EDU/PGCM/1033/14 DATE: 30t March, 2017

The Executive Secretary

National Council for Science and Technology
P.O. Box 30623-00100

NAIROBI

Dear Sir/Madam,

RE: RESEARCH PERMIT IN RESPECT OF JOTHAM SIMIYU
WAFULA - (EDU/PGCM/1033/14)

The above named is a 274 year Master of Education (M.Ed) student at Moi
University, School of Education, Department of Curriculum, Instruction
and Educational Media.

It is a requirement of his M.Ed Studies that he conducts research and
produces a thesis. His research is entitled:

“Institutional Influences on the Implementation of Inclusive
Education in Public Primary Schools in Bungoma East Sub-County,
Kenya.”

Any assistance given to enable him conduct research successfully will be
highly appreciated.

Yours falthfulllﬁ -

( x 8¢ A

ng)}‘ JN 5) 'ZS) [:h
sckgb L OF EdUCATION





image2.jpeg
CONDITIONS

1. You must report to the County Commissioner and
the County Edusation Officer of he area before
‘ombarking on your reséarch. Falure to do that
may lead to the cangellation of your permit.

ernment Officer will not be nteryiewed

out prior nppoiniment,

3. No questionmaire will be used ualess it has been

approved.
4. Excavation, flaing and collectipn of biologieal
specimens are subjeet tn further permission from
the relevant Government Ministries.
. You are required to submit at least two(2) hard
copies and one (1) soft copy of vour final report.
6. The Government of Kenya reserves the right to
‘modify the conditions oT this permit including
its caneellation without notice

THIS IS TO CERTIFY THAT:
MR, JOTHAM SIMIYU WAFULA

of MOF'UNIVERSITY, 151-50207
WEBUYE, has been permitted to conduct
research in Bungoma, . County.

on the topic: INSTITUTIONAL
INFLUENCES ON THE IMPLEMENTATION
OF INCLUSIVE EDUCATION IN PUBLIC
PRIMARY SCHOOLS IN BUNGOMA EAST.
SUB-COUNTY, KENYA

for the period ending:
2nd June,2018

HERE

Applicant's
Signature.

REPUBLIC OF KENYA

National Commission for Science,
Technology and Innovation

RESEACH CLEARANCE
PERMIT

Serial Nol\, 26 3
CONDITIONS: see back page

Permit No : NACOSTI/P/17/61247/17276
Date Of Issue : 2nd_June,2017
Fee Recieved :Ksh 1000

1 d:ﬂlndurti-mnl e
Natibnhi Commission for Science,
Technology & Innovation.




