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The training of postgraduate students is a core function in the endeavors of any university. Postgraduate training completion is as a result of an interaction of multiple factors which include student attributes, supervision and the provision of resources and facilities. Studies have shown that universities experience relatively low completion rates, high dropout rates and large discrepancies between intake and output at postgraduate level. The purpose of this study was to explore the experiences of the postgraduate students on their academic research journey in the School of Education, Moi University. The study set out to achieve five objectives notably: to examine the motivation behind the student enrolling into various Masters Programmes; Explore the student-related experiences; the research related experiences; institutional -related experiences, and to suggest strategies to enhance Masters Students completion rates in the School of Education. This study was guided by the ecological – transactional model of resilience developed by Brenner and the works carried out by Calilllas. A Sample of 42 masters students and three (3) key informants were drawn using purposive sampling in the School of Education. This study adopted an exploratory sequential mixed methods design. Data was collected through interviews and questionnaire. Data collected qualitatively was analyzed thematically and quantitative data were analyzed descriptively using percentages. The study found out that 90% of postgraduate students were motivated professionally to enroll for master’s programmes in the form of personal marketability and professional development. This study found that out that 47% of the respondents experienced competing obligation,61% of the respondents had issues with funding and 47% of respondents has issues with academic preparation. On Research, 58% of the respondents had issues with research methodology foundation and 60%of the respondents had issues with data collection and analysis. On the institution 55% of the respondents did not receive maximum contact with supervisors, 79% of respondents were part time students, academic staff capacities, motivation and teaching overloads influenced postgraduate students in their academic research journey. This study recommended that personal marketability and professional development were essential in motivating students to enroll for various masters programmes.Student to increase on motivational boosters of self- belief and resilience and reduce on motivational guzzlers of self- sabotage, procrastination and anxiety. The University to provide effective training and strong foundation on research methodology, improve on student-lecturer interaction motivate staff and put more emphasis on postgraduate studies. In conclusion masters’ students in the school of Education were motivated professionally to join various programmes,Students in the course of their studies experienced individual ,research and institutional related challenges. The study recommends that a similar study be extended to students enrolled in Doctoral programmes.
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[bookmark: _Toc48733440]INTRODUCTION to the study
[bookmark: _Toc48733441]1.1 Introduction

This chapter presents the background to the study. It contextualizes post graduate academic journey beginning from a global, regional and Kenyan perspective. In addition, it highlights the statement of the problem, objectives of the study, research questions, Justification of the study, significance of the study, limitation and delimitation of the study, theoretical framework and the operationalization of variables and concepts.
[bookmark: _Toc48733442]1.2 Background of the study

For years, stakeholders have concentrated on primary and secondary education as the key to development and poverty alleviation in Sub-Saharan Africa (Bloom, Canning, & Chan, 2006; Friesenhahn, 2016; Hayward & Ncayiyana, 2014). This is owing to educational reforms that permitted more people to pursue higher education such as Universal Basic Education(UBE) which targets to reduce dropouts, Education for All(EFA) whose aim is to ensure quality Education and the Millennium Development Goal(MDGs) which targets to achieve  Universal Primary Education( British Council 2013; Friesenhahn, 2016). 
 Since the 1990s, many African countries have included Higher Education in their political Agenda. In addition, African Union and British Council among others are building a  case for the inclusion of higher education in the post-2015 development agenda because of its role as an agent for Economic Development and prosperity (British Council 2013; Friesenhahn 2016). 
Therefore Universities are well-positioned to offer the skilled labour force desired to drive the knowledge-based economies and eliminate extreme poverty(Azcona et al., 2008; British council 2013). University Education produces important benefits for the general public by providing employment opportunities, enhanced quality life and more economic growth(  Mukhwana, Kande and Too, 2017). Postgraduate training is important because they produce the required number of workers to support the country’s economic need and maintain the quality of intellectual life. In addition, universities, provide not only an expert in the field of research but also the administrators and instructors for every level of higher education (Cude, 1989). 	Comment by Ssesanga Karim: space 
The training of postgraduate students collectively is a core function of the activities of any university. These students provide an economical means for universities to achieve their research output and capacity of the future (Jiranek, 2010).Completion rate refers to the number of students enrolled in a year and they continue with their studies until they finish without adding any more years National Audit Office, (2007) ( as cited in Crostling, Haegney and Thomas, 2009) Kerka (1995), “holds that completion rate involves keeping learner in a programme until they achieve their learning goal. Therefore the completion rate refers to the sum of students who manage to graduate at the end of the academic programme”(Rwejuna, 2013).
There is a huge divide between intake with regard to students who enrol and output that is those who graduate which poses serious implications for replenishing the professoriate with the requisite level of training. Student dropout rates are important due to the negative consequences for students and consequently, for institutions (Simpson, 2013) 
In addition, non – completion of students has financial implications for students, society and the economy through the loss of potential skills and knowledge (Crostling, Haegney and Thomas, 2009). Delayed program completion amounts to a considerable waste of resources and even more serious expenditure of time and energy on the student, their faculty mentors and other supporters (Creighton, Creighton and Park, 2010). 	Comment by user: Synthesiswith similar information	Comment by user: 	Comment by user: check for similarity

In the present competitive and globalized higher education market, low student retention and high student drop out figures can be damaging for the institution (Yorke and Longden,2004). Therefore, without students there will be no colleges, no clients to receive classes, counseling and other services that they were established to provide (Seymour, 1993). This implies the need to manage students’ enrollment and completion being the main focus of the study. 
According to the United Kingdom, a report published in 2013 72.9 % of students who began full-time doctoral studies in 2010-2011 were estimated to obtain their degrees within seven (7) years Jump (2013) as cited in Rugut 2018). Similarly, in Australia, a study by Ismail, Abiddin and Hassan (2011) indicated that about 60% of new doctoral students who enrolled in 1992 completed their studies in 2003 which implies that students take over eleven (11) years to complete their studies.
In South Africa, the doctoral students completion rate in the Faculty of Education appeared to be low and the majority of students who entered Masters of Education programme do not complete their studies (Grant, Hackney and Edgar 2014). Studies from Faculty of Health Sciences, University of Kwa Zulu Natal, indicated that the average dropout rates for thesis-based masters students from 2000-2006 was about 56% while the corresponding figure for doctoral counterparts was 35% with more than half of masters students and over 1/3 doctoral students dropping out of their programme (Tettey, 2015).  	Comment by user: Syntesise	Comment by user: 	Comment by user: 
Similarly, in Tanzania, the Open University of Tanzania (OUT) in the year 2003 completion rates of Masters of Distance Education was 29% where out of seventeen (17) students enrolled, five(5) students completed on time (Rwejuna, 2013). In Kenya, the University of Nairobi registered increased Masters Enrollment from 2001 to 2011 at 12% (Bunting 2004). And according to Bailey, Cloete & Pillay (2007), the completion rates for Masters students at the same institution was 15%  and students could be taking six (6) years to complete their degrees.
From the above-related literature, it is evident that a large number of students leave the university either without completing their studies or delay in completing their studies and some of the factors that could be responsible for this includes retention difficulties, inadequate resource level and student-linked factors (Jansen 2001; Mouton and  Hunter, 2001; Zeelen, 2003; Koen, 2007  ).	Comment by Ssesanga Karim: all sources should be in brackets if the citation is at end
(Mounton & Hunter,2001; Jansen, 2001; Zeelen, 2003; Koen, 2007a). 
According to Yorke (1999) the term “pathology” to refer to student linked factors and emphasized that they include a list of usual victim items. In addition, Rudd (1985) conducted a study in South Africa and identified the following pathology factors: poor academic preparation, financial insecurity, writing difficulties, inadequate research training and knowledge, inadequate supervision, insufficient funding, competing interest such as household obligations and work commitment, insufficient time for data collection, students often writing dissertations in total isolation(without guidance) students spending years searching for a topic and writing a proposal and students experiencing academic boredom.
Koen (2007) believes that the student- linked factors contribute to declining students interest where students do not show satisfactory academic progress and therefore do not learn much from the postgraduate experience, secondly, frustration with academic progress and a sense of alienation or marginalization and therefore students experience a lack of similarity between their study and their career intentions which contributes to withdrawal from studies. 
Another factor that is key in exploring completion rates is the organizational factors such as appointment policies, financial allocations, departmental structures, intellectual environment, institutional resources and academic context relating to supervision and academic progress (Astin, 1991; Pascovella and Tenenzeni, 1991, Tinto 1987).  Similarly, the relationship between Institutional resources (Physical and Human Capital), the organizational activity and the student's socialization experience concerned with the interaction between external forces shaping the University environment and how academics and masters students experience the environment are key in addressing the issue of completion.
[bookmark: _Toc48733443]1.3 Statement of the Problem 

Most countries are building up their higher education systems because they have realized that educated workers are key to economic growth and development. Globally, there is a growing need for postgraduate students in Universities in order to replace the ageing professoriate, staffing the rapidly expanding higher education field, boost research and generate high- level skills for the growing economic need (MacGregor, 2013).  Despite the need for more postgraduate students, Universities experience relatively low completion rates, high dropout rates and large discrepancy between intake and output at postgraduate level (Kiamba 2004; Koen 2007; Mukhwana, Oure, Too &Some 2016).	Comment by Ssesanga Karim: 
The implication of this will be that the rate and number of postgraduate students being produced will be inadequate to meet the national development needs that includes the staffing the increasing number of universities, replacing the ageing faculty and the professional carders required in Government, the private sector, international agencies and the NGO community (Too, Kande, Kiptoo, Mukhwana and Some, 2016).	Comment by Ssesanga Karim: If the citation is at the end of the statement put the sources in brackets
 Therefore, if this occurs then the Kenyan vision 2030 goal on   Education and Training which aspires to expand enrollment in public and private universities will not be achieved. In addition, the country will be unable to recognize the critical role played by research and development in accelerating economic development. Hence it is in light of the above that the study sought to explore the experiences of postgraduate students in their academic research journey in the School of Education Moi University.
[bookmark: _Toc48733444]1.4Purpose of the study

The study sought to explore the experience of postgraduate students in their academic research journey in the School of Education, Moi University. 
[bookmark: _Toc48733445]1.5 Research Objectives

The general objective of this study was to explore the experiences of postgraduate students in their academic research journey.
 The study sought to achieve the following specific objectives:
i. To examine the motivation behind the students   enrolling  for Masters Degrees in the School of Education, Moi University
ii. Explore the  student-related experiences influencing  completion of Masters students in the School of Education in  their  Academic  research journey
iii. Explore the  research related  experiences influencing  completion of Masters students in the School of Education in  their  Academic  research journey
iv. Explore the  institutional -related experiences influencing  completion of Masters students in the School of Education in  their  Academic  research journey
v. Suggest  strategies  to enhance  completion rates among Masters students’ in the School of Education, Moi University

[bookmark: _Toc48733446]1.6 Research Questions

i. What motivates students to enroll for Masters Degrees in the School of Education, Moi University?
ii. What are the student-related experiences influencing completion among Masters Students in the school of Education in their Academic research journey?
iii. What are the research related experiences influencing completion among Masters Students in the school of Education in their Academic research journey?
iv. What are the institutionally related experiences influencing completion among Masters Students in the school of Education in their Academic research journey?
v. How can Masters Students in the School of Education enhance their completion rates?
[bookmark: _Toc48733447] 1.7 Justification of the study 
Numerous research findings have noted the high number of graduate students fail to complete their studies within the stipulated time.  Prominent factors relate to the research and supervision process hence the need for this study to explore the experience of postgraduate in their academic research journey (Ayiro and Sang 2011; Ismail, Abiddin and  Hassan 2011).
Postgraduate students needs have been investigated from various perspectives, Supervision perspective found out that students voice is seldom heard in research and therefore this study would explore their voices through their experiences in their academic research journey. (Moses, 1982; Van der Westhuizen and De Wet, 2002; McAlpine  and  Norton, 2006;Wao and  Onwuegbuzie 2011; Grant, Hackney and Edgar, 2014; Rugut 2017)   
Most studies on completion rates focused mostly on doctoral studies and limited on masters students, therefore, this study explored the experiences of postgraduate students at masters level in which  Lessing and Schulze(2002) state that their needs are to methodologically master the research process (Hoskins and Goldberg, 2005; Jairam and Kahl Jr, 2012; Jiranek, 2010; Jones, 2013; Terrell, 2002; Wao and Onwuegbuzie, 2011).
According to Wao and  Onwuegbuzie (2011) few studies  have employed   qualitative approaches to  examine factors associated with timely completion, therefore this study adopted  exploratory  sequential mixed method design  to  explore the experiences of postgraduate students in  their academic research journey
[bookmark: _Toc48733448]1.8 Significance of the study

It is anticipated that the study will be significant in the following ways;  
The Commission for University Education, University Management, School of Graduate Studies, School of Education and Academic staff and would enable them to know whether the factors are institutional related and therefore may be out of the control of the student.
Secondly, this study is important to postgraduate students since they will be aware of their role in ensuring timely completion.
Thirdly, the study findings would add to the existing body of knowledge in the area of postgraduate completion in higher education institutions.
[bookmark: _Toc48733449]1.9 Limitation and Delimitation of the study

This study was limited to masters students in the School of Education Moi University and therefore the findings of the study cannot be generalized to other schools at Moi University.
Being that the researcher was a student at Moi University there could be some biases in the study. Therefore to ensure that biases are not introduced and only the participant's views are reported the researcher adopted bracketing during data collection and reporting.
[bookmark: _Toc48733450]1.10 Assumptions of the study
This study assumed that the sampled participants will be a representative of the whole population of master’s students in the School of Education.
This study assumed that the responses from the participants would be an honest opinion with regard to their experiences in their academic research journey.
[bookmark: _Toc48733451]1.11. Scope of the study	Comment by Ssesanga Karim: Explain very clearly the following; 
Geographical Scope
Content Scope
Time Scope
This study is limited to Moi University, School of Education and its departments. The focus of the study was on masters students enrolled between 2010 to 2014. The study was limited to explore the experiences of postgraduate students in their academic research journey and look at what motivates them to join the programme and further suggest strategies to enhance completion rates among masters students in the School of Education.	Comment by Ssesanga Karim: Move this to the time scope of the study
[bookmark: _Toc48733452]1.12 Theoretical Framework
This study was guided by the ecological- transactional model of resilience developed by Brofen Brenner (1979) and the works carried out by Silas Calillas (2008) as cited by{Sandoval-Hernandez and Cortes 2012}. “According to Calillas the actors and processes are grouped to the dimensions of the Bronfenbrennes model namely personal, family, school and community” {Sandoval-Hernandez and Cortes 2012}. According to this model, the individual is the first and the most important and the only one that is essential for the process of resilience. That even if other dimensions present favourable conditions, the educational dimension would not work without the manifested/determination of the subjects. 
The second dimension includes the family and has 3 dimensions which include Emotional support, Material or economic and example of resilience. The third dimension is related to the school and has three elements that act as substitutes or complements and include emotional support, logistical support and role models of resilience. The fourth is the community and has two main things being economic distracters and the infrastructure {Sandoval-Hernandez and Cortes 2012}.
This model fits into this study in that the student is the most important and the only one that is key in the process of completion at the postgraduate level. That even if the institution and research present favourable conditions, completion may not be realized without the manifested determination of the student.


[bookmark: _Toc48733453]1.13 Conceptual framework

[image: ]
Figure 1.1Conceptual framework

[bookmark: _Toc48733454]1.14Operational Definition of Terms 
Academic staff in the study means teaching staff that hold a doctorate degree.
Academic refers to work done in universities that involves studying and reasoning.
Academic research refers to a systematic investigation in some field of knowledge, undertaken to establish facts or principles.
Academic Research Journey involves the process of admission, teaching and learning, research, thesis writing and finally thesis defense.
Attrition refers to the number of  people who leave an educational or training course before it is finished 	Comment by Ssesanga Karim: Completion rates
Experiences refer to undergoing something and the process of getting knowledge or skills from doing, seeing or feeling. In this study experience referred to what the students undergo in the process of undertaking their studies and includes the skills gained as well as challenges they undergo in their studies.
Journey to refer to progress from one stage to the other. In this study the journey included the period from admission, coursework, supervision and examination.
Motivation refers to the drive and energy that stimulate people to action to accomplish the goal.in this study motivation referred to the drive that made the students to join the programme.
Postgraduate students refer to mean masters students who hold an undergraduate degree.
Research refers to a careful study of a subject with the objective of establishing more facts.
[bookmark: _Toc48733455]1.15 Conclusion
This chapter provides the background information on postgraduate studies, statement of the problem, purpose of the study, research objectives and questions, justification of the study, significance of the study, limitations and delimitation of the study, the assumptions, scope, theoretical and conceptual framework and the operational definition of terms. The next chapter presents the literature review for the study.


[bookmark: _Toc48733456]CHAPTER TWO
[bookmark: _Toc48733457]LITERATURE REVIEW
2.1 [bookmark: _Toc48733458]Introduction
The aim of this study was to explore the experiences of postgraduate students in their academic research journey .This section discusses literature which include postgraduate studies globally, regionally and nationally ,Motivation for enrolling for postgraduate programmes, the student, research and institutional  related factors  influencing postgraduate studies and finally the strategies for boosting enrollments rates. Literature was sourced from books, journals, theses, University Documents and was done in line with the study objectives.
2.2 [bookmark: _Toc48733459]Postgraduate studies 
Many scholars agree that higher education, especially at the university level, is the most significant for fast development and future sustainability (Friesenhahn, 2016). At the postgraduate level of training and research, one gains skills which are concretized, ensure further knowledge is secured and later applied beyond national boundaries (Achoka, 2018).
[bookmark: _Toc48733460]2.2.1 Postgraduate studies globally
American universities face the challenge of high number of the students failing to graduate(Creighton, Creighton & Parks, 2010). In the USA 50% of non-completion rates were reported for doctoral studies in education. In the United Kingdom, 72.9% of students who began their studies in 2010-2011 were estimated to obtain their degree within seven (7) years. Galt (2013) stated that Canada seems to have low postgraduate attrition of 20%.
In the UK, fewer than 4% of PhD candidates submit their theses within 3years of study, 14.4% after 4 years and 24.8% after 5 years. In addition, Universities experience high dropout rates and the main reasons given include institutional and methodological problem and the process taking far too long for successful candidates(Cude, 1989).
In Australia, Universities receive a fixed amount of funding for the completion of PhD students through research training schemes. No funds are released until the student has completed, and the amount allocated is fixed even if the student requires more time than the required period. The attrition rate is numerous and differs ranging from 10-20% to an apparent extreme of approximately 85%. Arts and Humanities see high attrition rate (45-51%) while science observes rates of 30-40%. Some of the implication for protraction or non-completion in Australia include: Compromising the research program and future funding bid of the supervisor; Loss to the University associated with the recruitment and provision of necessary research infrastructure and supervision; reduced earning of the university through Australian Federal Governments research training schemes since it is determined by postgraduate completion and through its contribution to various ranking for universities. Postgraduate completion and student satisfaction are becoming increasingly important in attracting students in a highly competitive, international, tertiary education sector (Jiranek, 2010).

[bookmark: _Toc48733461]2.2.2 Postgraduate studies in sub-Saharan Africa

 In 1960 and 1970s many African Universities were flourishing, teaching and research were of high quality, classes were small and student-centred, discussions were prized, Higher education was well supported by governments and donors and many faculty members were active in policymaking, public service and carrying out research focusing on the nations critical problems. The quality of academic life was at par with some of the best universities in Europe, the United Kingdom and the United States (Sawyerr, 2004). 
In mid-1970s Sub Saharan Africa (SSA) higher education sector expanded massively.   In 1997 postgraduate enrollment was 6.9% of the total Universal enrollment and this figure was about 9.3 per cent in 2014 (Friesenhahn, 2016; Hayward and  Ncayiyana, 2014). The current state of graduate Education in  SSA is continuously in a crisis as a result of consequences of the damaging impact of past and present challenges that have faced since 1970 (Hayward and Ncayiyana  2014).
Although the number of postgraduate students has increased over the years overall status of postgraduate education in Africa, other than South Africa is not strong and show a number of strains which include: increase in enrollments; low research training and output; reduced funding, brain drain, poor political commitment, mismatch between higher education and job market, recruitment and retention of faculty and the phenomenon growth in undergraduate education(Achoka, 2018; Friesenhahn, 2016; Hayward and Ncayiyana, 2014; Mukhwana, Oure, Too, and Some, 2016)  as discussed.
Increase in the number of Universities and enrollment rates add pressure to higher education institutions offering postgraduate studies to realize quality training and research(Bloom et al., 2006; Friesenhahn, 2016). 
 In  addition, Physical planning in public universities is not commensurate with the  rate of growth as more students are enrolled(Achoka, 2018). Although the development of research training in SSA has been boosted through investment in Science, technology and innovation (Gast, 2005). SSA still experiences low research output with regards to staff capacities, training capacities and facilities (Friesenhahn, 2016). Only South Africa was ranked from Africa in the global top 50 in terms of research output and fewer African countries are ranked among the top 100 according to the global Scimago country ranking (Friesenhahn, 2016).
Poor research infrastructure, lack of well-equipped laboratories, libraries, adequate information and utilization systems, appropriate management systems, lecture halls and rooms; common policies that facilitate and support the research enterprise including incentives that recognizes and rewards high calibre research and institutional culture that is supportive of research and inquiry contributes to meagre research training at postgraduate level( Achoka, 2018; Mouton, 2011). 
Similarly, SSA experiences poor handling of research methodology which produces shallow knowledge and understanding by students leaving them without accomplishing innovative or imaginative rigour to present new ideas to present practice(Njihia and Kiende, 2018). In addition lack of high rate of collaboration and cooperation processes between and among Universities greatly hinders research findings making it difficult to access information which hinders the quest for shared visions, knowledge and achievements resulting in duplication of research findings making postgraduate students vulnerable to plagiarism (Achoka, 2018).
Growing teaching loads and low salaries in many systems encourage most faculty, members with families needing  second jobs to support them, even the traditional support of teaching assistants, poor incentive systems, low promotions arising partly from the limited access to publishing outlets and international conferences and seminars/workshops due to financial constraints and particularly in Kenya leading to  disheartening of many scholars at universities leading to low and poor scientific research and training(Achoka, 2018; Hayward and Ncayiyana, 2014; Tettey, 2015).`
In addition, experienced staffs have often left faculty positions in Africa institutions to pursue new attractive and better-paid jobs either in other sectors or abroad (Friesenhahn, 2016). Although there is an increase in investment this is not adequate to support the growing numbers of students, for example, scarce funding, shortage of faculty members with advanced skills, hiring freezes, low staff to student ratios, constricted budgets making it problematic for universities to afford effective learning infrastructures (Friesenhahn,2016).
In South Africa, the government anticipates making a considerable investment in postgraduate programs by providing financial support to postgraduate students and increasing the number of academic staff to improve supervision.  Despite government effort, South African Universities experience challenges in developing and promoting postgraduate education include a shortage of funding for students and Institutions. African universities experience Low institutional capacity in that they lack highly trained academic staff in universities who have the experience of training doctoral students and incorporating them into the scholarly world of research (IAU-ACUP 2012, Rugut 2017).	Comment by user: cite
similarly, African universities face challenges with regard to Low enrollment and progression from undergraduate to postgraduate studies, graduation,  time to complete as well high dropout rates (Grant 2014; Mouton 2016; Tettey, 2015). For example, the University of  Stellenbosch, the completion rate of Masters students was between 21-24% and the number of students who did not complete their studies increased from 1968 in  1991 to 2859 in 1999(an increase of 45%)  (Mouton and  Hunter, 2001).
African Universities experience poor quality supervision coupled with lack of supervision capacity and the few available supervisors are busy with administrative work or out on other university business and have little time with their students (Ayiro and Sang 2011).	Comment by user: cite
[bookmark: _Toc48733462]2.2.3 Postgraduate training in Kenya	
Kenya has devoted a lot of interest in education as a way of promoting economic and social development since 1963. Higher education growth and revolution in Kenya has been fast following increased demand and pressure from the public for quality and relevance in University programs, teaching and research to society and industry (Mukhwana et al., 2017). The Kenya Education sector has increased very fast in the last 10 years. Kenya has 70 Universities, of which 38 are private and 32 are public.
 In 2007 there were 80,000 students at Universities and the now there are 539,000( Mukhwana, Oure, Kiptoo, et al., 2016).The Remarkable growth is attributed to the provision from the government both interns of ”student loans, formation of new universities and encouraging policy environment, liberalization of the higher education industry, increasing number of secondary school graduates qualifying to join universities and the recognition of key contribution of education to attainment of the country’s vision(Kenya Vision 2030) has seen the sector receive commendably and increase support from the government through allocation of research funds as well as the placement of government-funded students to private Universities”( Mukhwana et al., 2017).
 
While the right of entry to University education has been addressed weaknesses have been noted in Quality and relevance of programs being offered(Martin & Stella, 2007). This has steered educational reforms following the promulgation of the Kenya new constitution of 2010 created new law, the Universities Act and the Commission for Higher Education (CHE) was changed into Commission for University Education (CUE) and given more powers to enforce issues of access, quality and relevance in both public and private universities in the country CUE
( Mukhwana et al., 2017).
“CUE has worked with universities and other stakeholders to develop regulations, standards and guidelines upon which various aspects of university education can be assessed and monitored, using peer-reviewed mechanisms. Both internal quality assurance (at the University) and External quality assurance (By CUE, or delegated to relevant professional bodies) are well institutionalized in the country, although the system still faces many challenges”( Mukhwana et al., 2016).
Universities level of preparedness has not kept pace with the increasing demand for ensuring that they have qualified lecturers, instructional materials and supporting infrastructural development (Gudo, Olel, and Oanda, 2011).In Addition industry and employers have noted that many students are not acquiring basic skills while attending university ( Mukhwana, et al., 2016).
The graduation rates do not equal the high rate of enrollment as several universities experience a high dropout rate, as a result of financial, economic and social problems that the students face(Kiamba, 2004). Acute shortage of teaching and research staff, presently Kenya has engaged about 16,000 teaching staff and only about 50% have Doctorate Degrees (PhD)(Mukhwana, Kiptoo, et al., 2016).
Subsequently, about 10,000 new staff are required to teach in the 70 universities presently operating in Kenya however the number of PhD students enrolled and graduating from the University is relatively low ( Mukhwana et al., 2017).
 In Kenya, the proportion and amount of postgraduate students produce are insufficient to meet national needs and admission into Masters and PhD programmes remains relatively low. Although postgraduate numbers are normally an internal University affair,  Postgraduate numbers have grown over the years, the handing of students from the time of initial registration to graduation is too long with the quality of training and supervision of graduate programme being quite weak (Mukhwana, Oure, Too, and  Some, 2016).
The basic admission requirement for a masters programme is a bachelor’s degree in relevant areas of second class and a recommendation letter from a predetermined category of referees. Normally Masters Programmes are designed to run for four semesters and the completion rate is pegged on approved timelines (Mukhwana et al., 2016). All Universities have coursework for master’s students which include courses on research methodology and quantitative skills. In addition, no assessment of capacity to undertake the research is done with the assumption that a  mandatory research methods course taken in the first year of study will fill the gaps, passing this course presupposes the capacity to undertake research work(Mukhwana et al., 2016).
The number of postgraduate students has grown over the years with little indication whether such admissions are linked to staff capacities and facilities resulting to a large number of graduate students in programmes such as Masters of Business Administration (MBA) and Master of Education (M.Ed.)far in excess of staff capacities (Mukhwana et al., 2016).
According to Njiahia and  Kiende (2018) postgraduate students in the School of Education at Kenyatta University, Kenya were covering the coursework within the stipulated time but many took long to conceptualize and execute their research projects which delayed completion rates for the different cohort of students. The teaching of research methodology course in most universities was wanting, theoretical than practical and therefore most graduate students were not able to acquire the relevant skills and competencies that were critical (Njihia and Kiende 2018; Mukhwana et al., 2016).
[bookmark: _Toc48733463]2.3 Factors Influencing Student Enrollment in Universities 
Motivation can be defined as the desire to work and to attain set goals despite obstacles encountered(Wao and Onwuegbuzie, 2011). Motivation is related to goals and achievements with research suggesting that goals may change in the course of degree completion(Spaulding and Rockinson-Szapkiw,2012). Motivation and goal setting is an integral part of persistence Grover (2007) where persistence in this context refers to the completion of the programme. Research suggests that candidates who are both personally and professionally motivated are more likely to persist(Hoskins and Goldberg, 2005).
Personal motivations are typically associated with achievements, personal goals, enjoying a challenge and desiring the title. Professional motivation typically include factors associated with career advancements such as increasing personal marketability and credibility; as well as being eligible or recognized for a promotion or raise(Spaulding and Rockinson-Szapkiw, 2012).
Motivation drives a student to get work done or displays a student’s personal attribute in terms of drive and discipline; it also enables them to keep the focus of going on despite obstacles encountered. A study conducted on a college of Education at southeastern Public university in the  United States identified different sources of motivations to include  “someone who was pushing them” “somebody who was willing to maintain steady communication and structured coursework” and the” passion for the dissertation topic”(Wao and Onwuegbuzie, 2011).
 According to Cloete and Mouton (2015), some of the top five factors that influenced/motivated students to enrol for master’s degree included the Course content; Academic reputation of the University; Employment prospects on completion of the program, relationship with an academic supervisor and encouragement from lecturer/tutor. 

[bookmark: _Toc48733464]2.4 Factors influencing completion rates in Higher Education Institutions in Kenya.
Completion is not as a result of a single factor but rather, the interaction of multiple factors i.e student-related factors and the institutional factors interact and contribute to the level the student becomes integrated into the University, which is essential to persistence/completion(Tinto, 1993, 1997 1998).
 Cude(1989), observed that “successful students unnecessarily prolonged their studies hence expanding the creativity of their most productive years in the relative sterility of academic exercise. Worse still attrition among these highly qualified and carefully selected candidates is excessive, causing many talented people to think of themselves as failures and squandering limited intellectual resources”. The phenomenon of non-completion is further manifested in the humanities and social sciences, where enrollment is extremely greater and where society needs most. 
Jiranek (2010)  identified three groups of factors which contribute to timely postgraduate completion which included: first the quality and personal situation of the student including academic ability, financial situation, language skills, interpersonal skills and persistence vs self-sabotaging behaviours (Kearns, Gardiner and  Marshall, 2008). Secondly, the nature and quality of supervision including the frequency of meeting support from other students and research colleagues and the third group of factors include the resources and facilities available to the project, for example, cultural collection, analytical facilities, necessary expertise. He further notes that without all components there is a greater likelihood of non-completion. In addition, Wright (2003) states that the factors most important in determining attrition or completion vary depending on individuals setting and further complicated by the interconnectedness of the three classes of factors, and in order to facilitate postgraduate completion the contributing factors must be identified.
 The next section will look at how student attributes influence completion rates.
Spaulding & Rockinson-Szapkiw (2012) identified the following factors to be related with completion demographic variable, personal attribute, motivation and goals, responsibilities and coping skills.
 Demographic variables related to completion include age, gender ethnicity and marital status(Strayhorn, 2005; Wao and  Onwuegbuzie, 2011). Men were more likely to finish than women; married students were more likely to persist/complete than the unmarried students ( Price, 2006;Lott, Gardner and Powers, 2009 ). 
Personal attributes such as learning style, intelligence, admission interview, performance, personality and level of intrinsic motivation are positively associated with persistence(Lovitts, 2005). Student ownership of the dissertation requires independent thought and creativity especially in humanities since they tend to take an individual approach to research, while in health sciences diligence and hard work is favoured since they focus on team-based research(Earl-Novell,2006; McAlpine and Norton, 2006). Competence and being proactive is also associated with persistence (Grover, 2007). Yet students traits of dependency, unrealistic thought process and procrastination are impediments to timely completion (Terrell, 2002).    
 According to Spaulding and Rockinson-Szapkiw (2012) balancing responsibilities, postgraduate studies with family and work relationships is a challenge for students across disciplines. Doctoral students felt least satisfied with their ability to juggle work and family with their overall workload(Wasburn-Moses, 2008). The time required to dedicate to doctoral studies and the time away from family results in a sense of guilt, worry and anxiety leading to high-stress levels (Smith, Maroney, Nelson, Abel, & Abel, 2006). In addition, full-time employment constraints students to study part-time, research suggests that part-time doctoral students experience a longer time to complete than those who are engaged full time (Wao and Onwuegbuzie, 2011). 
Similarly, majority of students work while studying and therefore progression rates for younger students(Masters level) are higher than for older age cohorts who are more likely to be working while studying due to the challenge of finding sufficient time for studies coupled with the challenge of balancing work with studies pertinent to masters students as well as students older than  30 years (Cloete and  Mouton, 2015).
 A study by Jiranek (2010) on Potential Predictors of Timely Completion among Dissertation Research Students at an Australian Faculty of Sciences revealed that students who posed a scholarship completed their studies about 25% sooner than students without a scholarship. This is because students who succeed in attracting scholarships are likely to have a better academic record; hence they are likely to be higher caliber students who are likely to succeed. Alternatively, students without a scholarship may be required to work longer hours in paid employment to support themselves thereby destructing them from their studies(James, Bexley, Devlin, and  Marginson, 2007).
The ability to effectively manage and cope with stress is strongly correlated with doctoral persistence. Research suggests that candidates receiving funding (e.g. scholarship, assistance ship, fellowship experience a lower level of stress than those without funding(McAlpine and Norton, 2006). Stress management is especially important for candidates enrolled in educational postgraduate given that even aside from their studies, educators such as school principals, administrators and teachers generally have hectic schedules and a fair amount of daily stress (Dorn, Papalewis and  Brown, 1995).                            
Student linked factors can have a positive influence or a negative influence at the same time. Negative Student linked factors are believed to contribute to waning student interests, frustration with academic progress, a sense of alienation or marginalization which contribute to withdrawal from studies (Koen, 2007). These student linked factors include poor academic preparation, financial insecurity, writing difficulties, inadequate research training and knowledge, inadequate supervision, insufficient funding, competing interest such as household obligations and work commitment, insufficient time for data collection, students often writing dissertations in total isolation(without guidance) students spending years searching for a topic and writing a proposal and students experiencing academic boredom as explained below.
Student preparedness in terms of writing difficulties, inadequate research training and knowledge, poor academic preparation. It is often assumed that in postgraduate education the candidates have developed basic research and writing skills at undergraduate level(e.g. in reading, note-taking, essay writing, problem-solving, information and retrieval skills) and that they will be able to translate and apply these skills to their thesis research and writing(Zuber-Skerritt,1987).In reality, students struggle with the conceptualization of research questions; inability to convey concepts in writing due to insufficient methodological and writing skills. Lack of prior reading to presenting a research proposal and inadequate research background and uncertainty about the theoretical framework that may be appropriate to their intended work in addition to weakness in research methodology(Ayiro and  Sang, 2011).
The nature of supervision adopted by various institutions has loopholes in monitoring with regard to whether and how well a student is guided in the research process and helped in developing skills in thesis writing solely depends on the supervisors, available time, attitude and ability to teach these skills. Clearly not all supervisors have the time, attitude and ability to supervise hence many students are unable to meet the institutional goal and expectation with regard to institutional goals and expectation with regard to the quality and presentation of their thesis within the specified time limitations (Zuber-Skerritt, 1987). In addition, students also experience a lack of understanding and communication with their supervisors (Moses, 1982).
Poor time management accompanied by problematic research facilities which include time, office, computer assistance, flexibility in rules, underfunding of the essential task in addition to many competing tasks which include teaching, consultancy, family life and bad planning along with poor time management also hinders completion(Ayiro and  Sang, 2011).
Emotional and Psychological problems; students social and intellectual isolation, insecurity as to standards, lack of confidence in their ability to complete their dissertation within the specified time limit or at all (Welsh, 1979). In addition to late completion and high dropout rates problems related to finances, health, academics and family have also contributed to students decide to leave their programme(Spaulding and  Rockinson-Szapkiw, 2012).

The Institution plays a big role in promoting students completion and in exploring the institution this study would focus on the organizational activity in terms of the institutional resources, the academic and research support, the nature of the academic department, distribution and availability of organization resources as explained below. 
An Organizational activity in terms of providing resources and integration mechanism is key in enhancing timely completion. The social climate within departments and the physical environment are important measures that connect a student to the department, for example, sharing office space, formal mentoring, and interactions over tea, regular seminars and discussing methodology (Koen, 2007). Institutional wide resources for postgraduate students. Stable institutions should have good physical and social features and extensive resources strongly integrated with students affairs department(Koen, 2007). According to Christine, Augustus and Davis 1999( as cited in Koen 2007)  the Dean of research in 1997 at the University of  Western Cape(UWC) proposed that all candidates should have a powerful computer linked to the internet, the necessary laboratory equipment and research consumables; transport to research sites or archives; good-natured meeting place to discuss their work; access to an on-campus library of essential core materials; inter-library access for more specialist materials, support in the writing of grant application and a formal meeting with supervisor, lasting at least forty minutes, once a month.
Academic and Research support covers issues of mentoring and supervision. Faculty mentoring refers to events and interactions that may be connected to work, skill attainment and social-emotional aspects of a mentor(Davidson and Foster-Johnson, 2001). According to Nettles and Millett (2006), a mentor refers to someone on the faculty to whom students turned to for advice, to review a paper or for general support and encouragement. Mentoring is one of the strongest determinants of degree completion and some of the   key aspects of a positive academic interaction include acquiring supportive mentorship which includes securing  faculty  and  professional research appointments in ones discipline, faculty members  genuine interest in a student’s  research agenda, professional development and degree completion, adjustment   to the graduate school that is  the influence of a mentor may affect how student  adjust to the process(Nettles  and Millett, 2006)
Research suggest that  Lack of commitment and motivation of students/Substantial erosion in income and living conditions of faculty have tended to concentrate on the struggle to keep body and soul together by any and all available means hence calling for alternative income through moonlighting, contract research and consultancies have become desperate leading to a decline in the dedication to scholarship and teaching hence they have little time for lectures and tutorials and those who do are demoralized by the bloated classes, inadequate teaching facilities and poor educational environment(King, 2013). This has also lead to no much research and hardly any fieldwork and dissemination of research results through publication coupled with the supervision of graduate work (Sawyerry, 2004).
Nettles and Millett (2006) observed that faculty members rarely possess effective mentoring skill when they join the professorate; in addition, effective mentoring occurs through continuous planning, practicing, reflection and evaluation. They further indicated that substantial mentoring relationship with a faculty member positively affect progress towards the degree and therefore much attention needs to be paid to mentoring continuously to the completion of a degree. They further noted that scholars and researchers have given limited attention to studying graduate education and a gap exists when it comes to what factors or influences are most responsible for the high rate of non- completion. Evidence suggests that universities and education schools have been slow to prepare faculty members for effective, substantive and authentic mentoring of graduate students(Creighton et al., 2010).	Comment by user: Gap
Role of supervisors, supervisors have the main role in guiding their students with conceptualizing the research project, especially in the initial phase when the research questions have to be formulated, analyzing, managing and interpreting data; managing theoretical and philosophical alignment in the students work, directing students to key readings in addition to structuring the thesis (Cloete and  Mouton, 2015).According to a study conducted by Ayiro and Sang (2011) in Kenyan Universities, Sixty-three per cent (63%) of supervisors conceded that there were major problems with writing academic English on the part of the student. Similarly, the proportion of ongoing students cited inadequate supervision. 
Some institutional factor include strained relationship that is power relations between thesis students and supervisors and the need for clearer mentor relationship, students complain that supervisors fail to provide academic support and have little contact with students and lack of awareness of others working in the same field of study constraints timely completion (Nettles and  Millett, 2006).
According to  Zeelen (2003), some of the key indicators about the quality of supervision included poor guidance during the process of proposal writing; some supervisors do not have sufficient research experience, communication problem and long administrative procedures with reference to the approval of research proposal. Being that supervision forms a key part in Masters studies completion, this study suggest that supervision faces challenges with regard to infrequent meeting with supervisors, a lack of enough specific knowledge among supervisors with regard to the candidates research topic and Supervisors not giving due attention to planning and keeping within limits in addition to lack of support for publishing beyond their PhD thesis.
Massification of higher institutions refers to how higher education institutions face enormous social and political pressures to increase enrollment which they do well beyond what they could accommodate in spite of critical shortage of human, physical and financial resources (Mohamedbhai, 2014). 
 Massification has had negative consequences in public higher institutions in Africa including Physical infrastructure, educational quality, staffing, graduate employment and student mobility. On Physical infrastructure, due to the widespread shortage of public funds for expansion, the physical infrastructure at the institution has not increased proportionately with increased enrollment. The available lecture rooms and theatres as well as laboratories, academic and staff and administrative offices and even sanitary facilities are grossly inadequate to meet the needs of the enlarged student and staff populations. Most institutions have an acute shortage of books and periodicals (Mohamedbhai, 2014).
On staffing, most institutions have been unable to recruit additional academic staff to cope with increased enrollments because of the shortage of funds or unavailability of qualified candidates. Institutions have had to resort to part-time staff that are not always adequately qualified or experienced in teaching at the higher education level. The teaching load of full-time staff have inevitably increased and this coupled with increased administrative responsibilities have meant that they have little time to devote to research. In addition, the proportion of staff with PhD is relatively low which means that these staff members are not in a position to promote postgraduate programmes or supervise research (Mohamedbhai, 2014)

[bookmark: _Toc48733465]2.4 Strategies to Boost Student’ Enrollment Rates  
Some of the proposed strategies for enhancing masters student completion on the institution includes; training of supervisors, developing more effective procedures around the research proposal. Establish more meeting points where students and staff can debate/Academic support, Improve the position of postgraduate students and involve them in decision making, addressing the advisory role carried out by institutions, Use of Contractual Agreements, Mentoring and communication as elaborated ;
i. Training supervisors. According to Le Grange and Newmark, 2002 they propose that there is a need for supervisors training for inexperienced supervisors, continuing training or education for more experienced supervisors.
ii.  Developing more effective procedures around the research proposal.
iii. Establish more meeting points where students and staff can debate/Academic support. 
iv. Increase the interaction between students and academics promotes student performance  (Zeelen, 2003). In addition, there is a need for resources and integrating mechanisms that speak to the socio climate within departments and what the physical environment provides. Some of the measures that connect students to a department include; sharing office space, formal mentoring interactions over tea, regular seminars and methodology. Mouton & Hunter, 2001( as cited by Koen, 2007)
v.  Improve the position of postgraduate students and to involve them in decision making.
vi. Emphasis on education and learning need for remedial academic activities like  workshops for postgraduate students on time management, supervision skills  and writing in academic language and activities  that increase communication between students and supervisors (Koen, 2007)
vii. According to  Creighton et al.,(2010) there seems to be a problem with the advisory role carried out by institutions in that it is mostly done by non- faculty, yet it is the most important responsibility of mentoring students with support in academics and towards research and other professional activities which are important role of the faculty. 
viii.  Use of Contractual Agreements which serves as reference points for determining the effectiveness of the relationship and provides a clear rationale for the mentor to keep the student on track. 
ix. Routinely assign Academic advisors to students at the point of entry in the programme because during the first year of the programme students spend most of their time and efforts on coursework. After assigning academic advisors then have research advisors after they have started the programme to provide an opportunity to students to regularly learn about research interest of faculty so as to observe faculty work habit, supervisory style, availability and personality.
x.  Mentoring, it has been noted that too many universities delay mentoring until the beginning of the dissertation process. Yet mentoring involves planning, teaching, learning and evaluation and should be viewed as pedagogy in itself and rarely do universities and departments do not recognize and reward such behaviour Mullen 2005(as cited in Creighton et al 2010).
xi.  Power relations between thesis students and their supervisors and the need for clearer mentor relationships

[bookmark: _Toc48733466]2.5 knowledge  Gap
Scholars and researchers have given limited attention to studying graduate education and a gap exists when it comes to what factors or influences are most responsible for the high rate of non- completion.  (Creighton et al., 2010).
This  study  would looked at the students motivation, student academic preparation, finances and competing interests; duration students take to complete their masters programmes,research training, research infrastructure and handling of research methodology, pressure on higher education’s offering postgraduate programmes in terms of physical infrastructure, staffing capacities, Mentoring and supervision.
[bookmark: _Toc48733467]2.6 Conclusion/Summary
This chapter provides the theoretical perspectives on the experience of postgraduate students in their Academic Research journey. This chapter discussed the state of postgraduate studies globally, in sub Saharan Africa and finally looking at status of postgraduate training in Kenya. This chapter provides an overview of factors influencing student enrollment in universities; completion rates in higher education institutions in Kenya and finally the strategies to boost student enrollment rates. The following chapter explains the research design and methodology in the study.


[bookmark: _Toc48733468]CHAPTER THREE
[bookmark: _Toc48733469]RESEARCH DESIGN AND METHODOLOGY
[bookmark: _Toc48733470]3.1 Introduction
This chapter presents the research design and methodology of the study. It outlines the research paradigm, research approach and the research design, the study area, target population, sampling design and sample size including the justification for the choices, data collection method, data analysis, validity and reliability of research instruments, and the ethical considerations. 
[bookmark: _Toc48733471]3.1.1Research Paradigm
A paradigm of inquiry refers to world views that signal distinctive ontological
(view of reality) epistemological( view of knowing and the relationship between the knower and to be known) Methodological (View of the mode of inquiry) and axiological(View of what is valuable) position that guides research (Sandelowski, 2000). A paradigm refers to a  way of looking at the world and interpreting what is studied and therefore is an indication of how research ought to be conducted, by whom and to what degrees (Rubin and Rubin, 2011). Research paradigm assumptions guide you on how you do your work, enable you to explain the methods you use; provide its own standards for evaluating the quality of research and finally fully understanding the assumptions that under grade the techniques you use which gives you the confidence to build on the strength and offset the weakness of those techniques (Rubin and Rubin, 2011). 

This study is located in the pragmatism paradigm. This was informed by the research question which explores the experience of postgraduate students in the school of education in their academic research journey .Where experience entails how the programme is structured that is course work and then research. What the students goes through in the process of ensuring that the meet all the requirements of their studies. The fundamental belief of pragmatism is that reality is external, multiple and the choice is to achieve the best answer to the research question (Jamar, 2012). 
Through the use of qualitative data (Semi-structured individual interviews) which provided subjective meaning and Quantitative data (questionnaire) which provided observable phenomena both offer adequate knowledge dependent on the research question and focuses on incorporating different perspectives to help interpret the data. 
This study adopted mixed method design which is a  key feature of pragmatism and adopts qualitative and quantitative designs which enables a better understanding of the social reality with regards to students experiences in their academic research journey (Jamar, 2012). 
[bookmark: _Toc48733472]3.1.2Research Approach
This study adopted a mixed-method research approach. Where the researcher collects, analyzes and interprets qualitative and quantitative data in a single study or in a series of study that investigates the same underlying phenomenon 
( Creswell 2005; Creswell, 2014). 
This study used mixed methods approach because both quantitative and qualitative research provides a comprehensive and better understanding of the research problem than either by itself and allows a more robust analysis taking advantage of the strength of each. (Creswell, 2014; Ivankova, Creswell and Stick, 2006; leech and Onwuegbruzie 2009)  Quantitative research provides an opportunity for generalization and precision while qualitative research offers an in-depth experience of individual perspectives with regards to their experience in their academic research journey(Creswell, 2014). 
 In this study, the combination of quantitative and qualitative data enabled the researcher to conduct preliminary exploration with postgraduate students on their experiences (Qualitative research) to make sure that instrument developed in the form of a questionnaire measures(Quantitative research)  actually fit the participant and site being studied. However according to (Ivankova et al., 2006) points out the weakness of mixed-method research is that it is not easy to implement because you consider certain methodological issue which includes priority or weight, sequence of data collection and analysis and the stages in the research process at which the quantitative and qualitative phase are connected and results integrated.
[bookmark: _Toc48733473]3.1.3 Research Design	Comment by Ssesanga Karim: Ok spell out the research design that you will use and justify why?
 Research design is a procedure for collecting, analyzing and reporting research (Creswell et al., 2003). This study adopted an Exploratory Sequential design. According to Creswell (2014) exploratory sequential design, the intent is first to explore a problem with qualitative methods because little is known about the experience of postgraduate students in their academic research journey. After this initial exploration, the researcher uses the qualitative findings to build a second quantitative phase of the study. The second phase involved designing an instrument to measure variables in the study. 
 The quantitative instrument is used in quantitative data collection and analysis procedure(Creswell, 2014). The purpose of this design is to use quantitative data and results to assist in the interpretation of the qualitative findings (Creswell 2009).
The procedural issues in the mixed-method exploratory sequential design had to deal with issues of priority, implementation and integration of both quantitative and qualitative approaches. Priority refers to which approach, quantitative or qualitative (or both) a researcher gives more weight or attention throughout the data collection and analysis process in the study(Creswell, Plano Clark, Gutmann, & Hanson, 2003; Ivankova et al., 2006; Morgan,1998 ).  In this study, priority was given to the qualitative approach because the researcher interest was to explore the experiences of postgraduate students in the School of Education in their academic research journey.
Implementation refers to the sequence of the data collection and analysis if one following another or concurrently (Creswell et al., 2003; Ivankova et al.,2006; Morgan, 1998). In this study, the researcher first collected qualitative data using an interview schedule. The goal of this phase was to identify potential factors/variables that influence postgraduate student’s completion and used the information to develop a questionnaire that was used in the second phase of the study. The researcher then collected and analyzed the quantitative data to help explain the influence of the identified variable on the dependent variable.
Integration refers to the stage or stages in the research process where mixing or integration of the quantitative and qualitative methods occurred (Creswell et al., 2003; Ivankova et al., 2006; Tashakkori, Teddlie, and Teddlie, 1998). In this study mixing of data happened during the integration of the qualitative and quantitative findings at the interpretation stage of the study(Onwuegbuzie and Teddlie, 2003; Teddlie and Tashakkori, 2003).
[bookmark: _Toc48733474] 3.1.4 Study Area
This study was carried out at Moi University (MU), School of Education. The choice of  Moi University, School of education as a study site was informed by studies conducted by Njiahia and Kiende (2018) and Mukhwana, Oure, Too and Some, (2016)  who asserted that programmes such as M.Ed have more graduate students, who are in excess of staff capacity and postgraduate students take long to conceptualize and execute their research. 
 Moi University is located in Kesses, 35 Kilometers from Eldoret town and northwest of Nairobi, the capital city of Kenya. It was established as the  2nd public University in Kenya. The School of Education has six (6) departments namely: Educational Psychology; Educational Foundations; Curriculum Instruction and Educational Media; Educational Management and Policy Studies; Center for Teacher Education and Technology Education. The school offers the following Programmes: Three (3) Diplomas, Nine (9) undergraduate, One (1) Postgraduate Diploma, Twenty (20) Masters and six (6) doctoral programmes (Moi University 2015)
[bookmark: _Toc48733475]3.1.5 Sampling and Sample procedure 
This study adopted purposive sampling. Purposive sampling also called judgmental sampling is a thoughtful choice of participant owing to the quality of information the informant possesses. This study adopted purposive sampling because the researcher wanted to reach the information-rich individuals who were proficient and well informed with the phenomenon of interest (Creswell and  Plano Clark, 2011).  These were the postgraduate students who were defending their M.Ed thesis.
The researcher decides what needs to be known and sets out to find people who can and are willing to provide the information by virtue of knowledge or experience (Etikan, Musa, & Alkassim, 2016; Tongco, 2007). The advantage of using  Purposive sampling is the recognition of the importance of accessibility and willingness to participate, and the capability to communicate experiences and opinions in a clear, open and reflective manner(Etikan et al., 2016).
The researcher interviewed three (3) Key informants and Six (6) postgraduate students. The choice of the above is due to the rich information they had regarding postgraduate studies and postgraduate students on their experiences. 
The second phase of the study was the quantitative phase and adopted a purposive sampling design to select postgraduate students who were in the final stages of completing their master's programmes that is those defending their masters thesis. 
The distribution of postgraduate students from 2010-2014 is shown in table 3.1 the expected sample size for the quantitative phase was 47 students of the total population. The choice was justified by the homogeneity criterion of 10% as advanced by kerlinger 2004(as cited in Kyalo and Mwaka 2018) who recommends a sample of at least 10% and 25% for homogenous and heterogenous population respectively. In this study, homogeneity was in terms of postgraduate students in the School of Education who were in the final stages of completing their studies.
	[bookmark: _Toc4417102][bookmark: _Toc4505948]Table 3.1 Postgraduate student enrollment

	No
	Year of Admission
	The number of Students Enrolled.

	1
	2010/2011
	128

	2
	2011/2012
	92

	3
	2012/2013
	90

	4
	2013/2014
	66

	5
	2014/2015
	91

	
	Total
	467


The table above shows the number of postgraduate students therefore 10% of the total population of 467 is 47 participants. The researcher with the assistance of the supervisor got a list of postgraduate students who had submitted their thesis for examination from the school of education postgraduate office. The researchers then sent emails and called the students seeking their consent to participate in the study and thereafter agreed on how the questionnaire would be sent to the participant. 

[bookmark: _Toc48733476]3.1.6 Target Population
This refers to the relevant population from which the sampling unit will be selected. The sample frame was the School of Education; the Unit of Analysis was postgraduate students and supervisors in the School of Education. This study targeted masters students defending their thesis because they were in the final stages of completing their studies and were better placed to give their experiences. Besides students experiences in the study, supervisors perspectives were believed to be important to understand factors influencing completion rates as supervisors have the main role of guiding students with the conceptualization of the research proposal (Cloete and  Mouton, 2015). Two Deans, in charge of the School of Education and Postgraduate studies and one supervisor, were identified as key informants in this study.
For a student to be included in the study, they had to possess the following characteristics;
i. Had to be a masters  student  in the school of education 
ii. Be enrolled between 2010-2014 academic years
iii. Be willing  to share their experiences with regards to their academic journey
For faculty members to be included in the study, they had to possess the following characteristics:
i. Must be a   teaching staff in  the School of Education
ii. Must be from a department in the School of Education

iii. Must possess a  Doctoral Degree
iv. Must be a supervisor of Masters students in the School of Education
Participants meeting the above criteria were considered rich.
[bookmark: _Toc48733477]3.2 Data Gathering methods
The following two data gathering tools were used in this study namely; semi-structured individual interviews and questionnaires. 
[bookmark: _Toc48733478]3.2.1 Questionnaires
A questionnaire is a technique of data collection in which each person is asked to respond to the same set of questions in a predetermined order (deVaus 2002). Questionnaires are mostly used in conducting quantitative research, where the researcher wants to profile the sample in terms of numbers or be able to count the frequency of occurrence of opinions, attitudes, experiences, processes, behaviours or predictions (Rowley, 2014).  The advantage of using questionnaires is that it provides an efficient way of collecting responses from a relatively large number of people and the generated findings are more generalizable( Rowley, 2014; Saunder, Lewis andThornhill 2009).
[bookmark: _Toc48733479] Secondly, Questionnaires are useful in surveying and profiling a situation to develop overall patterns when adequate information about the situation is known and willing respondents can be identified. Questionnaires are useful when one wants to understand any relationship between variables. In this study, a questionnaire was used to count the frequencies of occurrence and help to explain the qualitative findings.
3.8.2 Semi-structured interviews
An interview is a method of generating data through direct verbal interaction (Jwan and Ong’ondo, 2011). 
Interviews allow participants themselves to report their thoughts and experiences thereby giving important insights which are considered as very rich (Jwan and Ong’ondo 2011). The main aim of using interviews was because the data generated is very rich in addition interviews are best used where small numbers are involved, who are key and they can be accessed. 
The advantage of using semi-structured individual interviews is that it allows a deeper exploration of responses by participants. It also allows for flexibility and pursuance of interesting leads by facilitating the researcher task of interpreting participants experience from their point of view (Jwan and Ong’ondo, 2011) The limitation of using this method is that it is prone to bias both from the researcher and respondents, inaccuracy and sometimes weak memory (Jwan and Ong’ondo 2011).To counter this there was a need to use another instrument, in this case, a questionnaire to check the interview information.
[bookmark: _Toc48733480] 3.3 Trustworthiness 
Trustworthiness refers to ensuring that the research process is truthful, careful and rigorous enough to qualify to make the claim that it does (Jwan and Ongondo 2011). In addition according to Pitney (2004) trustworthiness is a term used in qualitative research related to producing a trustworthy study. In quantitative research, the terms internal validity, external validity, reliability and objectivity have been used to demonstrate the trustworthiness of this study (Jwan and Ongondo 2011). According to Jwan and Ongondo (2011) the following four terminologies are used to define trustworthiness in qualitative and quantitative research i) Credibility/Internal Validity ii) Transferability/External Validity iii) Dependability/Reliability and iv) Conformability / Objectivity as will be discussed below.
[bookmark: _Toc48733481]3.3.1 Credibility/Internal Validity 
This refers to the process of ensuring that the research findings capture what is really occurring in the context and whether the researcher learned what she/he intended to learn (Pitney, 2004). Credibility was achieved through triangulation, peer and supervisor review. Triangulation involves collecting data from multiple and varying sources and using multiple analysis (Jwan and Ongondo 2011). In this study, the researcher gathered data using an interview schedule and questionnaire the findings were both integrated at the analysis stage. Secondly, the researcher ensured credibility by reviewing of Key concepts by coming up with the operational definition of key terms in the study to ensure that they are consistent throughout the study by giving it to my peers and also giving it to my supervisors to look at it(Jwan and Ongondo 2011).
[bookmark: _Toc48733482]3.3.2 Transferability/External validity 
This refers to the extent to which findings may be generalized to other cases or contexts (Jwan and Ong’ondo 2011). Being that this study was a mixed-method study approach and adopted exploratory sequential design and emphasis was on qualitative data, therefore, the results generated could not be generalized to other schools. But the procedure of data collection and analysis has been detailed and other studies could be done using the same procedure.

[bookmark: _Toc48733483]3.3.3 Dependability /Reliability of Data Collection Instruments
[bookmark: _Toc4417103]Dependability refers” to the extent to which the research procedures are clear to enable other researchers to replicate the study and get similar results” (Jwan and Ongondo 2011). To ensure the dependability of qualitative data a detailed description of the steps of data generation has been provided. In addition, quantitative data reliability was determined by the use of Cronbach's Alpha test. Cronbach's Alpha is a test of reliability technique that requires only a single test administration to provide a unique estimate of the reliability for a given test (Tavakol & Dennick, 2011).The results range from 0 to0.90.The results that is deemed acceptable is between 0.65 and 0.8(or higher in many case) ,coefficient less than 0.5 are usually unacceptable.
[bookmark: _Toc4505949]Table 3.2  Cronbach’s Alpha test for Reliability results
	

	Constructs/Variable
	Reliability
	Number of Units

	Research Related Factors
	0.682
	9

	Institutional Related Factors
(Academic  resource-related experiences)
	0.876
	4

	Strategies to boost Completion
	0.792
	10



From table 3.2 the reliability results for strategies to boost completion was 0.792 which is acceptable and for the institutional related factors, the results were 0.876 which was excellent and for research-related experiences was 0.682 which is fair and can conclude that therefore the questionnaire results were reliable.

[bookmark: _Toc48733484]3.3.4 Conformability/Objectivity
This refers to the extent to which the results of a study are free of both internal and external influences (Jwan and Ong’ondo 2011). According to Shenton, (2004), one way of ensuring confirmability is to ensure that the researcher demonstrates that findings emerged from the data and not their own bias. The data generated for this study has been well kept making it easy to do an audit trail to trace the data and the processes followed on how the findings were developed.
[bookmark: _Toc48733485]3.3 Data Collection Procedure
This study adopted both qualitative and quantitative methods of data collection. Priority was given to qualitative data. The study was done in two phases beginning with qualitative and then moved to quantitative design and testing. The researcher used qualitative data to inform action to develop a questionnaire that was used to collect quantitative data. The results from both the qualitative and quantitative phase were merged at the analysis stage.
[bookmark: _Toc48733486]3.4 Data Analysis 
This study generated both qualitative and quantitative data. Qualitative data in this study were analyzed thematically while Quantitative data were analyzed using descriptive analysis. 
[bookmark: _Toc48733487]3.4.1Thematic Analysis
Thematic Analysis is the method for identifying and interpreting patterns of meaning across qualitative data (Braun and Clarke 2014). Thematic Analysis focuses on identifying and describing both unspoken and obvious ideas within the data (Guest, Macqueen and Namey 2011). 
Thematic analysis is fluid and recursive process meaning that you have to move back and forth between phases (Braun and  Clarke 2014).Clarke and Braun (2014) suggested the following 6 steps in the thematic analysis: Familiarization with the data; Coding the data; Searching for themes; reviewing themes; Defining and naming themes and finally producing the report. Figure 3.2 below shows a summary of the steps the researcher took while analyzing the qualitative data

[bookmark: _Toc4443025]Figure 3.2 steps in thematic analysis

[bookmark: _Toc48733488]3.4.2 Descriptive Analysis
Descriptive Analysis “refers to statistically describing, aggregating and presenting constructs of interest or association between the constructs”(Bhattacherjee, 2012). In addition, it is reporting what has been found out in a variety of ways (Cohen, Manion, and Morrison, 2002).  
The quantitative data in this study were analyzed using percentages which is a summary of the frequencies. The descriptive analysis complemented the qualitative findings to present views that agree with the qualitative findings. According to Bhattacherjee (2012)the following steps are  used in undertaking descriptive analysis and  include i) data preparation in the form of  Data coding, Data Entry ii)Data transformation and finally  iii) Data analysis as shown in Figure 3.3


[bookmark: _Toc4443026]Figure 3.3 steps in descriptive analysis
[bookmark: _Toc48733489]3.5Research design summary


[bookmark: _Toc4443027]Figure: 3.4 Summary of research design

[bookmark: _Toc48733490]3.6Ethical considerations	Comment by Ssesanga Karim: Focus on the following;
How will you ensure the following;
Privacy
Informed consent
Confidentiality
And how will you avoid plagrialism
The following ethical issues were considered while undertaking this study i) seeking permission from relevant authorities’ ii) informed consent iii) confidentiality iv) privacy and plagiarism as will be discussed below.
 To ensure that permission to undertake the study from relevant authorities was granted a proposal of this study was submitted to Moi University, Department of Educational Management and policy studies and permission was granted. The researcher then applied for a research permit from the National Commission for Science, Technology and Innovation and authority was granted (Appendix 6). The researcher then sought permission from Moi University to carry out the study in the School of Education and authority was granted (Appendix 7).

 The researcher informed participants about the purpose and rationale of the study, the methods of data collection and the procedure the respondents will go through, the benefits, foreseeable risks and discomfort and on their right to decline or withdraw from the study. In this study participants were postgraduate students and key informants who were the  Dean, School of Graduate Studies; School of Education and one supervisor were invited and informed about the study and were requested to participate. The researcher sought written consent from the participants before the actual study commenced and permission was obtained to audiotape the interviews (Appendix 2).

The participants were assured of their confidentiality during data collection, data cleaning and dissemination of results (Kaiser, 2012). The researcher ensured confidentiality during data collection by ensuring that the consent form which had the respondents identifiable characteristics such as name, phone number were on a  separate sheet from the questionnaire. In addition during data cleaning the researcher removed identifiers to create clean data sets Sieber and Tolich (2013) while transcribing the interview the researcher used pseudonyms instead of the participants’ real names. The respondents were further informed of the use of the data, the audience and how the results will be disseminated. 
The participants were informed of their rights such as the right not to take part in the research, not to answer questions and not to be interviewed (Jwan and Ong’ondo 2011). The researcher, therefore, took precaution not to interfere with the privacy of the participants ensured that the venue of the interview was quiet and there were no interferences in the course of undertaking the interview. 
.

In this study, the researcher ensured that there was no plagiarism of other authors ideas, results or written material as your own when they are not (Jwan and Ong’ondo, 2011). The researcher ensured that all sources used in the study were acknowledged within the work and included in the list of references and the document was subjected to turn it in software for plagiarism check.
[bookmark: _Toc48733491]3.7 Conclusion/Summary

This chapter outlined the research design and methodology used in researching the experiences of postgraduate students in their academic research journey at Moi University. This chapter captured the paradigm in which the study was positioned, the approach and its suitability, methods used to generate data, the reasons for choosing them, how the data was analyzed, trustworthiness and reliability of the study and how the study was conducted ethically. In the next chapter the researcher presents the findings and discussions.




[bookmark: _Toc48733492]CHAPTER FOUR
[bookmark: _Toc48733493]DATA PRESENTATION, ANALYSIS, INTERPRETATION AND DISCUSSION
[bookmark: _Toc48733494]4.1 Introduction
 In this chapter the researcher presents and discusses the research questions as generated from data and link the discussion with the literature.
[bookmark: _Toc48733495]4.2 Summary of Study Findings
[bookmark: _Toc8631768][bookmark: _Toc4505950]Below is a summary of the findings of all the five sub-questions in Table 4. 3 
Table 4. 3 Summary of the findings
 The experience of postgraduate students in the School of Education in their Academic research journey
1. The motivation for joining the M.Ed Programme 
					
Professional Motivation				  Categories: Employment
							        Career advancement
							        Professional Development
Personal Marketability
						Categories:   Skill Development
							         Enlightenment
2. The Student related Experiences
						Themes:	Competing Obligations
								 Funding
								Academic Preparation

3. Research related Experiences					
Themes:	Research Methodology Foundation
	Data Collection& Analysis
4. Institutional Related Experiences:	
 Themes:	Supervision
	Nature of Supervision
								Massification






5. Strategies to enhance completion rates	
Student related strategies
						Sub- themes:	 Improve on study management.

Research Related Experiences
Sub-themes:	Effective training& Strong foundation on Research Methodology.
	Develop a support system among students
	Develop a culture of research
Institutional Related Strategies
Sub-themes:	Improve student lecturer interaction
	Develop a tracking system and adhere to timelines
	Reorganization of coursework 
	Provision of the necessary research facility and embracing Virtual communication
								Staff Motivation
							
[bookmark: _Toc48733496]4.3 Motivation to enroll for Masters programmes in the School of Education
Objective one of this study was to explore what motivated postgraduate students to enrol for the master’s programme in the School of Education. An individual semi-structured interview was used to generate data with six (6) participants and three key informants. A questionnaire was used to generate data with 38 participants and complemented the qualitative findings. The finding of this study showed that most students who joined master of education programme were motivated professionally. Figure 4.5 shows a summary of the findings showing the sub-themes and these are professional development and personal marketability.



What motivated postgraduate students to join the MEd Programme



	Theme: Professional Motivation










Sub- themes:
Professional Development
Sub-theme:

Personal Motivation


Categories

· Skill development
· Enlightenment

Categories:

· Employment
· Career Advancement
· Professional Development






[bookmark: _Toc4443028]Figure 4.5 Summary of themes and categories that motivate students

According to data generated quantitatively, respondents were motivated to join the Master of Education programme because of Career Advancement; Employment prospects, course content and their relationship with an academic supervisor. Figure 4.6



[bookmark: _Toc4443029]Figure 4.6 what motivated students to join the programme

The findings in figure 4.5 highlight two sub- themes in response to what motivated postgraduate students to enroll for Masters Programme in the School of Education and which will be discussed in this section. These are professional developments and personal motivation.
[bookmark: _Toc48733497]4.3.1Professional Development	
Professional development is a systemic reform initiative that ensures that  teachers  are   immersed in the subject area that ensures that the subjects  have the ability  both to communicate basic knowledge and  to develop thinking and problem solving skills among their students(Garet, Porter, Desimone, Birman, and Yoon, 2001). Participants in the study were motivated to pursue master’s degree because of professional development, promotion, and employment prospects after graduation. 

One respondent stated: 

“In Teacher Service Commission there is Professional Development and that is what encouraged me to undertake the programme” Interview James, line 18

“What motivated me to join the programme was the marketing strategies of the University, I remember they came to our school and advised us to take our masters in Moi University.  Prospects after graduation, prospects of promotion prospect of employment at University level” (Interview Peter, line 20) 

According to the respondents, 48% agreed that employment prospects motivated them to join the programme and 42% of the respondents strongly agreed while 5% of the respondents disagreed that employment prospects motivated them to join the program and 5% of the respondents strongly disagreed that employment prospects motivated them into joining the Master of Education programme.
According to the respondents, 63% strongly agreed that they were motivated by career advancement while 37% agreed that they were motivated to join the programme because of career advancement.
From the above qualitative and quantitative data it is evident that professional Development in the form of career advancement and employment prospects after graduation motivated postgraduate students to enroll for various masters programmes in the school of Education and this concurs with studies conducted by Friescenhalhn (2016) who noted that students are confined to rush to acquire certification as their zones and  operations are limited to family, job and school and not necessarily a solution to impending problem. 
Another sub theme that motivated students to enroll for masters programme in the school of education was personal marketability which is discussed below.
[bookmark: _Toc48733498]4.3.2 Personal marketability
Participants in this study were motivated to join the programme mainly because of personal marketability. One interviewee remarked; 
“Was a Teacher wanted to advance in guidance and counseling skills ,was a Head  of school and therefore wanted to handle school issues with confidence”(Interview Mary.line17)

“Ha ha ha. Actually it is the society at the moment, most people are enlightened and you work among people who are enlightened .so it is good for you to get  more knowledge”.(Interview  Eva, line 19)

From the qualitative data presented above it is evident that skill development and
 Enlightenment motivated postgraduate students to enroll for Masters Programme in the school of Education.
According to the respondents 58% agreed that they were motivated by course content and 21% of the respondents strongly agreed that they were  motivated by  course content while11% of the respondents were not sure and 5% of the respondent disagreed and 5% of the respondents strongly disagreed that they were motivated by  the course content. From the above finding it is evident that  the respondents were motivated by the course content in varying degree.
According to the respondents 37% agreed that their relationship with academic supervisor motivated them to join the programme and 16% of the respondents strongly agreed while 27% of the respondents disagreed that their relationship with academic supervisor motivated them while 21% strongly disagree that their relationship with academic supervisors motivated them to join the programme. From the above finding it is evident that the respondents were motivated through their relationship with their academic supervisor in varying degrees.
Furthermore, the study findings show that skill development, enlightenment, course content and relationship with academic supervisor which are part of personal motivation encouraged masters student to enroll for programmes in the school of Education.
In conclusion the study   findings  show that professional motivation which is characterized  by professional develop  and  personal marketability  motivated the student to enroll for  masters programme in the school of education  and this concurs with the works of  Hoskins(2005) and  Spauldin and Rockinson-Szapkiw ( 2012)  who noted that students who are professionally and personally motivated are likely to persist and complete their studies. 	Comment by user: Used to link to literature
[bookmark: _Toc48733499]4.3.3 Synthesis of what motivated students to enroll for masters programmes in the School of Education
The main theme in response to the question “what motivated postgraduate students to enroll for masters programme in the School of Education?” revealed that professional motivation encouraged students to enroll for masters programme. The first sub theme revealed that professional development in form of promotions, career advancement and employment prospects encourage students to enroll for masters programmes. The second sub- theme revealed that personal marketability in terms of skill advancement, enlightenment, course content and relationship with academic supervisors motivated postgraduate 
Students to enroll for masters programme. In the next section the researcher present the student related experiences of postgraduates in their academic research journey.
[bookmark: _Toc48733500]4.4 Summary of findings
Below is a summary of findings for the three objectives that explored the experience of master’s students in their academic research journey. In order to obtain the participants view, an individual semi structured interview with 6 participants and 3 key informants was used to generate qualitative data and a structured questionnaire with 38 participants was utilized and the results complemented the qualitative findings. The researcher first present the qualitative findings followed by the quantitative findings and thereafter the discussion. Figure 4.7 shows a summary of the findings in form of themes and categories.
[image: ]
[bookmark: _Toc4443030]Figure 4.7 Summary of the experience of postgraduate students in their academic research journey

The findings in figure 4.7 highlight a summary of the objectives in relations to what postgraduate students experience in their academic journey. these are i) student-related experiences ii) Research related experiences and iii) the institutionally related experiences which are discussed in this section.
[bookmark: _Toc48733501]4.5 Student Related Experiences influencing completion
Objective two of this study was to explore the student-related experiences influencing completion of Masters Students in the School of Education in their Academic research journey. The finding of this study showed that competing obligations, academic preparations and funding influenced completion of masters students in their academic research journey. 
 Participants in this study expected that their academic research journey would be enjoyable and would expose them to a lot of research; they would meet with professors and doctors, write good publication write concepts and generate data. They enjoyed their academic research journey. One interviewee asserted that: 
“Enjoyed course work and exposed me to a lot of research experience taught me further how to research. Was a fulfill experience.” Interview, Mary line 50
.
“Nice experience, come to interact with professors and Doctors, writing publications was good”. Interview James, line 51

 “Impressed and happy despite the challenges, am contented” interview Eva, Line52

“Very interesting cos you interact with books. Information, wake up at night when you remember a concept and the generation of data” Interview john line 54.

Participants in this study expected to finish their studies within the stipulated time of 2 years. According to the participants they took between 4 to 8 years to complete their studies.
 One respondent stated that:  
“It has taken me six years” Interview Peter, line 14

“Enrolled 2013 December has taken around 4 years I was a part-time student. “Interview, John line13

“Started in 2010 and completed in 2018” Interview, Eva line 12. 

 “It has taken me 7 years, was a part time student” Interview, Alice, line 15

According to the participants 32% of them took 6 years and above to complete their studies, 21% of the participants took 4 to 5 years to complete their studies, 16% of the participants took between 3 to 4 years, 26% of the participants took 2 to 3 years while 5% of the respondents took 1 to 2 years between the time they completed coursework to the time of their thesis defense as shown in Table 4.4
	
	[bookmark: _Toc4505951]Table 4.4Number of years from time you completed course work to thesis

	Number of years
	Frequency
	Percentage%

	1-2
	2
	5

	2-3
	10
	26

	3-4
	6
	16

	4-5
	8
	21

	6 and above
	12
	32

	Total
	38
	100






 In addition 47% of the participants disagreed that they were satisfied with the duration they took, while 32% strongly disagreed that they were satisfied with the duration they took to complete their studies while16% of the respondents were satisfied with the duration they took to complete their thesis while 5% of the respondents were not sure about their satisfaction with the duration they took to complete their thesis as shown in the Table 4.5

	[bookmark: _Toc4505952]Table 4.5 Satisfied with the  duration i took

	
	Frequency
	Percentage (%)

	Agreed
	6
	16

	Disagree
	18
	47

	Strongly Disagree
	12
	32

	Not Sure
	2
	5

	Total
	
	100



From the qualitative and quantitative findings above it is evident that although the students enjoyed their academic research journey, 84% of them were not satisfied with the duration they took since 53% of the respondents took 4 years and above to complete their studies and is similar to studies conducted by Wao and Onwuegbuzie (2011) who noted that students who experienced longer time to complete were engaged in full time employment and were mainly part time students.
According to the participant the following three students related experiences influenced their studies. i) Competing obligations ii) academic preparation and iii) funding as will be discussed below.
4.5.1Competing  Obligations

Competing obligations refer to individual student experiences that may have direct influence on their completion of the programme. These include family obligations; work and health. One interviewee maintained that:  
“That duration surely I don’t blame the University; at one time I was down for one year due to health issues and as a parent issue of children and finances” Interview Eva line 12

“Was fully committed its only with times I was not in a position to complete, otherwise I was committed  but sometimes may be  in between  around two years  I was out of the programme  due to commitments elsewhere “Interview, Alice line 48.

“And then now you have  more peculiar circumstances ,we also have students who are married and so they have social domestic obligations which again, make it extremely difficult for them to engage in meaningful work. “Interview, Key informant 2 line 67-69.

“you can see that there are a lot of competing activities and you're still part of the larger society and you don't get insulated from all these things, when there is a wedding you attend and if there is a funeral you attend and you can go all over the country, you're not insulated from all those things” Interview, Key informant 2 line79-82  

“ most of our students have families, they are adults and sometimes they have their own family issues that affect studies, The same  students  also have  other things to do as they are parents and therefore   fee payment becomes an issues these students also  work they are teachers ”Interview, Key informant 1 line 14-18

According to the respondents 26% strongly agreed that full time employment delayed their completion and 21% of the respondents agreed that full time employment delayed their completion while 37% strongly disagree and 16% of the respondents disagreed as shown in table 4.6
	[bookmark: _Toc4505953]Table 4.6 Full time employment

	
	Frequency
	%

	Agree
	8
	21

	Strongly agree
	10
	26

	Disagree
	6
	16

	Strongly disagree
	14
	37

	Total
	38
	100




According to the respondents 21% of the respondents agreed that balancing responsibilities delayed their completion and 26% of the respondents strongly agreed that balancing responsibilities delayed their completion while  16% of the respondent disagreed that balancing responsibilities influenced  their studies and 32% of the respondents  strongly disagreed that balancing responsibilities influenced their studies  as shown in Table 4.7. 
	[bookmark: _Toc4505954]Table 4.7 Balancing Responsibilities

	
	Frequency
	percentage

	Agreed
	8
	21

	Strongly Agreed
	10
	26

	Disagree
	6
	16

	Strongly Disagree
	12
	32

	Not Sure
	2
	5

	Total
	38
	100




From the above qualitative and quantitative findings above it is evident that 47% of the respondents agreed that competing obligations related to family and work influenced postgraduate students’ studies and this concurs with Spaulding, (2012) who noted that balancing responsibilities, postgraduate studies with family and work is a challenge for students across discipline.
4.5.2 Academic Preparation
 Academic preparation refers to how a student organizes himself so as to ensure that all work related to school work is completed within the stipulated time. According to participants Lack of skills, demotivation of depending on others, time, procrastination and self-influenced their postgraduate studies. 

One Interviewee maintained that:  
“Lack of skills, demotivation of depending on another person to do your work” Interview Mary, line56.

“Time and issue of procrastination, You are on your own and the push from administration is not there, so people need to be motivated ,because if they are not then there is possibility of drop out” Interview James line 57
“Partly myself” Interview Alice, line 60

According to key informant students fail to complete their studies because of time, laziness, lack of motivation/personal commitment and plagiarism. One Key informant maintained that:  
“Another problem is that these students work in their places of work, most of them are teacher in the ministry of Education    so they are in school they may not have adequate time and what we offer here is what I would call part time mode of study, where they may come over during   the holidays, sometimes they meet over the weekends, they can also meet during half term. So time to these people is not actually available “Key informant 1 line 19-23. 

“Another major problem is that some of the students are lazy, they need to read a lot at this level. It is self-driven; nobody pushes you so you need to work hard on your own read a lot of books, read a lot of journals. That could be a problem that sometimes they have limited knowledge and when you ask them how many times they have been in the library, you will be amazed, some of them only visit once or twice in a lifetime  so this is in a problems.” Key informant 1, Line 28-32	

“so the personal commitment to go to the library to pursue lecturers ,the zeal is not there , that is why at  times even attendance of lectures is so much hampered, even during  interactions with  lecturers  they are   assigned  some work to go and revise or during interaction  on their proposals the titles  and the other things their commitment ,you given  them a task  and the next time you meet with them nothing has been done” Key informant 3 line  79-85

“issues to deal with the plagiarism, we have students who would  just   copy somebodies work because they want to submit their  work, they just go to a cybercafé somebody writes something for them. And when you ask them that this is the direction I want you to take then they become very rigid because they don't own the work done because it has been done by somebody else. “Key informant 1 line 33-37 

According to the respondents, 11% agreed that they experienced writing difficulties and 5% of the respondents strongly agreed that they experienced writing difficulties in the course of their studies as shown in table 4.8
	[bookmark: _Toc4505955]Table 4.8 Experienced Writing Difficulties

	
	frequency
	Percentage

	Agreed
	4
	11

	Strongly Agreed
	2
	5

	Disagree
	28
	74

	Strongly Disagree
	4
	11

	Total
	38
	100



69% of the respondents disagreed that they wrote their work in isolation and 21% of the respondents strongly disagree while 5% of the respondents agreed and 5% strongly agreed that they wrote their dissertation in total isolation as shown in Table 4.9	
		 	
[bookmark: _Toc4505956]Table 4.9 Wrote dissertation in total isolation

	
	Frequency
	Percentage (%)

	Agree
	2
	5

	Strongly Agree
	2
	5

	Disagree
	26
	69

	Strongly Disagree
	8
	21

	Total
	38
	100

	





According to the respondents 32%  agreed that  they had insufficient  time for  data collection and 5% of the respondents  strongly agreed while 53% of the respondents disagreed that they had insufficient time for data collection and 11% strongly disagreed that they had insufficient time for data collection as shown in table 4.10.
	
[bookmark: _Toc4505957]Table 4.10 Insufficient time for data collection

	
	Frequency
	Percentage%

	Agree
	12
	32

	Strongly Agree
	2
	5

	Disagree
	20
	53

	Strongly Disagree
	4
	11

	Total
	38
	100



From the above qualitative and quantitative findings  it is evident that  32% of the respondents  had insufficient time for data collection,11% of  the respondent experienced  writing difficulties  due to lack of skills and 5% of  the respondents   wrote their dissertation in isolation, plagiarism, self-sabotage and personal commitment influence postgraduate students in terms  of their academic preparation and this is similar to  works of  Terrell (2002) who attested that students traits of  dependency, unrealistic thought and procrastination  are impediments to timely completion. 	Comment by user: two scales
Similarly the motivation model  by Martin(2002) identified  motivational  busters and guzzlers and noted that for students to succeed they needed to increase motivational boosters which included self-belief, learning focus, persistence and study management and reduce on motivational guzzlers which included sabotage, fear avoidance  and anxiety.
4.5.3 Funding
Funding refers to financial resources dedicated for academic purposes by a student. According to two participants and one key informant, students experienced financial challenges in the course of their studies. 
One interviewee remarked that: 
	“As a parent issue of children and finances” Interview Eva, line 12.

	“Finances was paying fee for self and children “Interview Mary, line 56

“A number of students who come into to do their postgraduate studies do not have scholarships they do not have funding. So they get it extremely difficult. So they keep on deferring, going, coming back. So when they get money, they pay, they come back or some of them go up to the end. But they cannot submit their work, they finished fine, but they cannot submit their work because they've not completed their fee. And the rule is that before your work is submitted for examination, you must have finished paying fees. So there are people that I know personally who  finished about ten years ago , but up to now they have  not defended because they've not paid the fee”  Interview Key Informant 2, Line 44-51.

“This self-sponsorship has its own limitations ideally it should have been a major motivation because you're paying so you want to finish your work and go but you realize that the money that is paid is from the workplace. So the work is competing with the research with education and you want to get that so that you can be promoted, so it's an insecure situation for them. The Balancing Act is a bit difficult” Interview Key informant 2 line 87-91

According to the respondents 45% of the respondents agreed that their financial situation delayed their timely completion of the programme and 16% of the respondents strongly agreed while 23% of the respondents disagreed and 16% of the respondents strongly disagreed that their financial situation influenced their timely completion of the programme. In conclusion from the qualitative and quantitative findings above it is evident that 61% of the respondents acknowledged that their financial situation influenced their timely completion of the programme and this is similar to studies conducted by Jiranek (2010) who identified financial situation as a factor which contributes to timely completion.
[bookmark: _Toc48733502]4.6 Research related Experiences   influencing completion
The third objective of this study was to explore the research related experiences influencing completion of Masters students in the School of Education in their Academic research journey. Research is a crucial part in the fulfillment of a postgraduate programme and involves development of proposal, collection of data, analysis and finally writing of the thesis.  According to the participants and key informant Masters Students had issues with the research methods foundations, data collection and analysis as discussed below.
4.6.1 Research methods foundation
Research methods foundation   refers to skills that a student gains and applies after going through a number of courses on research. According to this study, participants and key informants acknowledged that there was weak research foundation. Indeed, one student remarked: 
“Those lecturers teaching research methods should be close to their students so that students can conceptualize what is required during research and if they are not well attended to it may not be so easy for them”. Interview with Eva line 89
	
“Lack of direction from the department on how to   write the proposal and thesis itself, you just go on your own” interview with Alice line 35

 One Key informant remarked that: 
 “The big problem is the research methodology foundation, strong foundation that most students do not have a very strong foundation  on research methods and if the Knowledge of research methodology is not strong , then it becomes extremely difficult to do a good research and so, it takes long to come up to design all that. So, then what happens when you go to the field, your instruments will not work well and then you cannot validate, your results, they are not reliable so, again you have to go back to the field and come back.” Interview with Key informant 2 line128-134

 So, what would be more important is to prepare the postgraduate students methodologically so that they know that if they're going into the field to carry out a qualitative research, this is the design, this is the procedures if it is quantitative, this is the design these are the procedures So, this is extremely important because If that is right, then it's like a jigsaw, everything just fits in. But if that doesn't work, then it means the process of going and coming back becomes a big problem.”  Interview with Key informant 2 line128-138

“Another factor is that we need to have people who are well trained also in teaching research methodology effectively, because then there's that disconnect that most of us are quantitative researchers, and now many students are trying to move into qualitative and so they find themselves in a fix because they don't have the tools they don't have the knowledge to do that and then becomes difficult for them “interview with. Key informant 2 line139-143

 “So again, giving individual attention becomes a problem. And here you need individual attention. As we said earlier, they come in with certain, methodological weaknesses, because they're coming from undergraduate were, research methodology is not really stressed. But here now, what is stressed is research methodology because it is what you need to do. So you have course work that enables you to upgrade your knowledge of the content. But in research that is extremely important. If you don't have the basic knowledge of research, you see that but then you see you always go back and find that there was something that was not done right. “Interview with Key informants 2line 191-198.

According to the respondents 42% of the respondents agreed that the hardest part of their programme was research methodology and 16% of the respondents strongly agreed while32% of the respondents disagreed and 11% of the respondents strongly disagreed that the hardest part of their programme was on research methodology. From the above finding it is evident that 58% of the respondents acknowledged that research methodology was the hardest part of their programme in varying degree.
According to the respondents 63% agreed that the hardest part of their study was on conceptualization of concepts and 11% of the respondents strongly agreed while 21% of the respondents disagreed   and 5% of the respondents strongly disagreed that the hardest part of their studies was on conceptualization of concepts. From the above findings it is evident that 74% of the respondents agreed in varying degree that conceptualization of concepts was the hardest part in their programme.
According to the respondents 69% disagreed that they wrote their dissertation in total isolation and 21% of the respondents strongly disagreed while 5% of the respondents strongly agreed and 5% of the respondents agreed that they wrote their dissertation in total isolation. From the above finding it is evident that 10% of the respondents in varying degree wrote their dissertation in total isolation. 
According to the  qualitative and quantitative findings above it is evident that   Research methods foundation is  still a challenge since 58% of  postgraduate students had  problems with research methodology, 74% of the respondents had challenges with conceptualization on concepts and 10% of the respondents wrote their dissertation in total isolation and this concurs  with studies by Ayiro and Sang (2011) who noted that students struggle  with  conceptualization of concepts; inability to convey concepts in writing due to insufficient methodological and writing skills. In addition Njuguna and Itegi (2013) noted that poor handling of research methodology produces shallow knowledge and understanding by many postgraduate students who then leave universities without accomplishing innovative or imaginative rigor to present new ideas to present practice.
4.6.2 Data collection and Analysis
Data collection refers to a process in research in which a researcher gathers information about a topic of interest while analysis refers to the process of giving meaning to the gathered information. In this study, the participants admitted that the hardest part of their study was on Data collection and analysis. One respondent stated that: 
“The hardest part was data collection, data generation and analysis” Interview, Peter line 36.
	“Data collection because of sensitivity of my study” Interview Mary line31
“Collection of data was a challenge, but I managed” Interview, James line32
According to the respondents 55% Agreed that the hardest part of their programme was on data Analysis and 5% of the respondents strongly agreed while 37% of the respondents disagreed and 3% of the respondents strongly disagreed that data analysis was the hardest part of their programme
From the above qualitative and quantitative findings it is evident that 60% of the respondents agreed that Data collection and analysis were the hardest part of their programme and this concurs with research conducted by koen 2007; Ayiro and Sang 2011 who noted that data analysis and collection reveal weaknesses in research methodology. In addition Alam, et al (2013) noted that postgraduate students had problems with inaccurate and insufficient data collection and processing.

[bookmark: _Toc48733503]4.7 Institutional related Experiences
The fourth objective of this study was to explore the institutional -related experiences influencing completion of Masters Students in the School of Education in their Academic research journey. This refers to activities within an organization that influences students in the course of their studies.  According to the participants the following themes influenced postgraduate completion i) the nature and quality of supervision; ii) nature of studies and iii) masscification as will be discussed below
4.7.1 Nature and Quality of Supervision 
Supervision refers to an academic process where a lecturer guides the student through the research process until the students completes writing the dissertation. In this study participants and key informants acknowledged that there was a challenge with accessibility of supervisors (communication/frequency) and Support from other students 
4.7.1.1 Accessibility of Supervisors
Accessibility of supervisors refers to the process of ensuring that a student’s supervisor is easy to approach, reach and speak with in their academic writing process. According to the respondents their supervisors were not easy to reach for advice in their academic journey. One interviewee commented that:  
“The other issue after submitting my work for reading there was a supervisor who kept my work for 13 -15 months before it was returned that’s over one full year “Interview Eva, line 12.

“The hardest part was on meeting the supervisors , like you want to  meet your supervisors, you submitted  your assignment only  to find your assignment at the same place after  about three months” Interview john,line34.

“Supervision was a challenge because some supervisors were uncooperative” Interview Peter line 14.

“Students do not interact with lecturers for the real contact hours as much as they are expect to engage in seminars, in research   and so forth to bridge those gaps.   But you see there should be adequate contact which is not happening “Interview Key informant 3, line 70-72.

“the main one is on supervision, postgraduate students do not get adequate supervision time and therefore they keep on doing the same thing so they write a chapter they bring it, it takes about three months or sometimes even six months before the supervisor returns the work, so when it is returned the student takes another three months to make corrections. So you can see the of the process becomes extremely Long gated “Interview, Key informant 2, line 53-58.

According to the respondents18% agreed that  their contact with supervisors was maximum and 26% strongly agreed while 37% of the respondents disagreed  and 18% strongly disagreed that their contact with academic supervisor was maximum the table  as shown in the table 4.11.
	




[bookmark: _Toc4505958]Table 4.11 Received maximum contact with academic supervisors

	 
	Frequency
	%

	Agreed
	7
	18

	Strongly Agreed
	10
	26

	Disagreed
	14
	37

	Strongly Disagree
	7
	18

	Total
	38
	100




From the qualitative and quantitative finding above, it is evident that 55% of the respondent in varying degree did not receive maximum contact with their supervisors and this concurs with work of Ayiro and Sang (2011); Zeelen (2003), who noted that supervision, faces challenges with infrequent meeting with supervisors. In addition Ismail, Abiddin, and  Hassan, (2011) stated that graduate students often experience frustration as a result of perceived lack of support dysfunction in expectation between the student and the supervisor.
4.7.1.2 Relationship with Academic supervisor
Relationship refers to the way two or more people behave towards one another. In this study relationship was viewed in terms of how they interacted and the mode of communication adopted by the student and the supervisor. This study found out that the relationship between the student and the supervisor was good as highlighted in the quotations below:

“Very good rapport but they were too strict on errors” Interview Mary, Line 62.

“Good especially on provision of Academic resources” Interview James line 63

“My supervisors were so close, offering spiritual guidance, feel the affection in them “Interview with Eva, Line 64

“yeah the relationship is okay depending on the supervisor, some the relationship is very good some the relationship is not so good just because of taking time to respond to assignments which makes the relationship to strain you feel like maybe the supervisor is not interested or s/he is busy with other assignments “Interview  John, line 65

“For one supervisor communication was smooth because we could answer calls, respond to SMS and respond to email. But  the  other one who was analogue could not even respond to SMS, could not respond on email and even takes  time before going online takes time before responding to  a written documents” Interview peter ,line 66


According to the respondents 11% agreed that there was communication problem between them and their supervisors and 21% strongly agreed that there was communication problem while 63% of the respondents disagreed and 5% of the respondents strongly disagreed that there was communication problem between them and their supervisors
From the above qualitative and quantitative findings it is evident that 68% of the respondents had a good relationship with their supervisors. And this is in agreement with works of salmon (1992) who noted that supervisors who are flexible are of more help to their students in addition Alam, et al (2013) noted that the relationship between the supervisor and the student is a key factor in the success or failure of students research work.
4.7.1.3 Support from other students	
This refers to student guidance and reviewing of their work with the aim of completing their dissertation. In this study students and key informants acknowledged that there was inadequate support from the students as highlighted in the quotations below:
“Interaction was minimal because everybody was on his own because of distance and working unless during coursework, otherwise during research we could not even interact and you do not know where they are “interview with Alice line 72.

“My relationship with my fellow students was smooth cordial group discussion but after classwork we parted ways because every student was frustrated differently” Interview with Peter, line 71.

“It is important for postgraduate students to be in cohorts it is the best way to work as postgraduate students, so that a group of M Ed curriculum development who join at a particular year form the cohorts where they can then engage each other with their research problem, scrutinize, inspect each other's work before it goes  to the lecture. But that is lacking” Key informant 2 line 160-163.

“because of the nature of our scholarship that people come in and go out, they don't know each other, we don't have an opportunity until after course work they move, everybody goes their own way, they only met again or they might not meet again, because they're not going we don't even enforce that people who joined together to present the proposal at the same time. So people will loose each other completely and then everyone works alone” Key informant 2 line 164-168.

From the finding above it is evident that there is lack of student support systems and this concurs with studies by Jairam, and  Kahl Jr (2012) who found out that student attrition was linked to feeling of isolation due to absence of meaningful connection. In addition the social connections that are important for doctoral students include those of fellow students, faculty members and their superior (Jairam,and Kahl Jr, 2012).

4.7.2 Nature of study 	
Nature of study  refers to the duration of the programme  with regards to whether they are engaged in their studies for the whole duration (full time) or they study  when schools are closed during holidays(part- time) mode of study. According to participants in this study they were mainly part time students and this is evident from quotations from students and key informants:

“what we offer here is what  I would call part  time mode of study, where  they may  come over during   the holidays, sometimes they meet over the weekends, they can also  meet  during  half term”( interview Key informant1 line 19-23)

“our postgraduate students are not full time they don't live in the university residences the travel long distances because they are teachers in Baringo, they are  teachers in school  in marawkets so they learn during holidays/weekends, when they get that time  they come” (Interview, Key informant 2line 71-74)

 “Enrolled in 2013 December has taken around 4 years I was a part-time student” Interview John line 13.

”It has taken me 7 years, was a part time student” Interview Alice line
According to the respondent 79% of the respondents were part- time students while 21% of the respondents were full time students. From the qualitative and quantitative finding above the mode of study for masters students was mainly part- time mode of study   and could explain the reason why most postgraduate students in the school of Education took more than 4 years to complete their studies and this concurs with Wao and Onwuegbuzie (2011) who noted that part- time students experience longer time to complete than those who are engaged full time.
4.7.3 Massification of postgraduate studies
Massification refers to enrollment of students in large numbers in excess of their capacities. According to this study postgraduate students experienced the following negative consequences as a result of massification which included
 i) high Enrollment, ii) Academic staff capacities and iii) the physical infrastructure.
4.7.3.1 High Enrollment
High Enrollment refers to the admission of students in large numbers.  In this study key informants and respondents acknowledged this as highlighted in the following quotations:
“So what is happening is that we end up having so many students both at the undergraduate level and at the postgraduate level, but this is not commensurate or is not concomitant with the teaching resources or personnel that you find in the university. So this then means that postgraduate students tend to be sacrificed because then most of the lecturers are teaching, the undergraduates marking and all that, so then the process of research and other related postgraduate work are always postponed “Key informant 2 line 54-58

“the university should begin thinking of postgraduate studies as core function  of the university or not as an appendage because if you look at even attempted  for example in the university they   only think about Timetable for undergraduate studies  , so sometimes  postgraduate students they are not allocated lectures ,most  lecture are allocated  to undergraduate. So they now give people already overloaded teaching of postgraduate students and supervision is not even accounted for the workload “Key Informant 2 line.

 According to the findings above  high enrollment in universities is not  equal to the resources that are provided and this concurs with the works of  Bloom et al, (2006) who noted that increase in enrollments rated adds pressure to higher education institutions offering postgraduate students to realize quality training and research.
4.7.3.2 Academic staff Capacities, Motivation and teaching overloads
Academic staff refers to the graduate faculty that is those lecturers who have Doctoral degrees and are in the rank of senior lecturers and above. Staff capacities refer to the recommended teaching load that a lecturer should have. According to Key informants’ inadequate teaching staff, demotivation and teaching overloads influenced postgraduate students in their studies as highlighted in the quotations:
“ physical and human resources because you don't have a huge pool of people who are employed in the graduate faculty in this area so when they  are given the first is to examine for instance they can't do it in the four weeks that they have  been asked to do the job because they  happens to be teaching the maximum teaching load and with  the deadlines so they end up taking three months with assessment  that should have been read in one month and report and then also the reports notes do not come at the same time” Key informant 2 line 93-98. 

“ the problem that we have here when it comes to staff you  realize that because we are spread over up to our satellite campuses that people who deal   with master students are the  graduate academic staff, those who are senior lecturers  and above so you realize that  they have a lot of work to do  and I  know their  workload for  undergraduate  is already   full load , that is before they start teaching  masters  that is an extra load all their load is at  the level of undergraduate so I know that our lectures are pressed when it comes to workload” Key Informant 1 line50-55.

“you find that experts within the country in some programs I know that they are not so  many so you keep on sending to the same person and you find that an external examiner has 20 thesis  from one department and  he has another 10 from another department  in the  same discipline so then within a month or two this person has 50 thesis  to examine for masters so then what happens they will examine for those  universities  that  pay and then others  will wait “Key Informant 2line 105-109.

“but now because of nonpayment,  so many people are feeling that they are not obligated  and that is one of the greatest challenge , nonpayment has  influenced student supervision  because supervisors  have not   been paid, graduation rates has reduced    also levels of commitment because individuals  are demotivated the levels  are down but still as much as some feel that they are not motivated enough but so many other lecturers  are influenced by the call of duty to ensure that their students graduate, they also know that  graduation rates influence their promotion “Interview Key informant  3 line 79-85.

From the above findings it is evident that the institution has inadequate teaching staff who have heavy teaching loads and therefore they are demotivated because of non- payments and this concurs with studies by UNESCO 2008; Mohamedbhai,(2014) who found out that most institutions have been unable to recruit additional staff to cope with increased  enrollments because of shortage of funds, increased teaching loads and low proportion of staff with PhDs. In addition inadequate academic staffs, especially professors to mentor and effectively teach and the few who are available for graduate supervision are overloaded and this impacts poorly on their work output.
 4.7.3.3 Provision of necessary research infrastructure.  
Research infrastructure refers to facilities, resources and related services that are used by students to conduct research in their respective fields. They include databases, research facilities among others. According to the participants they needed facilities like internet, work stations and space for consultations as highlighted in the quotations:
More facilities like internet because it was difficult to access internet unless on your own and the school we were most of the materials were lacking so you had to travel to main campus need to beef up library and internet access. Interview James line 28.

“Our postgraduate students do not have what is called workstations where they can work and meet with others “Key informant 2 line 105.  

“We need facility build a school and in that school we would want to have space for teacher would want to ask a space for consultation for the students and their supervisors and other interested stakeholders in that we need computer rooms, workstations where when you are in town is too far you come in once you meet your supervisor there We need internet that is consistent all the time. Interview key informant 2 line 313-317.
  
According to the findings above inadequate research infrastructure contributes to students delay in completion of their programme and this is similar to studies conducted by Mouton (2011) and Shaban (1996) who noted that  lack of inclusion of incentives that recognizes and rewards high caliber research and institutional culture contributes to meager research training at postgraduate level. In addition Sifuna and Sawamura (2010) noted that straining of the available facilities mostly disadvantaged postgraduate students.

[bookmark: _Toc48733504]4.7.4 Synthesis of students experience in their academic research journey
Four objectives, responded to the question” what were the experiences of postgraduate students in their academic research journey?” revealed the challenges postgraduate students face in their academic research journey. The second objective revealed that postgraduate students had their own individual challenges that delayed their completion. The third objective revealed that postgraduate students had   challenges with research which also contributed to their delay while the fourth objective revealed that the institution inhibited some challenges that contributed to delayed completion. 
The next section will discuss strategies that can enhance completion rates among postgraduate students in the school of Education.
[bookmark: _Toc48733505]4.8 Strategies to enhance Completion among postgraduate students in the School of Education.
The fifth objective of the study was to suggest strategies to enhance completion rates among masters’ students in the school of Education. Semi- structured individual interviews and a questionnaire was used as a method of data generation. The researcher first presents the qualitative findings and then presents the quantitative and thereafter the discussion. The strategies  would include i) student related ;ii) research related and iii) institutional related strategies as discussed below.
[bookmark: _Toc48733506]4.8.1Student related strategies
According to the participants they would advise those who wish to undertake their masters degree to be resilient, have a good relationship with their academic supervisors work hard and should be focused. 

One interviewee remarked:
“They should be patient, focused and self-motivated (Be resilient)”interview Mary line 80
“Student supervisor relationship is very important. Because there is no where you will go, you must try to build that relationship with the supervisor always try to convenience the supervisor that you need to finish this work  on time and supervisors should  actually understand the student  so that you complete, the journey should be interesting not  a strainers one “Interview  John,Line83

“I think hard work and being committed with your supervisor. Mmmmmm that is all hard work is Key” Interview Peter Line 84

“I want to advise them to be specific to that research and focus on that  research so that they may finish on time, set the goal so that they may finish at a particular time, then they will be in a position and even follow up their study and also be  reading your study”  Interview Alice,line85.

 According to the respondents 58% of the respondents agreed that  there was need for  workshop on  time  management for postgraduate students and  42% of the respondents   strongly agreed that  having a workshop for postgraduate students  on time management is a way  of emphasize on education and learning need  of postgraduate students as shown in table  4.12
	
[bookmark: _Toc4505959]Table 4.12 Workshop for postgraduate studies

	
	Frequency
	%

	Agreed
	22
	58

	Strongly agreed
	16
	42

	Total
	38
	100



According  to the respondents 58% agreed that there was need for more emphasis  on writing in academic language while 32% of the respondents  strongly agreed that there was need for more emphasis on  writing in an academic language while  10% of the respondents disagreed that  there was no need for  writing  in academic language as shown in table 4.13
	[bookmark: _Toc4505960]Table 4.13  writing in academic language

	
	Frequency
	%

	Agreed
	22
	58

	Strongly Agreed
	12
	32

	Disagreed
	4
	11

	Total
	38
	100



 According to the qualitative and quantitative findings above it is evident that resilience, hard work and focus and being committed to the programme contribute to timely completion. In addition over 90% of the respondents agreed in varying degree that the University should emphasize on education and learning activities like workshop on time management and writing in academic language and this concurs with the motivation model by Martins (2002) who states that students should increase motivation boosters such as study management, self-belief, hard work, resilience, planning and monitoring and reduce on motivational guzzler e.g.  Self-sabotage, procrastination, and anxiety.
[bookmark: _Toc48733507]4.8.2 On Research related strategies
According to the participants some of the strategies that  can enhance completion with regards to research included   the institution to ensure that  their students had  effective training and strong foundation  on research methodology; Develop support systems among students; Integration  of  postgraduate students with academic activities as discussed below. 
[bookmark: _Toc48733508]4.8.2.1 Effective training and strong foundation on research methodology
According to the participants they expect to have more knowledge on how to carry out research and that included the real writing, the procedures of undertaking research and effective training. One Participant remarked that:  

“I recommend that Moi University like other Universities they should teach the learners how to carry out research, because statistics alone, they should include the real writing and give more information so that when you begin your research it will be easier “Interview  Alice, line.

.	 “So, what would be more important is to prepare the students methodological so that they know that if they're going into the field to carry out a qualitative research, this is the design these are the procedures .If it is quantitative, this is the design these are the procedures So, this is extremely important because If that is right, then it's like a jigsaw, everything just fits in” Key informant 2 line 135.

“we need to have people who are well trained also in teaching research methodology effectively, because then there's that disconnect that most of us are quantitative researchers, and know many students are trying to move into qualitative and so they find themselves in a fix because they don't have the tools they don't have the knowledge to do that and then becomes difficult for them “Key informant 2 line 139-143.

From the above findings it is evident that there should be effective training and strong foundation on teaching research methodology among postgraduate students and  concurs with the work of  Mouton (2011); Rademeyer (1994)   that postulate that  inadequate or faulty design and difficulties with thesis writing arise due to  inexperience of the student, poor supervision and inefficient system

[bookmark: _Toc48733509]4.8.2.2 Need to develop support systems among the students 
Support systems refer to people to whom one is socially tied and comprise of advisors, family members and friends (Council of Graduate School, 2005). Academic friends are primarily fellow graduate students in the same discipline. According to key informants there is need to develop support systems among students as highlighted in the quotations below:
“It is important for postgraduate students to be in cohorts is the best way to work  that as an M Ed curriculum development scholars of  a particular year, they can be in  cohorts where they can then engage each other with their research problem. Scrutinize, inspect each other's work before it goes into the lecture” Key Informant 2 line 145-149

 This finding of the need to develop support systems concurs with the works of
 (Jairam, et al (2012)   who noted that peer support was helpful in completing their degree and categorized the support in terms of teaching help, professional development in the academic community; help with academic work and writing and practical help in being a graduate student and emotional support.
[bookmark: _Toc48733510]4.8.2.3Develop a culture of research by having regular seminars
Culture of research refers to behaviors, values, expectations attitudes and norms in an institution that influences career paths and determines the way research is conducted and communicated. According to the participants for them to develop a culture of research there was need for regular seminars as highlighted in the quotations below.


“then  develop a culture of research .For us to enable these people to  be robust we need to have regular seminars where they present their concept, seminars where they interrogate, they're studying statement of the problem seminars where they share their literature review” Key informant  2 line 155

 “It is important to have those workshops and seminars where the students present periodically as they move on even after they've done their proposals and it  has been accepted , such as  writing chapter one they should be able to use the cohorts to scrutinize “Key informant 2 line183-186.


According to respondents 68% agreed that there was need to develop more effective procedures around research proposal while 32% of the respondents strongly agreed that there was need to develop effective procedures around research proposal as shown in table 4.14
	
[bookmark: _Toc4505961]Table 4.14 Develop more effective procedures around research proposal

	
	frequency
	%

	Agreed
	26
	68

	Strongly Agreed
	12
	32

	Total
	38
	100



From the above qualitative and quantitative findings it is evident that there was need to develop a culture of research by ensuring that there are effective procedures around the research proposal and this concurs with studies by Achoka (2018) and Quintana and Calvet (2012) who noted that low priority attached to research training does not encourage serious training and specialization in knowledge skills and attitude perpetuating absence of competitive research and development of competencies.
[bookmark: _Toc48733511]4.8.2.4 Integration of postgraduate students
Integration refers to incorporation of postgraduate students into the academic life of an institution. According to participants there is need to integrate postgraduate students into becoming scholars and academicians as highlighted in the quotations below:
“So, if there is a  seminars ,postgraduate students have to be there, we actually are  the ones who are being used to organize those seminars, to teach although it is to sit in, in lectures and then go for tutorial sitting tutorials now and organize we are used as Graduate Assistants for  the tutorials students. So, that is part of the integration and it is also part of school and the development of individually possible to become an academician to become a scholar. You see that you also help your supervisor to do the work by offloading, tutorials, and also research so that if they want to write a paper, they send you to the library to collect some material from the library and as you work in with them, you're working with an expert in a particular area” interview Key informant 2 line 274-280.

According to the respondents 53% strongly agreed that there was need to involve postgraduate student in decision making and 32% of the respondents agreed that there was need to involve the students in decision making while 5% of the respondents disagreed and 10% of the respondents were not sure in involvement of postgraduate students in decision making as presented in table 4.15


	 
[bookmark: _Toc4505962]Table 4.15 Involve postgraduate students  in decision making

	Response
	Frequency
	%

	Agreed
	12
	32

	Strongly agreed
	20
	53

	Disagree
	2
	5

	Not Sure
	4
	10

	Total
	38
	100



From the above qualitative and quantitative finding there is need to integrate postgraduate students into the academic life of the institution by involving them in decision making and this concurs with the work of Zeelen, 2003 who noted that increased interaction between students and academic staff promotes students performance and this contributes to the socio climate within the department.
The next section will discuss the Institutional related strategies that can enhance completion.
[bookmark: _Toc48733512]4.8.3 Institution related strategies
According to the participants some of the strategies that can enhance completion rates with regard to the institution includes i) Improve on lecturer student interaction/contact hours ii) Reorganize coursework   and think of postgraduate studies as a core function of the University iii) provide the necessary research facilities and embrace virtual communication and finally look for avenues for staff motivation as discussed below.
[bookmark: _Toc48733513]4.8.3.1 Improve on lecturer student interaction/contact hours
According to the participants there was inadequate student supervisor interaction and therefore to enhance completion there is need for improvement of lecturer student interaction by ensuring that there is more interaction and there is clear guideline on how the relationship would be as highlighted in the quotations below:
“One thing actually Student Supervisors relations is very important so that students should have time to meet their supervisor and supervisors should find time  for their students. There should be a timeline/deadline.” interview john, line 90	Comment by user: Student supervisor relations


“I recommend to the faculty to have a very very clear guideline on how student-supervisor relationship should be. Because the Course work is on time because the is a timetable for that, there is a timetable for first year exams, first semester exam and second semester exams. After that now is when the process drags behind it is my advice that there should be a timeline, the supervisors should be answerable to somebody how far they are with their students there should be a way of tracking progress between the student and supervisor maybe the dean should be informed how far the supervisor and student are doing so that at a point where the supervisor becomes a bit slow then the authority comes in, because many of them have dropped on the way” Interview John line90.

According to the  respondents 63% strongly  agreed that  there was need to increase interaction between students  and staff and 32% of the  respondents also agreed while 5% of the respondents strongly disagree that there was  need for increased interaction between students and  staffs as shown in table 4.16.

	[bookmark: _Toc4505963]Table 4.16  Increase interaction between students and staff

	Response
	frequency
	%

	agreed
	12
	32

	Strongly agreed
	24
	63

	Strongly disagree
	2
	5

	Total
	38
	100



According to the respondents 47%  agreed  that there was need to increase communication between students and their supervisors and 47% strongly agreed that there was need  to increase communication between students and supervisors  while 6% of the respondents  strongly disagreed as shown in table 4.17

		[bookmark: _Toc4505964] Table 4.17 Activities that increase communication

	
	Frequency
	%

	Agreed
	18
	47

	Strongly agree
	18
	47

	Strongly disagree
	2
	6

	Total
	38
	100






From the qualitative and quantitative finding above it is evident that over 94% of the respondents agreed  in varying degree  that there is need for improving the lecturer student interaction by increasing interactions and activities that increase communication between students and supervisors and  this concurs with the works of Alam, Alam and Rasul (2013) who noted that  the supervisors role determines postgraduate  students overall satisfaction, retention and completion and students  preferred to have research meetings with their  respective  supervisors weekly or fortnightly and those  who meet monthly remained  behind in their research progresses. 
[bookmark: _Toc48733514]4.8.3.2 University to have a tracking system and adhere to the Timelines

According to the participants   most students felt that it is after course work that their study drags and other participants acknowledged that the examination processes is what delayed their studies and therefore they recommend the institution should improve on their timelines and introduce a tracking system as highlighted in the quotations below:
“Graduate school to improve on timelines and try to engage both the student and the supervisor to keep deadline because some students disappear when given correction and lecturers at time switch off their phones when they have a lot of work” Interview Mary line 87

“I think there should be a timeframe between submission of thesis and Oral examination it is what is delaying students not even as much as research may be delaying us. The greatest delay is the time after submission “Interview peter line 91.

“The school should come in because at times you submit your work you do not know what really happened because like for me I submitted in 2016 and was re called in 2018 after following so the University should improve on communication” Interview Alice  line 92.

“Because the Course work is on time because there is a timetable for that, there is a timetable for first year exams, first semester exam and second semester exams. After that now is when the process drags behind it is my advice that there should be a timeline” Interview john line 90.

“This is really important for the university to have a tracking system for students so we can establish certain patterns and trends and then say how comes this is taking longer than usual or All the time. So we need to find out who is delaying when the supervisor is so fast, and the candidate seems to be taking longer to respond. Where's the problem? So we can find out  if the student is taking too much time to do corrections  could it be  that the problem they're not clear to you in the comments”  Interview Key informant 2 line328

According to the respondents 53% strongly agreed that  there was need to use contractual agreements and provide a clear  rationale for the mentor to keep the student on  track and  37% of the  respondents agreed while 5% of the respondents  strongly disagreed  and 5% of the respondents were note sure of the  use of contractual agreements and providing a clear rationale for the  mentor to keep the  student on track as shown in table  4.18.
	Table 4.18 Use of Contractual Agreements

	
	frequency
	%

	Agree
	14
	37

	Strongly Agree
	20
	53

	Strongly Disagree
	2
	5

	Not sure
	2
	5

	Total
	38
	100



From the qualitative and quantitative findings above it is evident that 90% of the respondents agreed that there was need to have a tracking system adhere to timelines and have contractual agreements which provides a clear rationale for the mentor to keep the student on track.
 This concurs with the work of Alam, et al (2013) who noted that lack of progress makes students indifferent, anxious and have poor relationship with their supervisors. 
[bookmark: _Toc48733515]4.8.3.3Reorganization of coursework and treating postgraduate studies as a core function of the University
According to the participants the nature of study for masters’ students in the School of Education was mainly part time and   this contributed to students taking long to graduate and therefore to enhance completion the school needs to re-organize the course work so that they are spread over the duration of two years as highlighted in the quotations. In addition postgraduate studies should be given more emphasis as the undergraduate programmes .One key informant remarked that: 
“What we are doing is to have another course you don't complete coursework and disappear there is one course that remains and brings you back after fieldwork and, when you come back, that will now help us you are close and in the process, we monitor what you're doing, we see what you have you done. And this will enable us to move. “Interview Key informant 1 line 130  

“the university should begin thinking of postgraduate studies as core function  of the university “Interview Key informant 2 line264

The above finding is similar to studies conducted by koen (2007) who noted that the way  postgraduate  studies is organized  within institutions has not been properly analysed. In addition he notes that there is procrastination about research training and emphasis at masters’ level is on independent, individual training.
[bookmark: _Toc48733516]4.8.3.4 The University to provide the necessary research facilities and embrace virtual communication
According to  the participants the institution  should employ experienced staff  and also have writing centers, provide the  best journals, embrace and mix face to face communication with virtual communication as highlighted in the quotations below:
“Provide the best journals though we do it with supervisors but the same should be provided through the library. Provide the most indexed journals complement on conferences” Interview James, line 88.

“The University needs to employ experienced staff in all areas. we also need the article writing center where we have specialized people in different disciplines who come into work with students on how to write in particular disciplines like how do you write a proposal” key informant 2,line.321-323 	Comment by user: Reccomendation
“emphasize virtual communication with  face to face and enhance staff to  use gadgets so that you don't really have to travel  from wherever you're working so your satisfied  with the requirements now so now we have a contract with you that we need to mix virtually and physically whichever every three weeks “interview key informant line339-342.

The finding above concurs with the work of Koen 2007 who noted that universities experience inadequate library holding and too few computer resources and also notes that there exist little academic space for staff and student offices and seminar rooms.
[bookmark: _Toc48733517]4.8.3.5. Staff Motivation
According to the participants the university should motivate their staff through providing research funds for supervisors and encouraging staff development among the teaching staff as highlighted in the quotations below.
“Motivate lecturers so that they may be able to concentrate well, when they are not paid they will   move to other private institution and from there  will be putting on more efforts on the  other especially private” Interview  Eva line 89.

“There is need for some kind of motivation so the university and the government through NACOSTI should think of a way having some kind of research fund for the supervisors which they can use to access material to do research. The supervisors should also be part of the research so that when you go into the field with the student also to see how they are  collecting this data out there, how they organize their focus group discussions. You see how they administer the questionnaires so that when they come back most of the issues have been eliminated out there See, and that is also motivation when you're supposed to get some funds to be motivated, you want to do more you see that but when I have to use my own funds, sometimes I have to go over my way to make sure that my students actually get this things you see. So then sometimes if you're not just interested in your own work then the apathy is transferred to the students”. Interview Key informant 2 line 223-235.

“they need to employ more and apart from that also maybe try to, to do what is called staff development to help those who do not have PhD to  also  get PhDs so that we have a large number of lectures at graduate and that's a senior lecturer.” Interview Key informant 1 line 61	Comment by user: Staff Development

 From the finding above it is important  to ensure that the teaching staff are motivated and they be facilitated to ensure that they can embrace virtual communication and this is similar to studies by Achoka (2018) who noted that  heavy teaching loads with the benefits of modern teaching aids or even traditional support  of teaching assistants, poor incentives system, low promotions arising partly from limited access to publishing outlets and international conferences adds to the disheartening of senior scholars at universities leading to low and poor scientific research and training.
[bookmark: _Toc48733518]4.8.4 Synthesis of strategies to enhance completion among postgraduate students in the school of Education.
The response to the question” what strategies can enhance completion rates among postgraduate students?” describes the approaches that can be used to enhance completion rates among postgraduate students. From the findings it is evident that postgraduate students should be resilient and concentrate on motivational boosters such as study management. In addition there is need for effective training on research methodology and strengthening of the student support system .On the institution there is need for approaches to improve on lecturer student interaction, reorganization of courses having a tracking system, provision of necessary research facilities and staff motivation. 
[bookmark: _Toc48733519]4.9 Summary
This chapter focused on the findings of what motivated students to join the programme, what they experienced in their academic research journey and what strategies can be used to enhance completion.  In the next chapter, the researcher present a summary of the findings and provide answers to the main research question. 
[bookmark: _Toc48733520]
CHAPTER FIVE
[bookmark: _Toc48733521]SUMMARY OF THE STUDY FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
[bookmark: _Toc48733522]5.1 Introduction
The aim of this study was to generate knowledge to enable a better understanding of the experiences of postgraduate students in their academic research journey at Moi University School of Education and the main research question was formulated as follows:
 What were the experiences of master’s students in their Academic Research journey?
The study setting was the School of Education in Moi University, Kenya. The study was located in the field of teaching and learning in higher Education, particularly postgraduate research education as an area of study. A mixed method approach was used, located within the pragmatism paradigm. Individual semi- structured interview and a questionnaire were used to generate data with three (3) key informants and Six (6) participants while 38 respondents filled the questionnaires. Thematic analysis and descriptive analysis were used to analyze the data while the Bronfenbrenner (1979) ecological- transactional model of resilience and works of Casillas (2008) was used to make meaning of the findings. 
Chapter 5 summaries the  study findings, draw conclusion from the themes and offer some implications, provide suggestion for further research and point out the limitations of the study.
[bookmark: _Toc48733523]5.2 Summary of the study findings 
This section provides a summary of all the findings generated from thematic analysis and descriptive analysis. The themes answered five sub- research questions and descriptive analysis complemented the qualitative findings. The main research question was phrased as: 
“What were the experiences of master’s students in the school of Education in their Academic Research Journey?”
[bookmark: _Toc48733524]5.2.1 Motivation to join the Master of Education Programme
From the thematic and descriptive analysis one theme emerged to answer the first sub- research question:
 “What motivated postgraduate students to enroll for masters programme in the School of Education”
It is evident from the study findings that postgraduate students expected promotions after completing their studies, career advancement and prospects of employment after graduation and professional development where they would be immersed in the subject area where they were specialists, motivated postgraduate students to enroll for masters programme in the School of Education. In addition postgraduate students expected that through joining the programme they would develop their skills and handle school issues with confidence and also ensure that they are educated and are regarded highly in society. 
 The thematic and descriptive analysis and the summary above led the researcher to conclude that postgraduate students were motivated professionally with the aim of enhancing their personal marketability and professional development.
[bookmark: _Toc48733525]5.2.2 Student, Research and Institutional related experiences of postgraduate students in their Academic Research journey

From the thematic and descriptive analysis, three objectives answered the research question” What were the Student, Research and Institutional related experiences of postgraduate students in their academic research journey?”
The experience of postgraduate students in their academic research journey was good and it exposed them to know how to research further, they interacted with books, professors and doctors. However students experienced some challenges that made their research journey less satisfying characterized by competing obligation, funding and  academic preparations. On  research  they had challenges with data collection and analysis, Research methods foundation and  on the Institution they had challenges with Accessibility of supervisors and  lack  of Student support ,Enrollment of students in large numbers ,Academic staff   work overload ,Provision of necessary research facilities e.g. workstations and Delays in exam processing after submission of thesis.
The analysis and the above summary enabled the researcher to conclude that postgraduate students face challenges in their research journey starting from individual, research and institutional. When a student is not resilient and is unable to balance between academic and competing obligations then they are likely to delay   their completion or even drop out.


 
[bookmark: _Toc48733526]5.2.3 Strategies to Enhance Student Completion

From the analysis strategies emerged to answer the fifth sub- research question:
“What strategies can be used to enhance completion rates among postgraduate students in the School of Education?”
The findings showed that students needed to work on their study management and increase on motivational boosters such as self-belief, resilience, hard work and planning and monitoring and reduce on  self-sabotage, procrastination and anxiety. On research the student should work on strengthening student support and ensure that they work in cohorts and the institution to provide effective training on research methodology. In addition the institution should improve on lecturer- student contact hours, provide a tracking system and strictly adhere to timelines; employ more and motivate staff.

5.3 Limitations of the study
The sample consisted of postgraduate students in the school of education and therefore the findings cannot be generalized to others schools in Moi University.
Participants in this study were masters students who were in the final stages of completing their studies(defending their thesis) and they are non- residence and they seemed to be committed since they are full time teachers and therefore it was difficult to get hold of them. Therefore the process of data collection took long and the researcher managed to interview six (6) participants,3 key informants and 38 respondents filled the questionnaire.
This study sought to find out the influence of student, research and Institutional related factors on completion using regression analysis but due to inadequate number of respondents to carry out a regression analysis, necessitated the change of the objective and method of data analysis from regression to descriptive statistics.
[bookmark: _Toc48733527]5.4Conclusions
This chapter concludes this study  by providing a summary of the  findings and conclusion drawn from the  five  sub- research questions which collectively  answered the main research question” What were  the experience  of postgraduate students in their academic research journey?”
The study revealed that professional motivation encouraged students to enroll for master’s programme. Professional development and personal marketability are important for students in the completion of their programme. 
The study revealed that student in the course of their studies goes through individual, research and institutional challenges. It is evident that students should strike a balance between their studies with other competing obligations, need a strong research methodology foundation and adequate student lecturer interaction (supervision) are key in ensuring that students complete their studies and when these are weak then completion of masters’ students takes longer.

The study revealed that developing good study management, strengthening the student support system by them working in cohorts, re-organization of the course and improving on student lecturer contact hours, embracing face to face with virtual communication are some of the strategies that can be used to enhance student completion rates. 
Therefore Universities and Schools struggling with students taking longer to graduate could learn from this research in order to improve on students completion rates at masters’ level. Production of more masters’ students is important because of the need to furnish every sector of the country in order to support the countries national, social and economic growth.
[bookmark: _Toc48733528]5.5 Recommendations
This study made the following   recommendations to the University management; the Academic staff in the school of Education and to the postgraduate students   that there is need to:
1.	Professional development and personal marketability were essential in motivating postgraduate students to enroll for various programmes.
2.	Student should increase on motivational boosters such as self- belief, resilience and hard work and reduce on motivational guzzlers such as  self- sabboge, procrastination and anxiety.
3. The University to provide effective training and strong foundation on research methodology ,the students to develop their own support systems and  the university to develop mechanism for integrating postgraduate students into the academic  life of the institution..
4. The University should work on modalities of improving the student lecturer interaction/ contact hours; develop a tracking system and adhere to the timelines; reorganize course work and work on modalities of staff motivation.
5. The University to put more emphasis on postgraduate studies, embrace face to face with virtual communication during supervision. 


[bookmark: _Toc48733529]5.4.1 Recommendations for further research
Future research should investigate the following areas; 
The Experiences of postgraduate students at doctoral level in their Academic Research journey.
The Influence of Student, Research and Institutional related factors on completion among postgraduate students in Universities.
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[bookmark: _Toc48733532]Appendix 1: Letter to respondent (Introductory Letter)

 TO WHOM IT MAY CONCERN,

 Dear Sir/ Madam,
RE: INTRODUCTORY LETTER FOR HARRIET RAMOGI
I   Harriet Ramogi  a Master of Education in Research student   at Moi University registration Number EDU/PGR/1013/17 As a partial requirement for the award of a Master’s degree, it is a requirement to conduct a study. My study is titled; “Exploring postgraduate students experiences in their academic research journey in school of education Moi university, Kenya” 
The purpose of the study is look at the completion rates of postgraduate students at Moi University and the information is strictly for academic purposes. The instruments for data collection would be a questionnaire and an interview which would be tape recorded.
The decision to participate in this study is voluntary. The records of this study will be kept strictly confidential. In case of any question on this study kindly feel free to contact me through the contact information provided below.
Any assistance accorded to ensure the success of this study will be highly appreciated.
Yours faithfully,
Harriet Ramogi
Email: achiengramogi@gmail.com
Cell Phone  No. +254724738126



[bookmark: _Toc48733533]Appendix 2: Consent form

 Dear Participant
 Am Harriet Ramogi .a masters student in the school of education, department of educational Management and policy studies at Moi university. I am carrying out a study on Exploring the experiences of postgraduate student in their  Academic research journey in the  school of education Moi University. You are hereby being requested to participate in the above study since you have been identified as a postgraduate student at the Institution. 
Please Kindly read this form and ask any questions that you may have before agreeing to be in the study. 
Purpose of Study  
· The purpose of the study is to explore  the experiences of postgraduate students  in their Academic research  journey ,inthe School of education. and the findings of this research will  be published as Master’s thesis, journal article in a referred journal and presented as a paper in a conference.  
Description of the Study Procedures
If you agree to be in this study, you will be asked to do the following things:
·  Assist in filling a questionnaire and or /participate in an interview which could be tape recorded.
·  Give us 30 minutes of your time 
Risks/Discomforts/Benefits of participating in this Study
· The study has no reasonable foreseeable (or expected) risks and benefits. 
Confidentiality 
· This study is anonymous. We will not be collecting or retaining any information about your identity and the records of this study will be strictly kept confidential. 
Right to Refuse or Withdraw
· The decision to participate in this study is entirely up to you.  You have the right not to answer any single question, as well as to withdraw completely from the interview at any point during the process.
Right to Ask Questions and Report Concerns
· You have the right to ask questions about this research study and to have those questions answered by me before, during or after the research.  If you have any further questions about the study, at any time feel free to contact me, [Harriet  Ramogi] at [achiengramogi@gmail.com] or by telephone at [+254724738126].  If you have any problems or concerns that occur as a result of your participation, you can report them to Moi University, School of Graduate Studies. 
Consent
Statement of Consent: I have read the above information, and have received answers to any questions I asked. I consent to take part in the study. In addition to agreeing to participate, I also consent to having the interview tape-recorded. 
Your Signature ____________________ Date ________________________

Your Name ______________________________________________

[bookmark: _Toc48733534]Appendix 3: A. Interview -Schedule for Students
1. What is your current profession?
2. How long did it take you to complete your M.Ed. programme, specifically from where you began classes and successful defended your dissertation?
3. What made you get your M.Ed. programme?
4. How are postgraduate programmes organized in your department?
5. What can be done to improve the quality of educational provision in the department/school?
6. What was the hardest  part of getting your M.Ed. programme?
7. How far have you progressed?
8. How motivated/committed were you to finish?  Has this changed over time?
9. Tell me about your experience as a M.ed student?
10. If you dropped out, what do you attribute this to?
11. How can you describe your relationship with your  supervisors, other academic staff in the school?
12. How would you describe your relationship with fellow students?
13. How often do/did you interact with your supervisor, other academic staff, peers and your department?
14. What advise would you give to people who want to earn their  Masters Degree?
15.  What recommendations can you provide to the school with regard to timely completion of the Programme


[bookmark: _Toc48733535]Appendix 3:B Interview Schedule for Staff/key informants

1. How are postgraduate studies organized?
2. What can be done to improve the quality of educational provision in your department/school?
3. What problems do postgraduate students encounter in completing their theses?
4. What type of support do M.Ed. student, staff and supervisors require?
5. What is the typical workload of academic staff involved  in supervision
6. How  do you typically interact with a student you supervise and with other postgraduate students
7. How often do you interact with students you supervise? What influences the nature and frequency and nature of interaction?
8. What steps are taken to integrate postgraduate students into a department?
9. How would you describe your relations with the students you supervise?
10.  What support do your school receive from the university to promote postgraduate studies?
11. What can be done to promote timely completion of postgraduate students?



[bookmark: _Toc48733536]Appendix 4: Questionnaire for Post Graduate Students
The questionnaire below will assist the researcher to carry out the research and are held confidential by her. Kindly answer them to your best understanding. The research topic seeks to explore the experiences of  post graduate students during their academic research journey. The responses will be analyzed with findings expected to help policy implementers and other stakeholders address bottle necks that may be leading to low graduation rates for post graduate students in the school of education at Moi University. 
 SECTION A: DEMOGRAPHIC INFORMATION
Please tick as appropriate in the boxes provided
 1) Please indicate your age bracket
   25-30 years {	  } 31-35 years {     }	  36-40 years {     }	   41-45 years {    }
  46 years and above {    }
2). Please indicate your Gender
    Male {    }				Female {    }
3). Please indicate your highest level of Education………………………
Certificate {   }    Diploma {    }    Degree {    }    Masters {    }    PhD {    } Any Other (Specify)………
4). Please indicate your area of specialization………………………………………
5). Please indicate your mode of study          fulltime {    }			Part time {    }
6). Please indicate your year of registration as a student-Between
   Before 2010   {    }   2010-2013 {    } 2013-2016   {    } 2016- 2019 {    }
7) Please indicate the number of years from the time you completed course work to the time of thesis defence
1-2 years {   }   2-3 years     {    }      3-4 years {    }      4-5 years {    }    5-6 years   > 6years {    } 


 SECTION B:
(I) STUDENT RELATED EXPERIENCES. 
	 STATEMENT
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	Not Sure

	Career advancement motivated me to   enroll for  the programme
	
	
	
	
	

	Employment prospects motivated me to join the programme
	
	
	
	
	

	Course content motivated me to join the programme
	
	
	
	
	

	My relationship with academic supervisors  motivated me to join the programme
	
	
	
	
	

	My financial situation delayed my timely completion insufficient of the programme.
	
	
	
	
	

	Balancing  responsibilities( Family & work  relationship)  delayed  my completion
	
	
	
	
	

	Full time  employment delayed my  timely completion of the programme
	
	
	
	
	



In case of any others kindly specify ………………………………………………………………………………………………………






(II) RESEARCH RELATED FACTORS
	STATEMENT
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	Not Sure

	My Academic preparation was poor
	
	
	
	
	

	I Experienced  writing difficulties
	
	
	
	
	

	I  received inadequate research training and knowledge
	
	
	
	
	

	I experienced inadequate supervision
	
	
	
	
	

	I experienced insufficient time for data collection
	
	
	
	
	

	 I wrote my dissertation in total isolation
	
	
	
	
	

	 I  spent years searching for a topic and writing a proposal 
	
	
	
	
	

	I experienced Academic  boredom
	
	
	
	
	

	I  received poor guidance during the process of proposal  writing
	
	
	
	
	

	There was a long  bureaucratic procedure concerning the approval of research proposal
	
	
	
	
	

	My  hardest part of in the  programme was on:
	
	
	
	
	

	Conceptualization of Concepts
	
	
	
	
	

	Research Methodology
	
	
	
	
	

	Data Analysis
	
	
	
	
	

	Course work
	
	
	
	
	


In case of any others kindly specify ………………………………………………………………………………………………………
(III) INSTITUTIONAL RELATED EXPERIENCES
(IIIa) POLICY RELATED EXPERIENCES 
	 STATEMENT
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	Not Sure

	I completed my  studies within  the stipulated time
	
	
	
	
	

	I proposed my academic  supervisors
	
	
	
	
	

	My contact with academic supervisors was maximum
	
	
	
	
	

	Am  satisfied  with the duration I took to complete  my thesis
	
	
	
	
	




(IIIb) ACADEMIC ADMINISTRATIVE RELATED EXPERIENCES
	Academic Administrative Related Experiences
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	Not Sure

	 Mentoring has hastened my programme  completion
	
	
	
	
	

	 My supervisor returns corrected/edited  work often
	
	
	
	
	

	Faculty  are  willing to assist with regards to completion of my programme
	
	
	
	
	

	Supervisors/ Mentors should  be allocated 

	a) At the beginning of the  programme
	
	
	
	
	

	b) At  the end of the first Semester
	
	
	
	
	

	c) After Course work
	
	
	
	
	

	There was communication problem between me and my supervisors
	
	
	
	
	

	There is a  long  waiting period  after a thesis has been submitted  for examination
	
	
	
	
	

	Supervisors give due attention to planning and keeping within  limits
	
	
	
	
	

	There is good guidance during  the process of proposal writing
	
	
	
	
	



(IIIc): ACADEMIC RESOURCE RELATED EXPERIENCES
	Academic resource  Related Experiences
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	Not Sure

	1.Social Climate in my Department


	Social Climate and Physical environment are important measures  that connect a student to  the department 
	
	
	
	
	

	The University has provided a good –natured meeting place  to discuss my work
	
	
	
	
	

	The University has access to an on campus  library for essential core materials
	
	
	
	
	

	The University provides support in writing grant applications and a formal meeting with supervisors
	
	
	
	
	

	Faculty  members have genuine interest in a student’s research Agenda, Professional Development and degree completion
	
	
	
	
	

	Faculty members posses effective mentoring skills
	
	
	
	
	

	Supervisors guide with  :

	a) conceptualization of the  research project
	
	
	
	
	

	b) Analysing,managing and interpreting data
	
	
	
	
	

	c) Managing theoretical and Philosophical  alignment  in a students work
	
	
	
	
	

	d) Directing students to key readings in addition to structuring the thesis
	
	
	
	
	

	 Postgraduate Students face a major problem with  academic writing
	
	
	
	
	

	There is a strained  relationship between students and  supervisors
	
	
	
	
	




SECTION IV: STRATEGIES TO BOOST COMPLETION
	STATEMENT
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	Not Sure

	The following strategies can be used to boost completion


	Developing more effective procedures around research proposal
	
	
	
	
	

	Establish  more meeting points where students and  staff can discuss(Academic support)
	
	
	
	
	

	Increase interaction between students and academic staff
	
	
	
	
	

	Involve postgraduate students in decision making
	
	
	
	
	

	Emphasize on education and learning needs for  remedial activities such as 

	a) Workshop for postgraduate students on time management
	
	
	
	
	

	b) Supervision skills
	
	
	
	
	

	c) Writing in academic Language
	
	
	
	
	

	d) Activities that increase communication between students and supervisors
	
	
	
	
	

	Use of contractual Agreements and providing a clear rationale for the mentor to keep the student on track
	
	
	
	
	

	Address  power relations between thesis students and their supervisors
	
	
	
	
	



In your own opinion what recommendations can  you propose that can assist the school to improve on  completion rates…………………………………………………………………………………………………(1)…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………(2)…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………(3)…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………(4)………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
Thank 
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	1. 
	Researcher 1What is your current job?

	1. 
	Mary 1.Teacher, 

	1. 
	James: teacher by profession

	1. 
	Eve:  Teacher  by profession

	1. 
	John: Teacher by profession

	1. 
	Peter: Teacher by profession, specialize in History Education, it is found in the department of Curriculum Instruction and Educational Media in the School of Education.

	1. 
	Alice: Teacher by profession, specialize in guidance and counseling

	1. 
	R2.How long did it take you to complete your M.Ed. programme, specifically from where you began classes and successfully defended your dissertation?

	1. 
	Mary: Years 2007	-2011

	1. 
	James.  Started in 2007 finished in 2012 

	1. 
	Eve: Started in  2010- 2018.  That duration surely I don’t  blame the University, at one time I was down for one year due to health issues and as a parent issue of children and finances.  The other issue after submitting my work for reading there was a supervisor who kept my work for 13 -15 months before it was returned that’s over one full year.	Comment by user: Health  issues and finances	Comment by user: Supervision

	1. 
	 John. Enrolled 2013 December has taken around 4 years   part-time student.

	1. 
	Peter: It  has taken me six years. The challenge we faced was that we completed coursework on time but the greatest challenge was time spent after you have submitted your thesis before you are called for oral examination. Supervision was a challenge because some supervisors were uncooperative	Comment by user: Examination	Comment by user: supervision

	1. 
	Alice: It has  taken me 7 years, was a part time student, did not receive any orientation	Comment by user: part time student

	1. 
	R3.What made you get your M.Ed. programme?

	1. 
	Mary: Was a Teacher wanted to advance in guidance and counseling skills, was a Head of school and therefore wanted to handle school issues with confidence	Comment by user: Skill development	Comment by user:  Competence in problem solving

	1. 
	James: In TSC there is Professional Development and that is what encouraged me to undertake the programme.	Comment by user: Professional Development

	1. 
	Eva:. Ha ha ha. Actually it is the society at the moment, most people are enlightened and you work among people who are enlightened.so it is good for you to get more knowledge.	Comment by user: Enlightenment


	1. 
	 Peter: What motivated  me to join the programme was  the marketing strategies of the University, I remember they came to our school and advised us to take our masters in Moi University. Prospects after graduation, prospects  of promotion prospect of employment at University  level, however they have spent a lot of time to graduate me	Comment by user: Marketing strategies of  the university	Comment by user: Employmnet prospects

	1. 
	R.4How are postgraduate programmes organized in your department?

	1. 
	Mary. Ok of late, everything done at the department, then when you go to the graduate school it Is rubbished. Disconnect between department and graduate school these should be harmonization.

	1. 
	James. Ok most of the lectures were well attended

	1. 
	Eva. Joined after applying for the programme, anything else you have to be aggressive  for you to be able  to

	1. 
	Researcher: What can be done to improve the quality of educational provision in the department/school?

	1. 
	Mary: Improve on lecturer student interaction/contact hours	Comment by user: Student- Supervisor interaction

	1. 
	James. More facilities like internet because it was difficult to access internet unless on your own and the school we were hospice most of the materials were lacking so you had to travel to main campus need to beef up library and internet access.	Comment by user:  Learning facilities

	1. 
	John: One thing actually Student Supervisors relations is very important  so that students should have time to meet their supervisor and supervisors should find time to  for their students. There should be  a timeline/deadline.	Comment by user: Student supervisor relations




Interview Continues.

Searching for Themes
(Clustering similar words  together to form  categories)


Reviewing Themes
(putting up the categories together  to form  themes )


Defining and Naming  Themes& Producing the  report
( Refine each themes focus and scope and weaving together the  data extracts,analytical narratives and discussing to the existing Scholarly literature.


Coding the Data
(Looking for similarities in the  data and putting them together)



Organising the  Data and Familiarization with  the  Data
( transcription of data from audio recording  to typed word by word)



Data Preparation


Coding


Analyse and Intreprete


Data Transformantion


Data Entry



QUAL data collection	


QUAL Data  Analysis


Quant Data Analysis


Qant data collection


Interpretation of  Entire Analysis
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